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REVIEW OF SELECTED ASpECTS OF TEACHER EDUCATION PROGRAMS
IN THE OREGON STATE SYSTEM OF HIGHER EDUCATION

.,Summary and RecOmmendations

This report is presented to the Board's committee on instruction, research,
and public service programs in response to-the committee's request that it
be informed periodically as to developments in teacher educatiOn and, in
particular, the state systems production of elementary and secondary tea-
chers in relationship tci demari therefor.

The purpose of this sumMary is to,highlight for the committee Some of the
. principal findings relating.to teacher education idOregon,' particularly in
.the state. syStem institutions. More detailed-information iS to be found in.

° .the report.proper, which follows.the summary;

Rieb-iltitintlations

The'Boar&ls.office recommends:

1, That the Board continue' to rely on its institutions to conirol nroauction'
. _

of elementary school teachers through (a) the COntinuing improvement Of',,
admissions-retention pOlicies.and precedures consistent with asSuringla
geod qualitY of entering students into the elementary feacher education
progrb.m, and.(b) assuring_ that proapective elementary teacher'education
students are fully informed as.to the ualities neceasary to success in .

'teacher education and teaching, and, in particular,' that theY understand-
the state'of_the teacher employment market.

'1

'As noted in the summary below.,:this. approach to conteol of production has
been quite successful. Production'of elementary teachers has been brought
into what the Board's office.considers the limits of permissible imbalande
with_employment..

. That the Board employ the above procedure in ehcouraging its institutions
to examlne their'secondary teacher production and to seek tobring second-

,

ary teacher produCtion within Ihe.limits of, permissible imbalance with
employment. .

Effective application of this appros,ch in the case of secondary teacher .

.prodUction will require that each teacher education institution make period-
ic of the relationship-of':Its rate of:production of.secondary
chers in:the various subject matter.areas in which it prepares teachers,

(777-
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to its record of placement of secondary teacher gradbates in each subject
matter field. Such periodic analyses wOuld give evidence useful in keeping
production in reasonable relationship to placement in teaching or comparable.
employment.

Other alternatives considered by the Board's,office less 'desirable for con- .

trolling production include:

a.' Establish state system and institutional_quotas for the production co
Secondary, teachers.

b. Couple the institutioipro,ction quotas with subsidiary !quotas in each
teaching field, based on.such projections of need as can be developed.

c..,. Couple the institutional production quotas with axe-allocation of sub-
ject matter fields in which-institutions are pe..mitted to prepare second-

__

ary teachers.

, .

d. Eliminate secOndary teacher educatiOa n entirely from one or more insti-
.

tutions.

1.3

3. That:the Board commend the institutions for work well be un to iM rove the
quality of teacher education programs through such initiatives as the com-
petenCyLhaSed, field-centered Programs described in\this report.

.._.---- ___ ,

4. That the Board-encoUrege the institutions and the Board's Office in.their
efforts to. continue systematic investigations of , such matters relating to .

the.improvement of teacher education as: (a) factors affecting the quality
of teacher educatipn, (b).improved approaches to the'evaluative follow-LIP _,.
of teacher education graduates' as an aspect of program'evaluation.and upgrading
(c)-thecost/benefit of alternative approaches to teacher education, 011 a
statewide, profession-wideapproach to in-service teacher eddcation prograMs

. t

for public school teacheraand administratgrs:

Maipr Elements of theiteport

The report provides information and discussion reaponding to the followihg
questions:

1. What are the present allpcations,. both undergraduate and:-
graduate, in teacheredUcation:in the state system insti-
tutiona, and what is the rationale for these allocations?

7.4
2. How does present-and projected production of teachers

and other.certificated personnel in.:Oregon relate to
present aril anticipated emPloyment Opportunities?

-3. What are the' comparative costs of.instruction inA3rofes-.
'---sional education courses among the State System institu-j°

tions, and how do costs'in profesaional education compare
with the.ydrage costs of-inatruction,generally for all
courses combined at the various State System institutions?

-

pp. 7-17

pp. 17-42

pp. 43-54



What is an apT)ropriate production-demand ratio and what
-'needs to be dpne to attain and-maintain this'ratio2.

_
Aat are .the institutions doing to.improve the quality.
of their teacher education graduates?

.

6 . What is being done and should be done to maintain and
improve competencies of employed teachers? 1

State System Allocations In Teacher Education

Principal findings.are:

paze -3

pp. 65-92

FP- 93-9T

1. That the Board has, through its allocations in teacher edncation, provided,
ease of access geographicaIlyto Oregon reSidents desiring preparation as
.(a) elementary teachers, or (b) secendary teachert it those subject mat-
ter areas in which.the jargest.number of publia school teachers are em-
ployed (i.e. language arts, social studies, mathematics, and the sciences
[chethistry, biology, earth science, physics integrated scienCe]).

All six multipurpose institutions are authorized teacher education Trograms
in the4oregoing areas.

That with.tut four exceptions'(physical eddcatidn, music, educational media
and reading), authorization co offer standard norm programs in'the remain-
insubject..;matre-e pnd specialisc-fieldR. has- been restricted
to three or fewer institution's.

3. That there are nine teacher education areas in which basic and standard norm
authorizations haVe been given to but a single institution:

Oregon ,State University: industrial education;.agricultural edu-
cation;', trade, induatrial,, and technical educationl hothe economics.
education.

University of Oregon% Italian, Latin, preparation'of.superintend-'
ents of. schools.

. Portland,State University: visUally handicapped.

. Oregon College of Education: deaf and heaing impaired.

..Production of Tedchers

Printipal findings as to-production of elementary and secondary teachers by
.teacher education institutions includes the following:

1. That production of elementary schOol teachers by the teacher education in-
stitutions has declined markedly 1970-71 to1974-75:
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40

_-
That overall, statewideproduction has declined 36.2 percent.--State system

.

inatitutions.have decreadedtheir production by 36A. percent; independent
colleges ancl universitie6.by 35.-2, percent.

;

UO -52.4 percent OSU -37.6 perCent EOSC -26.4 percent
SOSC- -41.7 percent PSU percent , OCE -18.0 percent

That production cif' secondaryschool teachers has alsu_declined:markedlycver
the same periOd.

. .

That overall, statewide,A)roductiori declined 27.5 percene. ,State.System in7
stitutions.have decreased production by 29.0 percent; independent colleges
and universities, 19.8.pereen- ,

.

,Ua. . -752.3 percent OCE,P: SOSC -15,8 percent
PSU -37.5 percent 'EOSC -23.9. OSU: - 6.0 percent.

3. The exaMination of production of secondary school teachers by field, reveals:

. That in only.four subject matter areas .(agrictiltural education,
industrialts, p1ysica1 stience/general science, and speech and
drama).were more beginning teachers.prOduced in 1974775-than in 1970-71.

That production of beginning teachers in all other secondary school,
subject matter areas decreased over the same period - in six subject
:areas the decline in prOduction exceeded 50 percent,(English, foreign ,

languages ,. jeurnalism, language arts/social studies, mathematics, -

physics)..

!I That with respect to production of master's graduates in teaer'edUcation:

ProduCtioll peaked at 1,280 in 1973-74, then declined 13.6 percent
to-1,,106 in, 1974-5, and is projected over the next three years
to increase to approximately the 1973-74 level. .

Production of teachers of the handicapped is expected to increase
in responde to increased efforts of public schools to serve handl.--
capped children.

Some increase is anticipated in production of educational media
specialists in response to employment opportunities.

3

0

ProductiOn of counselors declined 33.0 percent (to 112) in 1974-75
from the-167 ptepared in 1973-74, but is expected to average ap-
proximately 140 per year 1975-76 through 1977-78.

frends in Demand for Public School Teachers
In Oregon

Principal findings relating to tactors affecting demand.for elementary,and
Secondary school teachers are:
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1. Public school enrollments - That,a general decrease in 0.ementary and
secondary'-school'enrollments is 'projected by the State'bepartment of
'Education.'

Grades 1(-8 enrollments are expected to decline through the period
1976-77.through 1979-80, an average decline of approximately.1,900
students each year through 1979-80, fbllowed by an increase ot
2,234 in 1980-131:

.

.prades'9-12 enrollmenta are'projected 'by the State Department.of.
Education to increase frOm..approximatelyl.62830in 19767-77 from
the 161;721 it-4'1975-76, hut declining thereafter to 149,250 in
:0.980-81, an ayerage6decrease of approximately 3,400 students from
1976-77. to,1980-81.

2. PactOrs ocfsettinC declining public school enrollments. That wo factors.
that disp%Jse toward greater.demand for elementarY, and secondary_tetchers

--- have shoWn_an upturn in recent- years. They are: the reduction in the stu-:
dent-teaCher reties:in the public schools, and the improvement of special
services to studentS\ in the public schools.. Therd iS no-assurance that
this will be either.Polonged or significant.

.

3. .Turnover,rates among ptIlic school teachers. Yrhat turnover among teachers
resulting-fromresignatiOns, retirements, and death, showed a afiarp decline-
in 1971,-72, but-since thenc turnover has increased until, in 197475,
was at approximately the saMe level as in 1969-70;..

. .Thattencher-d.Rmard,aPrep,sed.:in terms of the-numbor.of .teachers7in,
Oregon.new'to their district, has shown.a:decrease o 6.5 percent/I971-72
(3,128).-to 1975-76-(2,926).

_.

That'teacher demand measured by the number of beginning teachers.employed
in Oregon decreased over the same period by 24:9 percent (frc& 1,938 in

. 1971-72 to 1,455 in 1975-76). There was a decline to1,724 and 1,766 in
1972773 and 1973-74, respectively, but a recovery to 1,983/in 1974-75, fol-
lbwed by another decline.to 1,455 in 1975-76. '.. ---- /'

i
. That_the,,humber of beginning teachers.from Oregon employed in=Oregon schools

declined much less between 1971-72 and 1975:76 than did the number employed
,from other states.

. That the ratio of'the number of beginning teachers produced to the number
\

.

of beginning'teachers employed in Oregon has been ,deLining in Oregon. This;
) results-from the fact that although the number of b4inning teachers em-
p\loyed in Oregon schools haa declined in recent years, it has not declined as
rapidlyas.the number of elementary and,secondary teachers'produced. In con-
sequence,, the trend in the ratios of,,number Of beginning teachers produced
to the number emplOyed in Oregon.is as follows6 /

'

, . ,..-

..( ElementdrY and
i','Year ,Elementary , / , :Secondarzt

!
Secondary Combined

0 . .

, 1971-72,_______ .
2.79 / -.--2 .25

1972-73 1.96 2.32 , 2.21
1973-74 . 1.72 2.44 2.05
1974-75 1.44

,

2.07 1.74
1975-76 1.38 2.24 1.77
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Controlling Production of Teachers

Principal 'findings relating to the c(, remand-production ratio
include the following:

1. That the factors.controlling the u 1de of the equation (public schooi
enrollments, level of staffing'services offered in the public schools,
public achool teacher turnover). are really beyond the control of the State
Board of Higher EdUcation.

2. That enlightened self-interest on the part of students whO are fully in-
formed aa to (a)'the requirements for success in teaching, and (b) the

emplOyment outlook in teaching is, as the 'Boa cbncluded in 1972, one of
the most effective ways of controlling producti n of elementary and second-
ary school teachers.

That institutional efforts to improve admission-ret ntion standards in tea-
)

cher education programs is an important and necessar companion factor
in the control of rate of production and the quality.° teacher education
graduates.- /

/
3. That in looking to the maintenance of a reasonable balance between the atate

system production of elementary and secondary/school teacher-a, and the de-
mand for teachers the Boardought, aa it hO done since 1972, to rely
npon the.institutions (a).-toaasure the prOapective teacher edtitation
students are,aystematically counselled aato requirements_for success in
teacbing, andfthatthey are infOrMed as to'the state of the teacher em-

. ployMenL.Ontfook;: and (b) to continue to 'seek improvement ofadmissions-
.fetentionatandards and precedurea ia teacher education.

. That an eithmination Of the likely'effects Of elrminating teacher education-
from one or more:ofthe.institutions le/ads to-the following view:.

th.atthe. elimination ofteacher education from one of the regional
/.

.Colleges- (SOSC, Eosq) would havea;disastrous. impact on enrollments
in the'institutionsi and would foreclose the institutions' offering
to residents of the eastern and sbuthern regions access o preparation
,for,entrylinto teacher education which, despite a decline in the
'employment, market, is still one of the-largest profeSsional employment
outleta in Oregon. )

-
That elimination of teacher eduCation from Oregon, College:of Education
would be to eliminate the College's principal reasO for being and
would eliminate what, in the judgment of the AmeriCan AssociaEion of
Colleges for Teacher Education, is certainlyone,of the finest
eleMentary.teacher education programa. insthe nation'(OCE won the'
national. award froM AACTE in1974).

. .That elimination of teacher education from Portland State UniverLty
would effectively foreclose access to eeacher edUcation fOr many
students who, in the state's-largest metropolitan area, cOuld no longer
commute to a public institution offering accesa to teacher education. .

-
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That. elimination of.teacher education from either the University of

Oregon or Oregon State University Would (a) deprive a tubstantial number

of students of opportunity to complete teacher education programs within

commuting distance of their homes, (b) foreclose these institutions'

offering to their students access to preparation for -ntry into the

largett professional employment outlet, (c).deny to acher education

in Oregon 'the use of the liberal arts bases at,thoo two instiutions

which'presently are the-foundation of excellent teacuer education pro7

grams, (d) would require the reallocation of responsibilities for pre-

paration of profetsional personneLin curricular areas for which the in-

stitution has a sole allocation (e.g., OSU in the.fields of agricultUral

education,-home economics ducation, industrial arts education, trade
.

arid industrial education) or.is the major producer of professional -ersons in

thestate (e.g., 'in, counselor preparation,teacherS of the handicApped, speech-

therapists, school librarians), (e) would place an extra burden on other insti-

tutions, particularly OCE which is the institution most frequently indicated //

by teacher.education stUdents at U0 and OSU as the institution they would,have.

attended had not teacher education been available at the Universities., .(f) fore-

close the universitiet'. making significant contributions to teacheducatibn
through.instruction and research - the worth of which is widely'recognized

nationally and reflected in the very substantial grant and contract awardS

made to the two universitieS by federal.and private agencies in support'Of the

work going on in the teacher education programs at the universit.

Institutional- Efforts to Improve
the Quality of Teacher Education

There axe briefly described in this reporethe activities in pregon that place

'it in the forefront in-efforts to improve the quality of teacher education

through (1) the application of the-concepts of competencybased, field-centered

.education,T (2) cooperative plannin'and interaction involvirig the teadher edu-

.

cation institutions and practitioners in-the.public schools, .(3) on-th-job

evaluation of.graduates by institutional representatives as an avenue to im-

proving pre-serVice teacher education.



Production of Elementary and Secondary School Teachersin the State System of. Higher
Education

The lr ctions of the BoardThe members of the Boar may ,11 that in 1972 the Board's
commiEtee

on academic
affairs .(now

.aittee'on
instruction, research, and public

service progras) made a
raLhuir careful

examination,of teather education

produEtion in the state system
institutions.

Two'reports were presented.to the committee-by the Board's office:Production of Elementary and Secondary
Scheol.Teachers in Oregon

(June 26, 1972)

. Teacher Production in Cne State SysteM
(August29, 1972)The

reports presented
national and'state data which indicated that there

was.an undeniable
surplusof

elementary and secondary schpol teachers,

given the
then-existing public

schoolfundinOevels and staffing
practices.

It was also noted that a
prolongation into the 1970's of the teacher

production

trend's 'of, the 1960'swould resUltin increasing surpluses of qualified teachers

in the 19701s.

The August 29 report also noted,
however,-that several factors mitigated the

seriousness'of, the surplus and ought,
therefore, to be taken into account in:

planning production of teachers in the state
system during the 1970's.

There must be a surplus of
persons-qualified .to teach if the ele-'

mentary and 'secondary Schools are to be
staffed with qualified

teachers, for a
substantial number of tfiose

who complete leacher
,preparation programs elect not to enter teathing at all. 'In the
late 19601a., that

number-tonstituted
approximately 20 percent and

40 percent,
respectively; of those whg completed

elementary and'
secondary teacher

educatiOn'programs and were qualified to teach.Over many
years,"teacher eaucation programs have.been demonstrated

to be'useful
preparation.for entry into and progrss in many lines

.of work-other than
elementary and secondary school teaching: This

is so because:

Teacher education. programs
axeessentially liberal

arts:programs,
providiug students, with an opportunity to secure a sound

general
education and

competence.in
some.specified fields of

kfiowledge.The professional
work'required.in the teacher

education programs
provides

insights-into many of the
basic-problems encountered in

establishing
affective'interpersonal relationships esssntial.to,

success.in many lines of
endeavor..,

-7-
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The report acknowledged, nonetheless, that some adjuStments were needed to

bring teacher production-supply into greater congruity With demand for . .

teachers, and identified the following as some of the alternative courses of

action conceivably open in making needed adjustments:

1. Increase the Aemand for elc,mentary and Secondary school teachers by

providing more nd,- cntary and secondaly o.L programs(e.g.,

lowen student more adequate special service programs).

The report cOncluded that citizen antipathi toward property tax increases
4.1 Made unlikely an increase in local' tax support of public schools adenuate

,to permit significant lowering of student-teacher ratios in the.publie

schools, 'or the launching of new programs to Meet presently,unMet educa-

tional needs; that although there is a rising hope that State and-federal

support of'publieelementary and,secondary sChOols will permit improve-

ments in education leading to increased'demead for teaChers,,it is un-

realistic to assume that Sufficient funding would be available in the

near future to make possible a significant adjustment,of the teacher supply,

demand equation solely by increasing.demand sufficiently to absorb all

available qualified teachers. Some adjustments must a10 be'made, the

'report asserted, in the.number of teachers,being predud.

2. Reduteproduct and supply of teacher's by one or mor f several possible

approaches. T ,

alternatives considered by the coMmi,.. and the board!

included the-f,:Llowinf;

a. Depend whitLqy or in_part upon slackening student 0, -rest in teacher
i

education, growing out of students',perceptions oL depressed

teacher employment market, to reduce the number of ,:eacherS produted

f to a level more nearly .congruent with ihe level of demand.

This approach would rely upbn the institution's' taking strong affirma-

tive'action to assure that prospective teacher.education-students

are Tully informed,at the time of admission to.the program, as tO'

the employment situation in teaching.

Implied in this approach is the assumption that individuals,fully

informed 40 to'the current and'projected employmen outlook will,

consistent with.their economLc interests'anA their academic-abilities,

.
elect edve:c.tion 'or other occmpational preparation zo,qualify'them for,

einployme :hat will be both satisfying and adequately remunerative.

This f_re choice'by individuals of their fields of study, limited

principzI_J;i' by the individual's.abilities, interests, and'financial

resources, is consistent with'the social values that have,long under-:

girded education.and occupational preparation generally in the' United

States.

b. Improve the standards of selection for admission to teacher education

coupling improved standards with?reduced admissions quotas in teacher

education.

The report described the efforts of State'System institutions to improve

their admission to teacher education policies 'arid practices, and to
-

16
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'reduce admissions quotas in elementary and secondary teacher
education programs, and preSented data as to the number of ele-
mentary and secondary school teachers.prodUced in the past and
projected for production in the future, under the then-current
plans.

c. Eliminate teacher education or some aspect of teacher education
from one or tore of the state system institutions.

The report reviewed the'likely impact on two institutions (U0, OSU)
of the eliminatit of elementary teacher education and concluded
that such action would not'.be the best alternative open to the -
State System for bringing production and :4upp1y of elementary
teachers into a more reasonable balance with demand.

Board's Office Recommendation - June 76, 1972

The Board's office re,c,omme,ded in t.file June 26, 1972'report:,

1. That-the inst. .ts!__ions of the Stete System assiduously seek to improve
and upgrade: tfie selection processes by which students are selected_
for admission .Jint.c teacher education program, and (b) the sel,-ctive
retention pro:.,J,6es-: z_rough which teacher education students are evaluated
periodically toTruzhoslt the duration of their programs as the basis for
retention in the prtram or elimination.therefrom.

That the instut1t. seekto ensure that students-applying for admis-'
Sion into teacher p:',.cation are informed as to the state of the employ-
ment market f--7" tea,-hers in various subject matter areas both now and,
insofar as cc projected, in the future.

3. That State Sysivemaefforts-to'redress the imbalance between the production-
' supply of ele:. ,':.7y teachers and the demandefor as measure4 in ,

terms,of unfilyd i4dgeted positions now, and zne likely demand lAthe:
future,.take t. L'W- of reduced production of elementary.teachers. in -

-the State Systems icaitutions, in particular iz'the universities of the
state.system.

4.. 'That the Board oi aizherEducation not eliminate the teacher education
program from any of 41'1e State System institutions.-

Academic Affairs Cortavu'ii
Action June 26 1972

The .academic affairs committee postponed action.on the reCommendation-
until its August 29 meeting, requesting that, in_the.meantime, the,Board's
office:and the instttlkti.,4ns eafiiineagain the projected production Of elementaty
and secondary sehool teachers in the .state System,and the projected. demand
for such teathers with 0- ew to ensuring,that any projected inibalance between
production-supplyd could.be Justifie4 as a "permissible".imbalance.
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Board's Office RecomMendation - August 29, 1972

At .the August 29, 1972, meeting of the committee,_the Board's office report

set.before the.committee an.extended discussion of the projected.production

'.of,elementary and.secondary teaChers in the institutions Ofthe .State .System

-.and the estimate's of-demand..for e1et7entarY and secondary school teachers.

_These figurea included the institutions'. estimatec as to their projected

production of elementary school.teachers in the 1970's.

The Board's office'recommended:

1. That the.academic affairs .committee accept the projected production of

elementary teachers in the institutions of the State System as.quotaswith

the understanding rhat the figure for EOSC was to 'be considered an estimate

rather than a.quota.
,. .

.

.

.

2. With respect to production .of secondal4 school teaciers,_ the Board's

office 'recommended that the committee and the ioard plaCe.no quotas on \

.admission_Oprograms of secondary education, but th t.the committee instruct

:the inSatutions (a) to seek to imProve their admission and retention

:policies in secondary teacher education and thua to improve the 'qUality

.. of students admitted, (b) to ensure that all students seeking..admission'to ,

the secOndary program are realistically.counseled regarding the qualifica-

tions necessary tOsuccessand in...particular as-to_the problems of'
.

securing employment, in,secOndary teaching.; that the insitutions be made
A.

-aware that tho statement ."there is alwaYg room,for the g od teacher". does :

hot provide the atUdent with the information he/She needs to.make an intel-

-ligent decision. .

.

...-_. __

Academic Affairs Committee
Action - Adgust 29, 1972.

The academic.affairs,committee, after.extended discussion of.the matters under.

_consideration, voted two to one,to recoMmend to the Board the following-action:

1. ,That it establish thejollowingoinstitutional quotas for production of

elementaaschool teathers,.effectiVe 1974-75:

Institution Quota

Eastern-Oregon State College 90

Southetn Oregon State College 170.

Oregon.College of. Education ,
236

Oregon State University -180
University of Oregon 180-

Portland State University 180

Total 1,036

' 2. That it adopt'the Board's office recommendation.vis-h-vis,production of

secondary schOol ,teachers (as set forth in Item 2, immediately above).

. -, 18
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Board Action - September 26, 1972
"S.

The Board of Higher Education considered the foregoing committee recommenda-
tions at its September 26'meeting and, after extended discussion of the issues,

---voted (1) to table the committee's recoMmendation as to the establishment
.of-quotas for the production of elementary_school teachers_in-the state system,
and (2) to accept the committee's recommendation as to production of secondary
school teachers- as_set forth in Item 2, immediately.above.

Teacher Education Allocations in the State System

When the.State System was.established in 1932, three-institutions. (OCE, SOSC,
EOSC - the latter two then known as.the Southern'and Eastern-Oregon Normal
Schools, respectively) were restricted by the,Board of Higher Educit-ion-in their
teacher.education programs to preparation of elemehtary school teachers; te-
two multipurpose institutions in the state. system (UO and OSU - then known as
'Oregon State CaIlege) N4ere,restricted in their teacher education:programs to
the preparation of secondary school teachers inSelected teaching fields;,as
defined for each institution by the.Board.

.These-major-allocations were materially altered some 21 years later (1953) by
the Board of Higher Education, upon recommendation of a 1952 study by Earl W.
Anderson, an outside consultant, with the help of an advisory'committee of
persons from within the state (A Survey of Some Phases of Teacher Education in
the Oregon State System of ligher Education). The Most significant recommenda-
tions of that study, insofar as the subject matter of the present report is

'concerned, were:

1. fThat the Board add elementary .education to the programs in teacher -

education'at the University of Oregon and at Oregon State College (OSUI.

and add secondary eduCatiOn to the-programs. at the three colleges ok
educatioh [SOSC,,OCE; E3SC1,-but1imii-the programs in secondary eduCa-
tion at-the colleges of education to preparation for-teaching in the three
broad major areas of' the humanities, social science, and'science-mathematics.

2. That, as a means of attracting_more prospective teachers to their campuses
and to strengthen teacher education programs there, the'colleges of
education. [.SOSC, OCE, EOSC] expand their present offeringsin liberal
education.[Iimited lowei-division and upper-divisioo course work] to
Programs leading to the:bachelor's. degree;with maiors restricted to the-broad
fiets&of the humanities, social science, and a scAence-mathematics
combination-respectively.

3. That:there be provided in Portland undergraduate lour,year programs fOr the
pri4paration of elementary and-secondarY school teachers; the secOndary
education program to be restricted to preParation of teachers in the broad

ammaa of the'humanities, social science, and.science-mathematics, as with
the,,progrAms in the three colleges of education [SOSC, OCE, EOSC];

19
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.These - and other recommendations of the study - were approved.by the Board
effective fall term-1953-54. Thus, each of the six multipurpose institutions
was authorized, to offer preparation programs for prospectiveelementary and.

secondary scheol teaChers, as defined by the Board'of HigherEducation.

Since 1953, the allocations in teacher education have been modified from,time
to time to authorize institutions-to offer preparation in additional secándary

-7 schOol-subject matter-areas or specialist areas-(e.g., counselor preparation;
programs for teachers of the handiCapped).

The-present (1975-76) configuration of.teacher preparation authorizations fn
the StareSystem insti4utions, at both the basic and'standard norm levels, is

shown-in Tables I and II, pp. 13-14.

Data from Tables I and II cast in a different form, Figures 1 and 2, pp. 15-17, ,

reveal that:

. All six institutions Offering teacher education programs offer
complete programs (basio-and standard noris).in,elementary educa-
tion; in the .subject matter areas employing the largest numbers .

of teachers, namely, language, arts, social studies, and mathe,-
maticg; and in the sciences (Chemistrybiology, earth science,'
physics, integrated sCience).

.With,but_foUr exceptions (physicaleducation, music, educational
and_reading),, authorization to offer standard norm programs

in the remaining-Subject matter and,educational specialist fields
has:been:restricted to-three or fewer inatitutions..

In nine fields, basic and standard noriT-preparation'has been
restricted to a single institution, and in three additional fields
.the standard norp is restricred.to a singie'institution.

,

1
Basionarmprograms-are usuallyoompleted as-a'part-of-a baccalaureate
degree-program.and piepare a student for first-level teacher certifiCation.'

"Standarorm programs are completed during a fifth7year of poSt-bacca-n
laureate study. Standard norms are:nót reqUired fOr elementary-teachers
teaching.in a self-contained classroom. 'However,.all-teachers in depart-
-mentalized schoolsz,ades 5-12 must complete an appropriate standard norm .
prugram if rhey wiSkto" continue teaching past the sixth year..

20
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TABLE I

o BASIC NORM ipcRAms AUTHORIZED INSTITUTIONS OF THE STATE SYSTEM
(as of 19767-77)

Instihrton
Program. T OSU PSU Jk:E SOSC ;6"

1 2 4 5 6

Elementary Teachers
Secondary TeacherS

Art
Business and Office Education
Educational liedia
Foreign Language-

French.
German
'Italian
Latin
Russian
Spanish

.Health Education
Health EducatiorL(combintd)1
Industrial Education
Language Area 0
Speech
journalism

.Drama 9

Language Arts/Social Studies
.1Pru-Algebra and'General Math
Algebra and Geometry
Advanced Mathematics
Elementary Music K-9
Music K-12
PhySleal Education 5-12
Physical Education K=-12
Sciences
Biology
PhYsics1 Sciences

ChemiStry.
Physics

Earth Science'

Integrated Science
Social Studies. .

Reading .

Special Education
Deaf and Hearing Impaired

--Handicapped-Learner-
Severely Handicapped Learner.

_VisuallY Handicapped
Speech Handicapped

'Personnel Sephces
Counselor

.--SChool PsychOlogist
Supervisor

Vocational EdUcation°
.Agriculturi .

. Trade, Industrial and Technical
Home' Economics Education t

'Distributive Education
Administrative
.Principal °
.Superintendent

.

Education

.

x

x x z x x x
x z x x

x z x Z x

x

.z x
x2 x

:2
s x

z x
Z X
Z X .

:2

z

'Mere only in combinatimmith another related endorsemeset area such as home.ecOnomIcs,
.physical ducation; social studies, or biology. , .

.

4In process being rgvised p:meet new norm requirements. 7he Tavised programs will need
to ba.approve y the Teacher Standards and Practices Commdsaion.

,.
3
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TABLE II

STANDARD NORM ' AUTHORIZED INSTITUTIOL )F THE:STATE 1YSTEM

(as of 1976-77)

Program
1

Institution
U0 OSU PSU OCE SOSC EOSC

2 3 4 5 6 7

---Elementary-TeacherS
Secondary Teachers

Art
Business and Office Education_
.Educational,Madia
Foreign Language
French
German'
Italian

-:Latin
Russian
Spanish

.Health Education
Health Education (combine01
Industrial Education
Language Arts
SPeech
Journalism
Drama
Language Arts/Social Studies ;

Pre-Algebra 'and General Math
Algebra and,Geometry
Advanced Mathematics
EleMentary Music K-9
klusiC R-12
PhySical Education:5-12
Physicat.Education-K-12
.Sciended

Biology
Physical Sciences

CheMistry
Physic's -

Eart4I Science :
Integrated. SCIence

Social Srudies
---7Reading7---:-

Special Education
!j:leaf

'tilandicaPped,Learner
;Severely Handicapped Learner
Alisually Handicapped
, Speech Handicapped .

j'ersonnel Services -.

CoOnselor ,

Sehool,PsycholOgist
Supervisor'

YOcAtiOnal Education
A4riculture

.IndUstrial and Technical Education
Rome;EconomiCs Education
:Distributive Education

Administrative

,SUperintendent

1

X r 3C X X X
Z X X

X X

x

X '' X
X X X X

X, X X
X X X X

. X X X

.. x

tOffered. only in combinatlon withAnother,related endorsement area
phydicaLeducation, .social studies, or:biology.

' 2 ' - _ "

Thrse77ear'authoriCatiOn beginning summer 1974. StudentaA;a1 not be admitted to program
,.

,aftersummar-term 1976.. -,'. ', ', ,-,

In piOtesS:og,baingreVised tb:Maat:new normiqUirements. ',Thereyised:,pxogtams yill need'

.t0A IiutiapOrnyed i4SPC..::
,

, , ,.., ..

' ,

.

.j,,.,;%.4,; : ,,L, :. : ,, ..,,,,,,,,,,,, ;,"1; , -,r.-',1

suchaa;ihome econoMica,
-



SUMMARY OF THE NUMBER OF INSTITUTIONS IN THE STATE SYSTEM
-AUTHORIZED TO OFFER THE VARIOUS.BASIC NORM PROGRAMS

Basic Norm Authorizations

Elementary TeaChing
Secondary TeaChing

Subject Areas:
Art
French'
German
Spanish
Language Arts
Speech
journalism
Drama
:Tre-Algebra &

General,Math
_.AIgebra Sr Geometry

No. Institutions Authorized Programs

6 (UO, OSU, PSU,,OCE, SOSC, EOSC)
6 (U0, OSU, PSU, OCE, SOSC, EOSC)

Advanced Math 6 (UO,
Music K-12
Physical Ed°K-,12
Biology

/

Chemistry)
Physics/.
Earth Sience
Integrated Science
Social Studies
Reading

OSU, PSU, OCE, SOSC, EOSC)

Educational Media .
Health ducation...(combined with

related endoraements): ,

5 (UO,. PSU, OCE, SOSC, EOSC)
5,(U0i OSU, OCE, SOSC, EOSC)

Language Arts/Social Studies 5 (uo, osu, PSU,.00E, SOSC)

Business and Office Educatión 4 '(OSU, PSU, -Sose; Eosc)

'Health Edutation -4 (UO, OSU, Psp, OCE)

Elementary.MuSic K-9 4 (OSU, OCE, SOSC,. Eosp)

Russian:, 3 00; .0SU, Psi).

ThYsicai Education:5-12 3 (uo,
(uo)

Soso.

Latin (uo)

Induatrial EduCation

SpecialEducation:
.:,!5peech Correction

-Handicapped Learner
Severely Handicapped Uarner
leaf
ilisually,Handicapped

Personnel Services:
Counselbr
.Supervisor

Vocational Education:
Dastributive Education

.AgricUlture
Ilbme2Economice

:31,trade, Industrial and Technical'

Admihistrdtion:

Superintendent'

4(uo, osu, psp, OCE)
3 (UO, Psu,.opE).
2 '(U0, OCE)

(OCE)

(PSU).

4 (UO, OSU, PSU, OCE)
3 .(U0; OCE, SOSC)

(OStJ, SOSC)

1. (OSU)\

1 (OSU) \

1 (OW) \

2 (UO, PSU)-
1 (uo)

1 .

.

2 3



FIGURE 2

SUMMARY OF THE NUMBER OF INSTITUTIONS IN THE STATE SYSTEM
AUTHORIZED TO OFFER THE VARIOUS STANDARD NORM PROCRAMS

W.

Standard Norm Authorizations No. Institutions Authorized4Programs

Elementary Teaching
Secondary Teaching

------SubjectjAreaaL
Language Arts
-Pre-Algebta'6,

General Math
Algebra kGeometry
-Adeuced Math'
Social StUdies--',....

Biology
Chemistry
Physics
Earth Science
Integrated Science

6, (UO, OSU, FSU, OCE, SOSC, TOSC).
6 (UO, OSU, PSU, OCE, SOSC,,E0SC)

(UO, OSU, PSU, OCE,-SOSC, EOSC)

Language Arts/Social Studies
Physical Education K-12
Educational Media

Reading
'Business And Office Education
Art .

Health EduCAtion
PhySiCak EducatiOn.5-12
French. .

German
Spanish
'Health.Education (combined

with other. endorsements)
4

Speech.

Drama'
Eledefitary Music K-9
Italian
Latin ,

Russian
Industrial Education

...Journalism
s P

Special Education:
Handicapped.Learner
Speech Correction-.
Severely Handicapped
Deaf .

Visually HandiCapped'
3

Personnel Services:
Counselor
Superirisor

. Schodl Psychologist

Learner

'5(up,.osu, PSU, OCE, SOSC)
5 (U0'; 0§U,-PSU, SOSC, EOSC)
4 (UO, PSU, DCE, spsc).
4 (UO, PSU, OCE; SOSC)
4 (U0,-OSU,'OCE, SOSC)
3 (OSU, PSU, SOSC) -

3 (UO, PSU, OCE).
13 (UO, OSU, PSU)
. 3 -(110,,OU, SOSC)
2 ,(UO, lESU)

P.sU)

2 (UO, PSU)
2 (UO, OSU) .

2.(UO, PSU),z

2 (UO, PSU)
2 '(OCE, SOSC)
1 (UO)

-1-00Y
1 '(UO)

'1 (OSU)
'41 (UO)

3 (UO, Pr'sU, OCE)

3 (UU, PSU, OCE)
-2 (UO, OCE)

1 (OCE)
1 (PSU)

3 (UO, OSU, PSU)
3 (UO, OCE, SOSO,
1. (UO),

2 4
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FIGURE 2

SUMMARY OF THE NUMBER OF INSTITUTIONS IN THE STATE SYSTEM
AUTHORIZED TOOFFER THE VARIOUS STANDARD NORM PROGRAMS

(continued)

Standard Norm Authorizations

Vocational Education:
Distributive Education
Agriculture
Trade, Industrial and Technical
Home,Economics Education

Administration:
Principal
Superintendent

No. Institutions Authorped Programs

2 (OSU, SOS,C)s 111U

1 (OSU)
(6sb)

1 (OSU)

z (UO, PSU)
1 (Uo)

.

Troduction of Elementary and Secondary-Teachers
'Actual'and Projected-,. 1969-70 to 1977-78.

a

'The:ihstitutions of the state system are and have beer:Mindful of the
'tightened employmentyarket for teachers. Their response has been1

I. To.reexamine their admi6Sions requirements with_a view to improving
'them.in the face of the lessened preSsures' for'production of teacherS.

TO 'ensure that prospective teacher education students are fully informed
as to the tightness of_the employment market for teachers and the
difficulties of sequring teaching appointments.

/

,3. To project a cohtinuation of a reduced level of production o
andsecondary-teaChers. through 1977-78..

Spring 1972; Projections for Early 1970's
Compared with' Actual. Production

EleMentary Teacher Production. -In the spring of 1972, in.cooperation with'
the Board's office, the:institutions projected their production.of.elementary\
.teachers.through 1974-75, calling for a reductiOnifrom the'number produced in

' 1969-70 (1,463) and 1970-71 (1,508).tO 1427 in .1974-75.

These projections are shown fot.each institution in Table III, p. 18, in
parentheses, together,with the actual production 1969-70 through, 1974-75,
'and aS currently projected for 1975-76 through 1977-78.:

it will 'be'noted ih.Table III that production of elementarY teachers in both .

State System and independent institutions in Oregon declined by more than One-.

third from 1970-71 to 1974=75. State. System production.for: 1974-75 at 960 was
men below the 1,036 recommended,'in August 1972, as a quota for 1974-75. 2

.eleMentary

Production of elementary, school teachers in State SYsteth institutiOns

has declined 36.3 pertent from.1970-71.toc,l974-725 (the.most recent

year fOr whiCh final data are,available)... Over this same period he
independent colleges and universities in Oregon decreased.their.,..
,prodlIctionof elementary teachers by 35.2 percent, resulting in a

2 5



TABLE III

NUMBER OF INDIVIDUALS MEETING AND EXPECTED TO MEET BASIC CERTIFICATION REQUIREMENTS

IN ELEMENTARY-EDUCATIONi-DY-INSTITUTION, ACTUAL AND PR03ECTED1 1969-70, THROUGH 1974-75 AND ,

PROJECTED 1975-76 THROUGH 1977-78
'

Z Change g Mange

Actual
1970-71 to 1973-74.to Pcojected

titution 1969-70 1970-71 1971-72 1972-73 ' 1973-7G 1974-75 197G-75 1974-45.' 1975-7611 1976-77 -1977-78

4ns

1 2 . 3 ' 4 , 5 6 8 9 . 10 . 11 1:

85 91 80 92 72 63

(51) '(69), (10) (70)

19J 163 137 161 .118 95 -41.7 -19.5 : 90 115, , 125
(173) (170) (170) (170).

253 278. 294 '256 182 228 : -184 -19.2 215 215 220

(275) -,(260) (240 ,(236).

-26.4% 52 50 55

276 . 298 484 213 212 186 =37.6 -12.3 1,183 174' 165
(2'75) .(210) (210) (210)

304 338 . 243 241 197 , 161. .52.4 ',-18,3 .161
. '165 165 : . :

(200)
'(200)

340 244 239' 241 . . 223 -34.4 . - 7,5 250 250 250

.

,

Lo La) ,, La,

352

Wye.

.11463 1,508

.woo.*

1,282 142 1,12 960 -36.3%

(1,265) (1,195) (1,139) (1)127),.

independent

Institutidns 151 j. 186 169 152 90

TOTAL' 11614 1,647 1,4,8 1,371. 1,274 1,60

.....1111.1=1IN0001111M
-36;2%

110

951 969 980

40.8 89 91 89

-17.6% 1,040 1,060 1,069

1F,igures in parentheses indicate the nuMber projected by the institutions in Summer,
.

2Because,many.teachers,complete certifiCation requirementsjor September employment.during the'summer term, teacher production'atatistics include summer:

term graduationaActual figures for 1975-76 through' the 1916
summer term were nut available from all institutiona it the time of this Publication,

.

.addmINal..0FimarIayalday..Mffl.....01., 2
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total net reducticiwin the production of elementary teachers_in the -
state-.of 36.2 Dercent.

,All of Ehe State Systemjnstitutions have reduced significantly the
'-number of elementary teachers produced,.in 197475 compared with
:pFoduction in 1970-71, with percentage reductions as follows:

UO
SOSC
OSU
PSU
EOSC
bCE

- 52.4 percent
.-41.7 percent
- 37.6Percent
-34.4 percent
726.4 percent
718.0 percent

If is interesting to note,that, whereas in .zhe summer of 1972 the
institutions projected a reduction in production of elementarSi
teachers from 1970-71to 1974-75 of'25,5'percent (from 1,508 to.
1,127), the actual reduction was 36,3. percent (from 1,508 to. 960).

It is also f interest to note that the.960 actual production for.

.1974-75 was below the 1,036 which the Board's academic affairs doMmiftee
In August 1972 recommended tO the Board as a quota for production of

elementary teachers. irn StateSystem institutions in 1974-75:

A further,slight decline in-the_prOduction of elementary teachera by.-
State System institutions is predicted for 1975-76 (from 960 to .951).
Beyond.1975-76, a small ihcrease is projected, to"969-in 197677,7. and

980 in 1977-78.'

Secondary Teacher Production. Also, in the summer of'1972, the institutions

at the request of the Board's office, developed projections as-to production .

of secondary school teachers, calling for a reduction in the number produced

in 1970-71 (1,663) to 1,541 in 1974775.

These projettions are shown for each institution in Table 1y; p. 20, in

parentheses, together with,the actual production 1969-70 through 1974-75, '

and projectedfor 19751-76 through 1977-78.

.Table IV shows-that prOduction-ef secendary teachers by State 'System and.

!independent institutions declined subStantially (27 5 percent) between

1970-71-ahd 1974=75. .

.1,

State System production of secondary school teachers fiaS declined
29.0 percent from1970-71 to 1974-75. _Over this,same period the
sindependent colleges amd universities decreased their production of_.
aecondary school teachers by 19.8 percent. The net reduttion for -

State System institutions and the independent colleges and universitieS
-

combined is 27.5 percent.

Ali StateSystem institutions show a reductioni.nproductien of
secendary, teachers in 1974-75, as tomPared with 1970-71, as follows:.

PSU
. OCE.

--" EOSC

SOSC
OSU

. 2 8

percent
-37:5 Percent
-25,9 pertent
-25.9 percent
-15.8'percent
'- 6.0 percent

._
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i

Change Change,

Actual 1970-71 to 1913-74 !,T.

I I .

Projected

Institution- IT 11,0-71 1911-72'. 1912-73 1973-14 44-75 I14-75 '....914-75 19754621 1976-71 1977.)8...---------.------..
1 I 3 4 5 6 7

i
9 10 , f . 11 12

1

IOSC , 88 62 81 57 67 -23,:9 +17.5: 59, ,52 56

(70 (76). (70 65)

me' \ 115 139 126 14-8.."-- 120 117 -15,8 - 2.5 :120 125 125

\
"(154) (145) (140) (140)

I

179 255. 250 . 241' 217 189 -25.9 42.9 212 207 200.

(258) (265) (275) (280)

ME 0 Ilkitfrnel !!gINC D MECTED CERTIFICATION .REQUIRVENTS

IN SECONDARY lt,V,IM (DEITIVENTALIZEI) $CNOOLS: GRADES 542), BY /NSTIMION,

'CUL AND PROJET,TO,, 1969-70111480 1974773 AND ROHM 1975-76 TENCH 1977-78

0

PSU

29
Iudepndint

14stitutIona

TOTAL \,

442 - 435 429 .

(462)

435 435 409

(375) (395)
, (410)

- 6.0 6,0 398. 407 450

'r

'440 453 30 319 357 . 216 , -52.3 -39.5 261' 271 271
(446) (446) (446) (416)

290 293 188 211 192 185 -37.5 - 4,7 202 . 202, -202

(200) (I)

1,613 1,663 1,398 1,435 1,378 1.0181 -29!0% -14,3% 11258 1,264 1,304 .

(1,588), (1,509) (11526) (15111)

318 303 281. JA J 36 244 49,8 .1' 3,0 240 264 273

1,931 1,966' 1,679 1,679 1,614 1,425 -27.5% -11,8% 1,498 ii528 1,577

1Pigurea in pa eatheees indicate the number projected by the institutions in Summer, 1912
,

hecause Many. Once complelcertification requirements for September employment during the summer term, teacher'production statistics'Include summer

term graduati ns. Actual figures for 1975-76,ihrough the 1916 summer'term vete not available from all,institutions at the time of this publicatioi,



. page 21

8118ht increases are projected in the productic pit:secondary school.

teachers for each of the next threeYears, from .,,181 in L974-75 to

1,304 in 1977-78 (an increase of 10.4 percent).

A"cnmparison of the production of secondary tea_...ners' projected by the
State'System institutions in.1972 for 1972773 t,=),-Tql 1974-75. with'
the actual production for those years shows'that. .7.-:le.institutiona, in

tha aggregate, produced fewer secondary school 'lners than was

Trojected. 's

Projected Actual-.

Year Production Produc.,77.1.... Difference

,

1971-72 1,588 1,396 -130

1972-73, 1,509 1,435 - 74

1973-74 1,526 1,378 -148

1974-75 . .1,541 1,1111 .73!50

Secondary Teacher Production by Field
- .

.

i

Table V; p. 22, shows the distribution among state institutions of the number

of beginning teachers produced in the various secondary school subject areas;

1969.-70 through 1974.-75 and as projected; 1975-76 thrOugh 1977-78. :The saMe
information is- furnished for the independent colleges'and universities in

Tablela,...p: 23,

n only-four subject areas were more beginning teachera-produCed in.1974-15

than in 1970-71: agriculture,. industrial arts, physical science/general
science, and speech and drama.. Production of secondary teachers in the Stake

System'in all the other subject:fields decreased over the five-year period.
In English, foreign languages, iournalism, language'arts/soCial studies,
mathematics, and physics the drop in production was more than,50 pereent.

Independent.institutions redUced production of secondary teachers in eight

fields and,increased production in seyen fields, houiever the 'educed produc-

tion more than balanced the increases, giving an overall redu.:Liaa from 303

secondary teachers produced in 1970-71 to 244 in 1974-75,.a reduction of

19.8 percent.

Production of School Personnel
With Advanced Degrees

.
Basic ilorM preparation for teaching is usually completed as a mart of a,

baccalaureate degree program. Standard norm certification' faz te=ching and
basic.and standara certification in most educational specialty and perdonnel

service.fields is completed as part of a post-baccalaureate or graduate

degree program.

Table VII, Top, 25-26, shows the production of master's degree
graduateain the State 'System institutiOns in the various areas of education,

actoal_11972-73:threugh 1974-75, and aS projected, 1975-76 through 1977-78-

31-

\ .
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TABLE V

=ATE SYSTEM SUMBERSITINVEltDUALS

QUALIFIEDM MEETISS/C-CMTIFICATION REQUIREME=AS BEGINNING TEACHEES,

BY SECOND/NM-SUB= AREA, ACTUAL 1969-70.,THROUCH 1974-75_AND

PialECTED 1975-16 THEOUGHAR7778

. .

!ling Actual 2:Change.1970.71 to Projected.

id 1969-70 1970-41 1971-72 1972-73. 1973-74 1974-75 1975-76 1976-77 1977-78 m

2 3 4 5 6 7 9 . 10 11

1,463, 1,508. 1,282 1,202 1,122 .960 .36,3T 951 969 980

1,013 1,663 , 1,398 1,435 '1,378 1,181 .29,0 1,258 1,264 .1,304 _

.,. .

14" 19 11 _____13_______L_7_14,,_ ....26. +36,8 ----21 22"-- 7-25-77--

--104 '---110 101 96 78 75... .31.8 84 84 82

78 73 ' 45 ........ 48 _. 57 EtS - 5.5 65 68 . 70.

zetion 92 86, 61 . .59 . 58 .35,0 61 60 65

15 14 1 11 9 10: ' .28.6 11 15 12

257 255 195 195 152 11,4-, '45.3 ,121 121 120

wirer 75 87 54 75 78 . 42 -51.8 . 55 50 59

sickl-Ed :256 310 288 ,-''.. --- 299 314 244 .21.3 258 .251 268

cs 83 70 77 76 70 -46 .34.3 41 55 .60

lucattnn ,' 21 23 37 63 39 47 +104,4 . 35 40 40

2 11 7 0 5' 1 :90.9 . 3 7 6

s/. .

Alei 51 54 33 29- - 31 13 -75.9 .20 21 20: 1

106 1C1 . 71 87 64 -.. 48 -52.5 52 52 53 1

:51! 91 78 70 75 69. .24.2 81 88 , 88

efice/ ,

ience 56 45 34 43 43: 65 +44.4 72 66 66

3 8 , 12 6 5 3 :62.5 5,. 7 A
Iralta 37 19 1 47 56 59 33 +13.8 30 37 43.

es 312, 277' 234 195 226' 218 .21:3 225 .220 111



TABLE VI

3DDENT COLLEGES MOD UNIVERSITIES - NUMBERS OF INDIVIDUALS

WALIFIED TCC.MIET BASEG GERRIE/CATION ERAUIRENENTS AS BEGINNING TEACHERS:1
BY SECONDARY saumr.Amt, ACTUAL:1969-70'TM= 1974-75 AND',

0 PR0JECTEL1975.76 MR=111977-711

=don ,

;uages

mical Ed

ta
ats

,s/
a:lies,

ence/

loce

Actual-,
Change 1970- 1 r. 1969-70 1970-71 1971-72 Y-.',1972-73 1973-74 1974-75 uuk...z5.

2 3 4 5 6

151- 139 186 169 A152 90 05.2%

318 302 281 244 236 244

10 15

11 11

9 6

2

72 , 62

36 37

68 48

-
-

3. 1

15 18

38

6'

1

3 6

44

.-19.8

_

U. 13 6 10
11 " 13 9 -18.2
6 1 . -, -

.100.0
2

1 .50.0
57 L35 51 22 -64.5
21 / 28 17 11

!7 52 57 +18.7.

00- -
.

3 1 -4 7

14 IL 20 13
31 -41 -36 43

1 ,, I 3

1 1 1 1 ',
'IL. 13 11 18
se 36 4i-- 42

Projected

1975-76 1976-77

-.89 91
,

,

, 238 260

.
11 \ 10

9 '11
..,

\

-28 34

8 12 -

55 62

5 5

269

38

10

\ 60

+600.0 7 4 4
-27.8 . 6 15,1- 11

+10.3 33

-I\
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Individuala enroll in advanced programs in e4ucation leading to the master's ,
degree for a variety of reasons which include:

to qualify for
teaching.

to qualify for
strvite.field,
supervision.

standard certification in elementary or secondary

certification in an educational specialty.or personnel
e.g. teaching the handicapped learner, counseling, -

,

to respond to sChool district needs and to further.the educational
.aims -of the. district (participation- In such programs may or.may Aot,

be required forcontinued employment within ,the district). -

to,fulfhl a personal desire for professional growth.

;
to qualify for teachi:ng or.administration at the community college
level.

Table VII shows the numbers df degrees awarded in major .areas of study
irt education in the.State System institutions. Those programs leading'
to certification by the Teacher Standards and Practices'CommiSsion are
marked with an asterisk (*).

-

_Although individuals may qualifY-for standard norm certification without
:netessarily:cOmpleting a master's degree, most-teachers plan thetr programs

so as to meet both certification and degree requirements. Not all individuals

xrimplering a master's degree'program meeting requirements for certification

:apply foL this certification, for any one of a number ()treasons, e.g.,-(1)

the individual does not expect to be employed in teiching'or teaching in Oregon,

(2) no teaching job is readily available, (3) the individual wishes to go on
_far further study, and (4) various peisonal reasons (e.g., family obligations,

going into the military or other kinds of servi&e).

,It will be observed in Table VII that.programs preparing students to meet
certification requirements in elementary and secondary teaching account
.for slightly more,than half of all master's degrees reported:in the table

-fdr years 1972-73\through 1974-75. Master's degrees for teaching personnel

peaked at a total Of 717 in 1973-74, but:declined to 593 in'1974-75:
Production over the next several years.ia expected to be just'over 300
degrees a year,at t11ee1ementarr level, just undef 300 a year td.'7.: secondary

*
teachers. \'

Total production of master's degree graduates,peaked at 1;280 in
1973-74,dropped to 1106 in 1974-75 (13.6 percent),' but is expected
to increase slowlyover.the.next three years to .approximately the

1973-74.1evel.

'..Production of teachers -.()fthe handicapped' is.expeCted to inorease.
in response:to increased efforts of the public schools to serve
handicapped students..



TABIX VI/

NUMBER OF -INDIVIDUALS COMPLETING MASTER'$ DEGREES-AT THE STATE SYSTEM INSTITUTIONS

'1.-VARIOUS. AREAS OF EDUCATION; ACTUAL 1972.-73 THROUGR 1974-75
AND PROJECTED, 1975-76 THROUGH 1977-78

page 25

PROGRAM

Ilementary Education*
EOSC
SO%
OCE
.0SU. ',, ,

. uo
_ PSU

tOTAL

SecandarY Education* (tn
authorized teaching.'
fields)1

EOSC
$0SC
OCE
OSU,

. UO
, PSU.

;tom

Adult Educatioa
OSUI

,TOTAL

College'Student Services
-Administration

OSU . 2

TOTAL

Counseling*
-0SU
U0
,PSU

TOTAL :

Early Childhood Education
OCE
uo

TOTAL

.:24ucatienal Media/
-rLibrarianship*.

SOSC "y
OCZ

.00'
ISU '_

TOTAL -

Actual Protected

1972-73 1973-74 1974-75 1975-76 1976-77 1977-78

14
30

-'19
,21
86.

I31

_.

6

26 ,

19.-..

17
,96

175

.8

28
14
13
97

171

6
0.3

20
Is
95

145

5

28
35 ".

15
95 -

' .145. .

4.

,28,
35

15
95

145

301 339: 331
......

309 323 . :322

6 4 9 14 12 10

47 79 53 55 55. 55

40 38 31 35 40 40

-57. 48 45 . 50 55

67 58 57 60 60 60

77 151 67 75 75 75-

294. 378 2i2 289 297 295

. 15 30 35

3 12 15, . 30

.10 9 8

8

51 , 40 36 35 35 35

. 68 . '93 57 75 75 75

I
'30 30 30

165 . -167. 112 146" 140 140'

15 ° 24 18 15 - 15 :. 15d

- 11 :13 /2 15 15 15

.26 37 30 -30 . 30 30

3- /-1 1 5 : 5 . 5 ;

9 ". /13 7 10 , .':15 16.

: 18 ''' 28 .

t 0'31
35 '. 40 : 42

.21 / -24
j.

i" ,12.-
20 :20.

51 66 / 56' .
70 * .83

........
1 -..-2,

(continued ba:next page)

3,7
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If

LE:VII (cent'inued)

, .

NUMBER OF INDIVIDUALS COMPLETING STER'S DEGREES AT THE STATE SYSTEM INSTITUTIONS
IN VARIOUS AREAS OF EDUGATI0N, ACTUAL 1972-73 THROUGH 1974775

, AND PROJECTED, 975-76 THROUGH 197778
. .

PROGRAM

.Industrial Education*

TOTAL

1972-73
..

19

19

Actual
19/3-74

24

Projected_
1974-75 1975-76 1976-77 1977-78

18

18

28 34

34

Outdoor Education
SOSC

TOTAL' 7 6

8

8

_
Hamedial Reading*

OSU

TOTAL, 10

18 20 . 20 25

18 25 -2520 -- 20

, Handicapped Learner*2
OCE.

U0
PSU

91
60

.4

72.

66
47

TOTAL. 19 185

91
41
37

.78
60
47

169. 185

80
65
47

192

80
70.

47

197

:,SieeCh Pathology and
Audiolegy*3

OCE
Up
PSU

TOTAL

1 14
26
3

43'

50
10

95'

25
50 ' 50
10 10

st 85

Vocational Educ?...tion)."

OSU
.

TOTAL

8

8

12- 12 15 25

12. 12 15 25.

TOTAL MASTER'S 1,1 7 '1;280 1,106

...

13,203 1,288

. _

*Programs marked with an asteris (*) are endorsementnreas
r certificates.

1Includes prograMs available at
edaCation, health education, ph
2Includes: -

Deaf-and-Hard Of Hearing,
"Emotionally Disturbed .1 4

'Extreme laarui0g.Problems
1(ent4 Retardation
Multiple Handicapped,
'Physically Handicapped

icapped.Visnally Hand
.

.. Graduate level preparation is
handicapped. Studenti are OSU

.

certification'in teaching.the
The OSU program graduates app
25-27.

,

for basic and standard teaching

ne or more institutions such as agricultural education,
sidal education, language arts, social studies, etc.

P

U0-
mg. 0,
OCE, up,
OCE,110
U0

' ?SU

equired_for certific
and U0 are permitted
peach handicapped as

oximately 10 studehts

PSU
PSU

...

ation in these.areas of teachpg tWe
,to ceMplete requirements for basic
part of a baccalaureate degree pregrani..
per,year at)this'level, the UO graduates

J).

art

3 8
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.Some increase Lsexpected in preparation of.educational media
specialists, d.field which,remains ih short supply-

.

.

Production, of counselors peaked at 167 in 1973-74, was educed
sharply to 112 in 1974-75 (a.reduction of 33.0-percent), but is,
expected to average about 140 per.year'1975-76 through 1977'. 8:

Ye.

0.



Trends-in Demand
For.Pubiic SChool.TeaChers in Oregon

:

Let the words "demand for eachers" be spoken, and there spring taind
questions as to how Many teaching positions in.the aggregate there are in .

the public and private elementary and.secondary schools of Oregon, and how
1 many of thaSe positions era availahle for filling each year.,

These are important questions. They will, in this section of this present
report, be the central focus of 'our attention. But; if-the purpose for consider-
ing demand is, to,estimate the extent of the .imbalance of suppl and demand of
elementary and secondary school teachers, two other matters mus.,,he borne in
mind:

1. The demand for persons with teacher preparation backgrounds cannot be
measured solely in terms of the number of teaching positions in the.
aggregate there ere in the public and private schools of Oregon, or in
terms of the number of teaching positions that-are available to be filled
each year in the pi:nix schools or in the public and private schools.'

Preparation for teaching is-a useful preparation and) background;not alone
for public and privateSehool teaching, but for entry into and progress
in many,other lines of:work as well. /.

It is a well-established fact that many.who complete teacher preparation
programs qualifying them for Certification to teaCh:in the elementarY-and.
scCondary.schools Of. Oregon -. or elsewhere in tha nation - nttudliy never
teach, but put their teacher Preparation baCkground to effective use'

Aal other lines of endeavor:- As we have earli4 noted., in 'the late .1960!s
national experience:vas that, of those bactaladreaie degree graduateS whib'
qualified for teaching in the.eleMantaTy and/Secondary schools, only
80 -percent'of the former and 60 percent of tpalatter,actually'actepted:
teaching positions. '..

.

.

/

Hence, if one were to measure demand in.terms of.the numbei-Of poeitions
for which teacher preparation programs.ar4 effeCtive Preparation., demand
wtfuld be seen to be substantially great4 than Were demand measured by
the nuMber of positiorFyacanCies in thedpubiic.and private School's of
Oregon. !

r

It is dithcult to quantifY the poSitiOns other than.teaching positions
in public and private schools for whiCh teacher.preparation'is. an 7
effective background. Follow-up studies of-the OCcupations 6E:teacher-
education graduates, reported pp. 3*-429 are.beginning:to provide some ;

information',on this matter. ,Meanw41e,.however,. asking that ihe reader
accept the validity of the point we;seek to make,here without demanding
qUantification of.it, we turn to thb more easily Measured demand repre-
senied by teaching.positions in thl public and private schools:.

-29-1
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2. Reciprocity among statesin the acceptance of teacher preparation work
. .

taken elsewhere, and the well,..known mobility of our people\result in
frequent crossing of state lines - in many directions.

The result is twofold: (a) Oregon prepares teachers for much more than
the Oregon market,'and (b) Oregon aMploys a significant number of teachers
.from out-of-state (see pp. 34-36).

Demand for New TeacherS in Oregon

The demand for new teachers is a functiOn of (1) growth in,demand, and
(2)'replacements for teachers who die, retire, or' leave teaching for other:.

.yeasona. We turn nOw to a Consideration of these factors as they'relate to
the Oregon,scene. .

,

Growth in demand for new teachers steMs.from (1). increasing number of elementary
and seCondarY aChool students.and/or '(2) increased staffing in the eleMentary'
and secondaiy schoOls. The impact of,these two:influences on'demand fot teachers,
in Oregon is reviewed In the sectiOnswhich follow

NuMber Of students to be served in Oregon. We present,in Table,VIII,
information concerning Outaic school entollments for 1971-72 through 1975776
and as projected by the State Department of Education for 1975776 thrOugh.--
1980-81.

,

Theae prO.jectiona -'taken alone -. suggest that the demand for elementary.
schOol teachers in Oregon will continue to%declinefor the next three years,
folloWed by-an increase in-1980-81, whife'demand for secOndary school .

teachers will begin to'decline In 1977-78, continuing to decline through
, 1980-814 there being a need for approximately 680 fewei.teachers in 1980-81

than in.1976-77, assuMing a teacher-Student ratio of 1:20.

No growth - but rathar,e'decline - 4s projected in the number of
public schnol,students in the elementary'scRbols 'Of Oregon (gtades.
K-8) throughout the wholeperiod from 1976-77 through 1979780. A

.modeat increase in gradessK-a,is.projected,f?r 1980-81.

There were 338,566 K-8 students in the publid schools of.Oregon in
1971-72. By 1975-76 that number had declined to 337430. ProjectiOns

...are that the numbervill futher.dedline; reaching 329,689 by 1979-80,N...
:then increaseto 331,923 in1980-81., an average decline of,apptox
1.1nately 1,900 students each Yeat,through 1979-80 f011Owed by an increase
c:tf 2,234 atudents in 1980-81.

. The State Department of Education projects an increase from,the
3.61,721 enrolled-in grade's 9-12 in 1975-76 ra 162,830 in 1976777;

.
With A continuing-decline thereafter to 149,250 in 1980-81, an,.
/average annualldecrease of!apProximately 3,400 students from 1976-77
ito 1980-81..

41.



TABLE

PROJECTED ENROLLMENT, OREGONPUBLINCHOOLS, EY GRADE LEVEL

ACTUAL 1971-72 THROUGH 1975-76, PROJECTED 19767.77 THROUGH 1980781
/

Actual

Grade ' 1971-72

11 2

Projected

1972-73 1973-74 . 1974-75 1975-76 1976-77 '1977-78 1978-79 1979 -BO 1980-81
.

3' 4 5 6 7 8
9 10 ,

Kg1

4

5

: 7

Uncl.

K-8

9

10

11

, 12

Uncl!.

9-11,

, 10,174 10.972 12,365 18,720

38,355 38,063 . 37.760 ' 38,209

38:396 37,239 36,372 36,186

39,942 38,670,:, 37034, 36,148

41,597 40,189 38,989 37,303

42,002 , A2,105 40,764 39,199

41,878 42,919 42;723 '40047

, .40,977 41,561 A3,291 .43,272

41,155 , 41,782. 43,128 43,761

3,890 3;843 3,937 3,913

138,366 338,343 336,663 337)658

43,694

41,837

38,703 ."

34,695

1,292

42,559 42,474.

41,859 42,362

39,278 39,209

35,513 34,929

1,111 1,291

42,600

, 41,816

39,441'

,34,590

1,314

160,320 160,26.5 159,761 , 160,221

488,513 487,636 484 059 479,159

21,407 22,607 23,357 .23,857, 24,100 24 250

40,599 42;226 39,826 37,394 36.909 39.938

". 36,468 38,825 . 40,381 38,086 35,760 . 35,296

,16,130 36 326 38,674 , 40;224 .37,937- ,35,621

36,184 36,134 36.330' 38,678 40,228 37,941

37,722 ,36,484 36,434 36,632 38;999, , 40,562

39,444 37,92.; 36,677 36,627 36,826' '39,206

41,798 40,107 38;559' , 37,293 37,242', 37,445"

43,419 42,095 . 40,392 38,831' ,' 37,558 37,506

4,259 4,249, , 4,210 4,162. 4)130 4,158

337,430 336,975 334,840 331,786 329,689 . 331,923

44,115 43,879 42,541 40,820 39,245 37,956

42,858 43,299 ,43,067 41,754 , 40,065 38,519

38,931 39,772 40,181 49,966 38,748 371186
14,346 34,396 35,139 .35,500 35,310 34,234

1,471 .1,484 1,481 1,454 ,, 1,411 1,361!

!

161 721 162,830 162,409 159 494 154,779 149,250

477,744 477,198. :'7473,892 467,423,, 460 368 45,923

1;42 498,686 498,608 496,424 497,879 499,151. 499,805- 497;249 491,280 , 484,468 481,173:

Source:' Office of School Finance and Statistical Services, Department of Education, Salem
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IiiPact of public-school staffing practices on likely demand for teachers.
The followint areillustrative of.,.efforts to iMprove. the'quality of instruc-
tion in the'public schools that,Would. increase'the deMand fOr newAeachers:
.(1) reduction-in the average size of classes,- and-(2)'.enlarged offerings in
the elementary and secondary, schools and offering of special-programalfor
students havingspea41 learning problems.-the physically, mentallY,..emotion-
ally,handicapped, and'culturally disadvantaged. f

Oregon is making progress in both of theSe areas, as shown by data-from the

State Departmentnf.Education presented-in Table' IX, p. 33.

1. ReductiOn of student-,teacher ratios. Student-teacher ratios\have improved
during-the period 1971-72 to.127576*-as indiCated by the fact that while
public school-enrollmenta,remained.almost stable during-that:period (net

increase of"0:1 percent), the number-of'FTE teachers- increaaed 3.8.percent*

Improvement of special services to Students: Data Table IX Also prOyide
insight as to progress made during the period 1971-72 to 1975-76 with .

_respect to the improvement of special services to students. The f011owing

facts are noted:

From 1971-72 to 1975-76 the number of teachers eqUipped to provide
special services to students with learning:problems.(readint,
.handiCapPed, migrant) increased significantly from 1,369 to, 1,868.,
an increase.of 36,4 percent.

. 'The number of.persons employed-in gUidance and counseling increased ".

16.2 perCent, from 728 to,846,

. The number of librarians has. also increased (8.1 percent) during the'

same period, from 664 in 1971-72 to 718 in .1975-76.

Turnoverrates and.retent demand for new teachers in the publiC schools..

.Turnover rates among...certified Tersonnel.in the public schools (teachers,

_educational specialists, administrator,a) and trends in.the demand for new

teachers in the public schools provide important insights into'likely'demand

in the-future..

. The rate of teacher turnover is a function of the replacements

needed for teachers who die or,retite.or who leave their poSitions

for.any other reasons. -One might anticipate .that betause of the
tightnesS of-theempIOyMentmarket the:rate of teacher,turnover is

declining. This was so for a time. Stae department of education
'figures indicate that there,was a sharp decline in turnover of
certified personnel in the public schools,in 1971-72,-but since then,s.

turnover has increased until, in 1974-75, tUrnolier was at approk,..

imately the same level aSin 1969-70..

4 4
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UBLE. IX .,

/

i ,

NUMBER OF CERTIFLATED PERSONNEL EMPLOYED IN OREGON

PUBLIC SCHOOLS, 1,971-72 THROUGH 1975-75

,

NMIONWOMPOION010....kormimarftwonft,No

1 n(-117e77.7:

1071.72 .to

44tes.i."..w..L.........'.197:1.72 1972.73 ,1973.i4 1974.75 1975.76 1975.76 .
1 H\ 2 ,3 4 5 6 ,

Publ ic Scho,o/1

Enrollment 498,686

TeaChers

0. Special
1

'Teachers

q:1

, 23,639

PsychologiCal

Personnel

, No, Guidance &

,Cotuseling 728 774 8Z 743 ,' 846 t16,2

498 608 496,424 497,.879 499,151

23,690 24 072 24,528 ' 24,539 4,33

(1,369) (1,484) (1,50) (1,732)

20 25

ft,

(1,868)

23 n8

v .

664 683, 697 .. 718. 718, ,.

t:L.Developmental Reading, Special Education, Deaf, Hard of Hearing, Mentally Retarded, Remedial Reading, Speech.Correctionr.L.,

Eitreme Learning Problems, ,Visually Handicappedr Able, .and'Gifted, Migrant Education.

iSburce: Office of School Finance and Statistical Serv.ices; DepartMent of Educatiff, Salem, Oregon.
"
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Year

Numberof Educational Personnel,
TerminatingTheir POSitions

1969r70 3,754 .

1970-71 3,375

1971-72 3,555
1972-73 .. 3,516

1973-4 3,730

1974-75 3,750

'-eacher demand in Oregon as.reflected in the-number of teachers employed.
In Oregon, new to thei= districts is shown for the.years 1971-72 to
1975-76 in Table X, p- 35. The category "new teachers":ia made up .of
,.beginning.teachers and teachers with exPerience who are new in the
:district. Thedata-reveal 'that the demand for beginning teachers has
_decreased over the ye-sqrs covered by the table by:24.9 percent.; a decrease
a/most balanced by am increase in demand fot eXperienced teachers.

Total new teachermemployed decreased 6.5 percent from 1971-72 0,128)

Ito 1975-76 .(2,926)...

The number of beginning teachers eiployed in (Oregon decreased over
-the same, period y 24.9 percent (from 1,938 in 1971-72 to 1,455 in

- 1975-76). There was a sharp drop to 1,724' and 1,766 in 1972-73and
1973-74, respectively, but a recovery to 1,983 in. 1974-75, followed
by another sharp drop to 1,455 in 1975-76.

._
, The distribution.of beginning teachersas13etween elementary'and-'
seOndary levels,fOr theyears 1971-72 toa97576,was as folloWs:

Number.OfBeginning Teachers EmploYed

'Year ' EleMentaty. Secondary Other .Total

1971-72 .- 901. ,:.795 : 332 1,938;

1972-73 750 725' 249 1,724

1973-74 799 . 689 278 : 1,766

1974-75', 885 779 319 1,983

1975-761/ 759 -635, .612j
..1

1 455:
1

- TEMploytent of beginninvteachers.from.Oregon employed in Oregon
public'schools decline&much less between.1971-72'and 1975.,767then

'did _the nuiiiber employedjrom other stateS, .In 1971-72'Oregon
.
schools employed1,353 beginning teachers from Oregon; in 1975-76,

.1,209 teadhers from OregOn were employed,' a detrease of 10.6 percent.

Comparable:figures.for teachers from other states were 585-. to 246, .

a decrease of.57.9 percent.

- The number of experienced teachers fromOregon Who were new to.their
\

See footnote 1,:rable X. ,
. ,

Therednged number ofteachersidentified as "other 11 is the xesult of thanges

in reporting procedures:. .. \ .

s.
1

4
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TABLE X,

SOURCE OF'TEACHERS NEW TO MIR DISTRICT,

OREGON PUBLIC SCHOOLlISTRICTS,i971-72,TDROUGH497546

Totallev Teachers , Beginning Teachers'

Residence

Previous 1971- 1972- 1973-1974- 1977 1971-72 to 1971- 1972- 1973- 1974- 197, 1971-72 to 1971-

Year ° 72 73 ' 74 75. 762:1 .1975-76 72 73 74 75 76i1 1975-76 72

2 3 4 5 6 7A

Experienced Teachers

Mange-- -----.

1972- 1973- 1974- 19757 1971-72 to

73 74 75 76.11 1975-76'

18

OteiOo ,J,12,1 2,102 2,004 2)610 2)293

Californif,, 1924 167 140 171 94

Waahington. . 191 201, 166 191' 237

-1,153 1,279 1180 697,1 209 -10,6%

62 51, 36 72 36 -41.9

111 122 89 110 117 '4' 0.5 ,

774 823 824 1,213 1,084 +40.01

130 116 104 ,99 58 -5514

80 79, 77 81 120 +50,0

61 43 56 57, 49 19.7 45 18 31 25 16 -64,4 16 25 :25 32

, ,

557 412 663 601 253 -54 6 0 367 . 254 430 *379 77 .-79,0 190 158 233 222

3,128 2 925 3;029 3,630 2,926 - 6,51 1,938 .1,724 1,766 1,983 1 455 -24,9% '01 190 1,201 1,263 .1,647 1,471 +23,6%

Noy.=MI.
(

1,Comparab1e data as to the number of teachers new to' their districts in 1975-76 were not available for the Portland schoole and 30 districts in the

OTILnetwork (representing 30 perCent of the teacher population). Consequently the data presented for 19.75-76 are estimateS.,.The same proportion of

teachers known to be new to their di;trict in 1975776 for' thOsn schools'where data were availt.ibie was applied te those schools whereldata were not

available.
,

2Incluie's -individuals from tates,' othir ihan Oregon', California, Vashington, and Idaho,;:and' also those individuals where the residence during the

previous ieari is not known,

Source: Office of School Finance and Statistical Services, Depermant oflducation, 8alem, OR,

1



district increased 1971-72 to 1975-76 while the number of
experienced teachers from other states decreased-. In 1975-76,.

1,084 experienced Oregon teachers were new to their districts,
a number '40.0 percent greater than the 774 experienced Oregon
'teachers new to their district in 1971-72. Comparable figures
for experienced teachers from other states were 387 in .1975-76,

a decrease of' 7.0 percent from the 416 experienced teachers

from other states employed in 1971-72.

'Limits of Permissible Imbalance
,/ Between Demand for and Production

of New Teachers

The assumptions one makes as to the limits of permissible imbalance between

demand for new teachers and production of-new teachers affects materially

one's estimate of the level of aesirable,productiOn. For even if demand for

teachers..-could be measured with unchallengeable precision, there would need

to be produced more graduates qualified 'to teach than the estimated,number
, .

,of openings bectuse of the fact that many who qualify for teaching certifi-

cates never enter the teaching field; or they enter it only briefly. These ,

inciud.e anong others:

The placebound - thpae who for any one'of a variety,of'reasons
will consider teaching only if employment can be found in.specific.

communities or in specific types of communities.'

Those who tooArteacher'preparation as insurance - as many do -

only te discover that they need not draw.upon that-insurance 2

inasmuch as a more attractive alternative (e.g., marriage, a type

of employment opportunity preferred over teaching) has presented
1- itself.

-,

/

I

Tbose who, lafter brief experience with teaching, are-disenchanted
and give it\ up, temporarily (for marriage, for instance) or- .

.

- ,

.1 permanentlyi.

I

-- ,

.Given th fact that\a substantial number of those prepared.as teachers

never ent r the teaching fiela, the production of. new -teachers can, with

goodjusti 'cation, \exceed the demand..'But by how much? That is the

question.

.-Eis we have earl er':nOted, 'national experience in_the later1960'e, When
eMplOiMent opporsunities, bothjn teaching.and.out,:Were reasonably plentiful,

: it ig estimates t at80 percent:of the teacher preparation students in

elementary. echicati n accepted employment as,teachers.. The corresponding

percentage for new\ eCondary schoolteachers wag:60-percent%.
-/

1

'Since the 1960s, dee ninvemployment opportunities in some:non-teaching

fields to which teachei gravitated in the 1960's in preferenCe to teaching

have 'forced sbme fOrmer eachers-and, some prepared as teachers back into

the teacher. market.' New raduates, certificated to teach at the elementary

or, secondary level find th t the non-teaching job market is not-as fltkid

as it formerly Twasand that the competition for teaching employment has
.

stiffened because of rhe sca city pf both non-teaching and teaching employment
. .

,

.

opportunities.
. ..

50
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:But this tightening of the employment market might not to-be allowed to
:obscure the fact that If one measures surplus production by the number-of
PerSons graduated who are qualifled.to teach as.compared with the.number

-Who actually.teach,,we have nationally and in OregOn.had a surplus of
prciduction for some years.

The number of-beginning teachers employed-in Oregon oVer the past five years
has fluctuated-Lrom year to year with the number of beginning teachers
employed in 1975-76 (1,455) being about 25 Percentaess than the number:

employed in 1971-=72 (1,938). However, the number of teachers produced over
the same period also decreased significantly and more than kept pace.with the --

'dtcrease in the number of beginning teachers employed, as revealed in the,
figures below'.

_

Ratio of the Number of Beginning. Teachers Produced

- to the Number of Beginning Teachers Employed

Year-

Elementary and

Elementary Secondary SeCondary Combined
.

1971772 1.83 2.79

1972-73 1.96 2.32

1973-74 1.72 2.44

1974-75' 1.44 2.07

1975-76 1.38 2.24

2.25
2.21
2.05
1.74
1.77

The production-demand ratio for beginning elementarr1 teachers has improved
signifiCantly in the five-year period-from'a peak otl 1.96 in.1972-73 to
1:33 in 1975-76:While the excess of production over demand has been.greater
in secondary than in elementary, hhe prbduction-dema

ind ratio in secondai:y has. -

'alho improved, from 2.79 in'1971-72 to-2.24 in 1975176.'
.

-,;-- If only 80 Percent of elementary teacher education graduates will adcept

teachinkpesitions when these positions are widely available,/the production-

employment ratio As,1.25. In 1974-75 Oregon institutions)dtate system and

'independent) Produced-4050-elementary teaghers. September 1975-76, Oregon
schoo1s-emplOyed_759'beginning elementary teacher-ST This is a production-

'employment ratio of 1.38. Production at -the 1960'h ratio of 126-Would'have
been 949, apprOximately 100'itwer than were actua4y produced. However, the

,

, 1.25 ratio in.the 1960'h Was demonstrably,too low.ito provide schbol-districts
with any real choicesof candidates or to staff rur1al_and urban center schools

with qualified personnel.,
/

/

Oregon produced 1,425 secondary teachers in 1974-75; beginning secondary.teachers
employed September 1975-76\tortalled 635, a production-employment retie of

2.24. Production in areas of suiplus five years before (e.g.., English,
physical education, social studies) had been reduced and production in areas'

where there were shortages of qualified personnel e.g:, general science,
andustrial education) increased.`, Production at thb 1980's ratio ot1.67,
when.only approXimately 60 percent\of those compleiting requirements.for,

Certification as_secondary teachersactuaily accepted teaching positions,
would have 1een'1,060, 365 fewer than actually,produced. The 1.67 ratio of

the 1960's did not lprovide school districts with all the qualified .personnel'

they'needed. 1

.
,

` St



page 38

One Would suspect that aproduction-employment tatio of,2.24 is too high:
The ratio'in 1973-74, when Oregon institutions, State.System and- indei)endent,
produced 1,614 secondary teachers, 190-more than in 19741--.75,was 2.07
-(becausa More beginning secondal:y teachers were employed)without any
a drent staffing problems. Too, becaAte of improved COunseling, higher'.
-adM'ssions Standards, and,improyed'professional.programs, the_seCOndary
edlitationgradUate of the 1970's it,likely to be Mote committed to
a career in teaching than was the gtaduate:of the 1960's (Who often com-',/
pleted cettificationjequirements to provide an alternative employment
area in case'he cduldn't obtain employment in his field.of,first :choice).
It is possible that-more than 60 Percent of 1970 graduates in secondary
education.would accept teaching positiong if these,pasitions were-available.

....,

"One.other factor should be considered, As has been noted, teachers are
very mobile and school:districtsate not confined.in their hiting to teachers
gradnating from Oregon'institutions.' If.ptodUction of teathers inhPregon,
4s reduced to the.pdint that school.districts,ate.unable to employ.Oregon

.
graduates.Of theit.choice;. they will begin to.look'again out-of-state to
find the teacher's theYneed.'

. , .

Tollow-Up of.Teacher
'Education-Graduates

--Good- edimatiOnal planning, as well as:reliable.counteling of PrOtpective ..

-
teacher edUcation students, requires better information as to the aCtivities-.
of:teacher education graduntes folloiaing grao,.ation:, .

.

The.instiiutions,of the State System and Teacher Standars.and Practices
. . . .

Commission are taking steptto impiove the collection of-data On employment:
-of teacher*education graduates. :.Through 'cooperation of the .institutions, . ,

thecertification'agency (.reachet Standards and Practices:CommiSa on),. add
the'State Department of.Education, Oregonwill..toon know.not.only'oW many
beginning:teachers Wereproduted*by. Oregon institUtions, but'hoWManyftem
each institutiOn, applied' for and received Oregon certification and how many:

'of these were employed by Oregon .school dittricts-by Aistrict and institution

:from7which graduated.andYear employecL
.

.

:_,

:In addition_to thie'information, the schools.Preparing teachett are'deyel7

oPing ptocedures for follow-up studies to astertainwhat happens to'those .

graduateswhodo.not become teachersin 'Oregon salools. . .

!

\
.

.
,.

\ I.

.

. __.
., .

Table XI teports.f011oW-UP studies Of ,1974-75,,teachereducation graduate
Cc:inducted by .three State.system inititutiona '(Otegon Stare liniireis#y
Southern,Oregon StateCollege,and Eaatern Oregontate,College).. :

..

Eastern Oregon State 'College and Southern Oiegon State.College wareable,

to obtain information.on the occupations of.97.0 'and 95.8 percent, respect-

ively, of their.eleMentarY gradUateSi and 74.6 ancC80.3 percent, respectively,.
of their secondaty\gradnates.' ,

Oregon State University. obtained Information on'72..6 percent of its elementary .

.graduatea,.64.4 petcent Of its setondarysgraduates. . -r
, ...

.. ..

5 2
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Taule XI revears tht.while elementary graduates known to be ocaupiedi.n
,Iteaching posuons tkie lan fo±lowing graduation ranged7froM 67:2 peraent
of E08C sraduates.to 45.7 percent of.OSIrktaduataS, fewer_than half.the: .

secondary sraduates w re so oecupied, ranging from,47'.0 percent at SOSC,
to 18.8 and 38.6 perce t at.E08C'and-OSU.

. Of the 348 elem ntary education graduates.of the three institu-
tions, 178 (51.2 percent) were employed in teaching, 60 (17.2
percent) wereotherwise gainfully employed, no information was

14 obtained on 57 (1 .4 percent), 33 (9.5 percent) reported'they were
still seeking a .ta ching position, and the remainder (5.7 percent)
were continuing fo Fal study or engaged in homemaking.

.
Occupations ofthe 588 secondary educaton graduates of the three .
instautions the Noveinber'following graduation were'reported as.

follows: 237 (40.3 Percent). were tjeaching, 70 (11.9 perdent) were'
otherwise gainfUlly eMployed'; 44 (1,15,percent) were seekin.s; a

teaching position, 42 0.1 percent) were continuing,formal stUdy,

,8 (44 percent) were hOmemaking,.3'(.5 pefcent) were in the mil1tary

service. However, no informatiorl was available concerning oceupations of

nearly one-third of the \588'secondary eddcation graduates (184, 31.3 perc

As might be expected, production-employment ratios deriired from the figures

reported in Table XI aie higher than the 1975-76 ratios reported on p:. 37.

. There are two reasons fOr this:. (1) the beginning teacher figure for 1975-76

'

includes persons who' completed their teacherpreparation program one or more
years prior to entering employment as a teaaber and thus is larger than the

number of graduates reporting employment the year immediately following

graduation, and (2) information was not available 'for 16.4 percent of-the

1974-75 elementarY education graduates and-31.3.percent of the 1974-75

.
secondary education graduates included in Table XI, thereby uncierstat\ing the

number employ'd in teaching positions,by some unknown amount. (PSU found ,

.in a telepho#e foilow-up of persans fdr whom no information wasavailaW.e .

thai the pexcentage of those teaching was approximately the same.as fOr

those who had responded to the survey'indtrument.)

Employment of Graduates in. Occupations Other than Teaching.--`The three

-institutions Identified 170 persons (18.2 Tarcent of the 936.students

.completing teacher education programs in' 1974-75) who were gainfully employed

'in occupations other than teaching.

r
0. 0 ti



OCCUMTIONS ON PM 1, 1915 OF PERSONS COMPLETING REQUIRDit/PS

FOR WIC ,CERTIFICATION ,FOR TES FEIST
SEMEN ,SEPTE118ER 1, 1974 AND AUCDST 31 1915

, Number
Teaching' Co1,6 Co1.6 Otherwise Seeking a 'Col, 4

Fileld of Completing Number Registered' .Teaching Outside TOtal as \as2, Gainfully Continuing Milit'ary .11om,e. Teliehing No aslof

aration Pro ram with Placement Office in State State Te'achin Co1,2 151.3 lo ed Formal Stud Service 'maki'n Poaition Information Col; 2

Secondery:

64 \'

83

45 67;2/ 70.31 1

42 .6 48 50.5 . 51 8 15'

11 11 13 14 15

2

169' 74 'II 85 45,.7 50,1 7

'1

316 156 22 178 51.2/ 56,3% 60 10 10 33

67 ' 54

5

24 26 38 8%, 48,2% " 5 8 1

11/ 115 51, 4, 55 47,0 41.8, '. 11

OSU
20 156 '38,6 '4'6,2 ' ,41 23

/).
i

Total '588 493 .211 26 2,37 403/ 48,3 10' 42 8,,1/
.
., 4 4

I

27,4

1'6.4

17 25,4i

;23 19,1

14E1' . 35.6

j 184 31,31
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,

. , 53 of these (40.8 percent o ,the 170) were employed in occupations
: related'to teaching:. .,

Occupations

Teacher aide (including library\aide and.
.3

laboratory aide)
Children's services (Opportunity centers
day-care centers, welfare, CETA, operating
a group home, etc.)

Community. activities (recreational, community
centers, VTSTA, etc.)

Teaching.in a community college.
Non-teaching occupations in which the duties
are directly related to the teaching major

!List er

Employed

2

21

TOTAL 53

77 (59.2 percent) graduates were' workingat jobs not direc.tly-
.related to teaching.or to the graduate'g teaCning field. - All but

. three.olf these jobs were in business and induetry, cOverinka yide,
range,of.duties from warking-as'a service station attendant.ta

. operating a family business. . Two graduates.were working.in agri-
Culture.and one was an:employeeof the State Highway Department,:

\ \

Hbw manyiof the persons eMployed in occupations other than teaching mere_
.\

underempl4ed'i UndoubtedlY.a good.many. CertainlY\the 14, teacher education
'grauates employed as teacher aides exe working at-less than their level:of.
"professiOnal preparation. *len a pogition as:a teacheris not availablein
the cotmnnity'where one wishes to work,.workingas a\teacher aide is a way
to improVe'one's.position for moving into teaching eMplOyment when a suitable.

I

'position does open .up.

How many of these graduates.employed in ccupations other ,than teaching

would'prefer to be teaching. This we do ot.know. The surVeys did provide
a.categoryfor persons whO.wished:to.be idèiitif1ed as-"still seeking a

_ teacing:poSition." Fewer than.ten%percent- f the gradnates identified
tho,:selVea.in this dategory, 9.48 percent of t1e elementary education ..

,.graduates And 708 of-the aecondary:education g duates,.a aurprisingly'
atall percentage cOnsidering:that on November). m t of those sUrveyed--

woUld have.been out of school less than six months.

1Examples - biology major working as a state park ranger; busine s majors
.

.
.

employed as real estate inVestors, secretaries, cashiers, etc.; Eiiglish

major working as a newspaper employee; home economics majors employedin

\ salea promotion or in restaurant and food Service-management as dietitians;.
agriculture majors managing farms.

1

,

\

,

rr;
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'The follow-up.survey of graduates is considered.bY the institutions to be.
an essential tool for prograin planning, establi5hment of admissions criteria,
and stUdentt.counseling. The institutions are 'cooperating in developing
better suivey procedures, complementing follOwLoP information which will
become available from TSPC.and the State DepartPent of'EdunatiOn' (described
pp. 38-39). . 4

_

\.



Costs of Instruction in Teadher-Education

In this section-ye present some information concerning the coSta of instruction
in teacher education.. The discussion and analysis will focul.n on (1)_comPara
tive studentcredit hour costs of instruction in professional education courses :
among.the State' System institution's, and (2) student credit hour coSts-of in-
struction in professional education-courses as eompared with student credit
hour costs of instructiOn for all courses at the various.State System institu-
tions,

, Cost per Student Credit.Hour Defined

Information concerning stUdent credit hour (SCH) costs.is made avai able by the
Divis-lon of Analytic Services in the Boardts Office as'a part of loa .and cost
studies made by the division for each institution for the fall term f each yearn
These load and cost studies yield data concerning salaries, teaching load, stu- .

dent credit,hour production, student-teacher ratios, and salary cos't per credit
hour by budgetary unit and by course and student level.,

The only cost figures for,instruction presently available are salar ost,figures.
They exclude costs incurred in day-to-day operation of the institutio s, e.g:,
costs for supplies, equipment, classified staff; and any other suppor Costs for

instruction.

In'this present analysis then, the eostyer student credit hour forTa course or
a_group of-Courses is determined by dividing the.faculty salary costs allocated

to
instruction ih that Course ot grOupof courses by.the nutber of-student'

credit hoursc,enerated in that course. orgroup of courseb.y

. .
ComparativeCosts'. .

.

. _

.for ProfeSSional Education in the State System :

, .

.
, .

'Table XII lists the salary eostsrper SCH:at the State SyStemcalleges and uni
versities fall term 1975,JDY course leveljor.courseS In professional education .n

, and for all courses combined..

Costs per SCH for profession 1 education courses (undergraduate and'.
graduate combined).in.Our of the. six institutions were reMarkably

,

close;,ranging from'a low of ,26.19 per SCH at Eastern 'Oregon State
College to a high Of $26.93 at Oregon State Universityi'withSouthern,1
Oregon State College. and OregOn\College of Uncation falling inbetween
at $26.32 and $26.34,-respectively.. Costs per SCH were lower. at. Port-
A.ancVState:University and the University of OregOn ($17-49 And $19,39,.

J

. respectively)._ .

. .

, .

. At the undergraduate.level, cests.per SCH for pyofessi al eduaation

courses at the three colleges were similar ($25.50 at SC, $26.10 at .

SOSC, and $28,93 at OCE). Costs per SCH at the universitieS were- .

below the costs at the.c011eges, With aloW Of $11.06 per SCH at the
. .

UniVersity of Oregon, followed by $15.18 at-Tortland State University
and $21.91 at Oregon State University..,

5 8



TABLE XII

TOTAL-STUDENT CREDIT.HOURS AND SALARY COSTS PER STUDENT CREDIT HOUR
BY COURSE LEVEL FOR COURSES IN EDUCATION AND FoR: ALL COURSES COMBINED,

AT.THE STATE SYSTEM INSTITUTIONS, FALL TERM 1975

Undergraduate Graduate
Courses Courses All Courses

Cost per/

SCH. /
7

Institutione
Total
SCH

Cost per
SCH

Total
SCH

Cost per
SC1I

Tall
SCH-
6-:1 -2 . 3 .- 4 5'

UO

EducatiOn? 8,724 $11.06 12,325 $25.27 21,049
All Programs 165,444 $12.26 70,206 $33.22 235,650

OSU
.

Educatibn . 8,833 $21.91 '2,768 $42.94 , 11,601
All Programs 204,856 $13.32 35,962 $36.33 240,818

;1

Education 6,472 $15.18 4235 $21.02 10,707
All Programs 126,316 $13.09 31,010 $32.03 157,326

SOSC

Education 3,223 $26.10 1,326 $26.85 4,549
All Programs 52,194. $16.38 7,897 $27.61 60,091

OCE

Education- 6,567 $28.93 3,504 $21.49 . 10,071
All Programs -. 38,926 $18.00. 7;048 $22.35

-,
. 45,974

'EOSC

Education- 1,974 $25.50 82 $42.83 2,056

. All Programs 20,263., $19,30 .. 121- $69.28
.

-20,384

$19.3
$18.

$2 .93
$1 .76

17.49
16.83

$26.32
$17.84

$26.34
- $18.67 :".

$26.19
$19.60



Why LoWer Student Credit Hour,Costs
lkt U0 and-PSU

Why are the costs for undergraduate professional courses%-lower at the University
of Oregon-and Portland State University than-at the other institutions? Further
analysis .reveals that speCial factors operating at the'University of Oregon and
Portland State UniversitYcontributed to the lower costs at these institutions.

University of Oregon. One-of the factors,bringing,about lowercostS in:
undergraduate professional education at the University.of Oregon than,ai
,the other State System institutions is the 'extensive use made of.graduate
teaching fellows in the University of Oregon undetgradUate teacher
educationlprograw.... These teaching fellows; Usually doctoral-students
with successful teaching experience-in the public schools, are used
primarily as Supervisors'in.the student teaching program.. A few of them
serve as instructors inthe secondary methods and.matetials classes and
as coordinators of practicum experiences.

In the.fall -of 1975, about 40% of the student credit hours in under-,
,graduate 'professional education.at the University Of-Oregon (3,500 out
Of a total. of 8,724) were generated in student teaching and other '

pourses tauldit by graduate.teaching fellows.--At Oregon. State.University,
only 5% .of tha student.credit hours in undergraduate professional educa-
tion (440.out of a total: of 88.33) were produced in courses taught by .

teaching asgistants. Portland State University and the.. state colleops I
.do not use teaching assistants as instrudtors or 'student teaching
supervisors in their 'teacher education prOgrams. . -':-

The average salary for the teaching fellows working in the:University of. .
Oregin teacher education prograM'in 1975-76 was -$11,600 per academic
.year as compared with an average salaryof $18;.600 for regular facUlty

.(all ranks combined).- _
.\

Asecond factor-having a significanveffect in,reducing costs\pet studen
credit hour in. undergraduate' 'education courses at the University of
Oregon relates to the nature of the arrangements made by the cOnege of

-.education for the pre-student_teachinq practicum. Both elementary and

.

secondary education students-are require to comPlete a pre-Student
teaching practitem, CI 409, PracticUm (minimum of. 3 credit hours) The
major&ty of the, students (about 60%)take the-practicum through the
ESCAPE (Every. Student Caring;About Personal,Education) program, Student-
initiated and student-run,ESCAPE is an accredited praCticum which\ ..'

..places student volunteers from various university'schools and depart-
ments-as teaching aides, tutor's and counselors in.local pUblicand
private schooldaY-care centers, nursing homes, and other édUcational
agencies throughout the Eugene area. Students in the programare superviged
by persons especially trained to serve s supetvisois fot the ESCAPE.

.

-program.

Since.ESCAPE trains and-appoints its own supervisers, -theviorimary role- \,.
. .

\

'of college Of education personnel' is to .eoordinate the actiVities. of.the\ .

teacher education,stUdents: participating in the program. T6ting4he-
--1975-76,acadeMio year, a teaching fellow appointed at .15-FTE coordinate&
the elementaryeducation divIsion of.the ESCAPE program, and-a teaching .\

fellow appointed at .35 FTE ceordinated the secondary education division.
of the progrvi. The' number.of\student credit hOUrs produced and Ahe
costs per student credit hout,in the ESCAPE program are given belOw- It'

should .be.noted that,.even thoughthe'superviSors 'in -the. ESCAPE program

hours generated by the education-students in the program.have been\. -.

are not on the college of edUcatiOn .payroll, all the student crediti

credited to the- elementary and secondary education staff persons coordinatinv
the program 'for those students. . \- ''-'

.-.A:..-4.i>.-L.."--,"--....A." "V:.7.. o
! '-'...

.

I

1,
...,,,A__,

1FTE assignment's for the graduate teaching fellows -are -3 FTE or less. The s4lair-.'

indicated reptesents the amount the teachint fellow:yould'be earning if. workIng_'

. full-time %-,_
-.45 .. _...6()
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ESCAPE PROGRAM (1975-76)

No. of
MR---

No. of Cost
Fel"--SCHFaculty FrE

Elementary Education 1,330 .15 $1.31

Secondary.EducatiOn.. 1 .35 $2.95-4374---

,
Total- 2,704 .50 $2:15

From the above-it can be seen at.50-:facu1ty,FTE were credited with
the production of 2,704 student credit-hours-in the ESCAPE program,
Yielding a ratiO of5,408 SCH pv faculty FTE',-as compared with an
aVerage ratio in. all undergraduate courses in education of 250 SCH per
-faculty.FTE. The high production of-student credit hours per faculty
FTE resulted in a low-cost of $2.\15 per-SCH in the ESCAPE program.

.,-.

Portland State University. Portl4nd State University is the only institu-
tion in:lhe.State System making e.tensive Use-of public school ersonnel
in its campus-basedinstructional, rogram in teacher education. -

Public sChool personnel invited by Portland State University to teach
education courses on campus.are pr ctitiOners and specialiStS, usually
holding the doctoral degree, and well-qualified in terms of:educational
background and experience.

.

During the fall quarter 1975, 21 ofAthe undergraduate courses in educas -
tion at Portland State University wer.e taught by public school persons

,with -a prbdUction bf 1,943 student credit hours, or .2196 of the total
.

student credit hours produced in,the\undergraduate educafion courseS.
The instructors from the public schools are paid $210 per coursectedit,
Le. $630 for teaching a three credit-hour coufSed The estimated cost
per-kH in the fall of.j1975 for courses taught at Portland State UniVersity

. by personnel from the public schools, Was $5.851(as compared-with.$15.18
per.SCHforall PSU undergraduatecourSes in education). It can be seen

. that the use of-public school, personnel in-the teaching of on-campus
courses in education tends to reduce slgnificantly the_costs of inStruCtion
per credit hOur in the undergraduate'teadher education'program at
Portland State University. : \

Inaddition to.the facibis identified above, there\are several others that con- ,

tribute.to 'differences in student credit hour costs in teacher education aMong the
State .Sysiet institutions: diferences infaculty

\

salaries, the proporticm of
senior professbrs used inthe program, class size, fatulty,load, and-the assignment
of credit hours tcyclasses (particularly classes-involvingJaboratory ot field

.

:.experience). Al
_ .

. ,

Cost Differences
Due to Differing Emphases on Field,Expe iences

I

Later in the report, .4ome evidence ispresented' (pp. R7-92rthat-competency-basedi
.

field-centered programs in teacher educationare-so what.more -cbstly-than traditional
programs in teacher-edutation. -Mbre partiecularly, g ater emphasis in teacher -educa-H
tion.programs.bn field 'experiences inthe public' sCho ls, starting at the' freshman or-
sophoMore levels and continuing throughout the teache training periOd, results' in in-
creased being required for'bbservailon, supervision- conferences, consul7:
tations, travel; etc, whittiwill. bring about some increase in costs.

Employmentof public school:personnel in the undergrad ateteacher-education campus
programsat the other State System institutions-israre, with the,exception of UO

, which employs one or two persons from the public'sthools eath year to,superVise:
student teathers (two were emploYed in 1976-76).



Whereas the.trend, generally,'in the State System institutions is/to place a
stronger emphasis on field:experiences for their teacher candidates,.there are

differences among the institutions in the extent to which this.iS ccurring.
There are also differences in the nature\of the field .,experiences provided and in
the, extent of theSe activities and.in the manner in which the activities.are

supervised. A brief summary-of the fieldexperiences provided/in the_teacher
education program, at eathof the State System institutions isigivekon pp. 71_18.

It-iS4difficult to asSess the degree to which field activitij es'affectteacher-
education costs at each of the institutions. In the OregohCollege of. Education-.
Teaching Research Division.cost-benefii study (pp, 87-91) it was found/that the
primary.source of the increased Costs to the college for the.new Oregon College
'of Education elementary education program (from $1,909-tc01,071 per studentper
year) was the Stress the programplaced on the acqUisitiOn, demonstration, and'
assessment ofthe student's teaching competencies in the school setting. Since'

the study tbok infe-accoant total-costs ofthe-program:WW-S5d:a-tary- cate-
7gories, it prOvides more adeqOate information than can/be provided by data restric-
/ ted to salary costs per student credit-hoar. However; one should not overgeneralize

from the,results obtained .at.one instfiution. SiMilar studies...at the other .insti-

tutions that take into account the particular circumStances that apply on a given
campus are needed to provide.a more adequate basis for analYzing.and comparing

:Lteacher education costs at the various2institutions/.
,

f .

In Table XIII, (pp. 50-53), a summary of field;experiences for students-in elementary
and secondary education at eaCh institution is giyen in tabular form. InclUded is. .

a.brief. description of the field activities-at each institution-and an indication ..,.:ofthe:extent to which the activities are superldsed by college staff. An examina
tion of Table XIII reVealS :that:

-All institutions require full-time sliudent teaching in the pablic -

schools nd grant IS-hours ofccredit, udth tbe exteption of Eastern-
'Oregon State College Which gives 12/hourS of credit.for studenf
teaching, and .SoOthern. Oregon State 'College which grants 12hours
of credit at:the secondary level./The -extent to which student
teachers are supervised by college supetvisorS, as measared by the
nunber of supervisor visits to tbe:student teacher's School, varies from

require&minimum of-three visits per term at'Eastern Oregon State
College; four Visits per terth.at Oregon College of Education; -five -

.
visits per-term at the University.of.Oregon (secondary) and.Oregoh. State
UniverSity; to weekly,visits at.Southern Oregon State College, the
UniverSity of Oregon (eleMentary) and Portland State University
(amounting to.9 or 10.visits)/. -.Also, the time-spent in .seminars con-'
dutted in,conjunction with studentteachingvariesith seminarS held
bi7monihly -at Eastern OregoW,State College; one or 9oreper term.at,.,
Southern Oregon 'State Cbllege; scheduled.as needed at. Oregon 'College of 1

'EdUcation;,five per term .at Oregon State University; and weekly seminars,
attheliniversity of Oregon and Portland State,University:'

/

Differences in'instituti9nal Phorities are greater in the pre-StUdent
teaching practicum and field experiences than,in student.teaching. All'_

'six .. institutions require. such experiences bUt differ in.the.extent to
Which the field experienCes.are provided and in the kind- Of'activities.
thatare_carried on. Generally, among State System institutions, Oregon
College Of.Education. and Oregon-State University place.the heaviest, ,

.
emphasis on field experiences:__

/
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At CTegon.College.of Education, students in the elementary block
Courses spend two terms (minimum of 8 hours a week) in observation
and: practiCe in the Public schools prick to student teaching, with
., .

..

intensive supervision andevaluatiOn by.college staff,. Secondary:.
majors spend one term in the public sehool claSsroom priorto
student teaching under conditions similar to those for elementary
majors:

.

.

At Oregon State University, elementary and secondary education
majors:are required to spend one term at the so homore level'
ninintmof_1.0-hours a week) in-supervised fiel experiénces in the

public schools.. College'supervisors conduct bi-weekly:semiriarS.
Again, at the-juniOr level, elementarY Majorsare,in an elementary
classroom-full-time four days per week, and-secondary majors_sPend

.

five half days per week in.a high-schooI-classroom. Seminars:pre
held weekly-for elementary students and bi-weekly.for secondary
students by college staff MeMbers.

.
At the other institutions, pre-studentteaching field eXperiuces

, include at least one.termduring 'Whith the elementary and secondary
education:students' observe and partitipate in tlassroomactivities
in the public.schools. .At three of the institutions the activities'
are linked and integrated,with a particular course, i.e., Introduction'.

_to Education at'Eastern.Oregon State College; Hunan Development. and
learning at-Southern.Oregon State College;'and Psychological,
PoZ5Tions.of Education at.Portland State University. .At.fhe
University ofriTegon they are set up.as a practicum,- Again, the
ektent of supervision bY college.orUniVerSity-faculty varies.
Portland. StateAniversity-has indicatedthat, although i'Es educa-:.
_tion faculty exercises some Supervision of the pre7student teaching
field experiences, no faculty FIE are aSsigned to spch supervision,

Field-eXperiences, if adequately supervised, Will normally require more faculty
tiMe per.student than instruction in-group situations.

, Faculty contacts with
.

studentsare Mere highly individualizedin practicumand studept:teaching situations
than.ina. ClasSroom setting. Also;,time is needed for the superVisor totravel.
backand forthbetween the tampus andthe public 'Schools: Consequently, it can be
expected that teaCher.education costsyer student credit hoprwill be higher in
the field programs than in-the usual group-oriented campus programs.'

'.. .

\
.In Table-XI1, p. 44,,itcan be seen that among. the State System institutions in fall
197$, costs 'per studentoredit hour for coursdS in undergraduate teacher education

.were highest.at,Oregon. College of Education ($.28,93),,and among the universities.
the costs were h'ighest at Oregon State University ($21.91)'. It iS likely tat the. .

'more extensive pre-student teaching practicum.and4ield activities at'Oregon
College of-EdUCation and Oregon State:University oontributed substantiallytO.the
highertostS per student credit hour.

.

As noted earlier, additional studies taking-int&account total costs:of instruc-
tion in edUcation Courses are needed to assess-the degree to.whichincreaSed------
emphaSis :on field experiendes in the eduCation programs.affects costs at the'
several institutions.

. /

CoSts in Teacher .EduCation as Compared with Costs
:-in AlrPrograms Combined .

.

.

In -Table-XII, p. 44,'data areipresented concerning the costs per SCH for instIVC!tion
in education courses as compared.with the average coSts for all institutional Courses
combined: "Since,at the undergraduate level; professional education courses in the
'state colleges and universities are priMarily upper-division (90% of the total under-
graduate eduCation courses), the cost coMparisons need.to, be made af the upPer-j.ivisiOn



,In Table XIV,: p. average salary co'Sts'per SCH for upper-division cOdrses, in
edudation are compared With the average costs per SCH for all upper-division
courses-combined at each:of the state_instiiutions. . At four of-the institutions
costs per SCH in education are higher than fOr all programS combined ($5.38
higher at OSU, $3.59 at OCE-,- $1.97 at.SOSC, and $0.37 at' PSU). Costs per SCH in
education are $2.33 less at Eastern Oregon. State College and $6.94 lesS at the
University of Oregon than:for all courses combined'at: each of those. institutIons.

:Some of the majof factors contributing to comparatively loW costs in the under-
.

graduate courses at the University of.Oregon (use bf graduate teaching fellows, .

and the unusual arrangements for the supervisibn of\practicum students) have been'

referred te previously. At-Eastern Oregon State Conegethe fact that there is a.
higher preportion of small upperdivision.(lasses-in\academic departments than in:: -
the-education departmnt, maybe responsiie, at least\in :part, for the comparatiVely
jower costs in education.-

.

. .
Where costs per student credit hour in upper-division .edUcatiorucourses exceeded
the costs .for all-Tvogi-ams combined, the greatest differentials occurred. at Oregon
State. University and Oregon College-of Education, the insiitutions With-the
strongest emphasis in field.activities. It is likely thatAthe streng field
emphasis in the education programs.at Oregon State University and'OY-egon: College
Of Education is one bf the factors'contributing to comparailVelyhi,ghercosts per'
SCIrin educatibn, When costs in educationaie compared with the averagecosts for
allTrograms combined. .

"

._"



TABLE

&MARY OF FIELD EXPERIENCES.
IN 11-1E TEACHER EDUCATION PROGRAMS. OF 'THE STATE SYFEM INSTITUTIONS

I- '

institution
1

CourseDesignation
. 'for the Field.Experibnce

2 .

Lredit
Hours

Nature. ot the.
Tield Experience

4

Extent of Supervision
by Collee.Supervisers

Bosq -

&DSC

,

Ed 209 and'Ed 409
Pract'cum {Op.tional)

,

32, Introductlon.
to Ed6cation' (all
studentS) ,

' i

Ed 339 Analysis of
Learning and Develop7
menl- 611 students)

-1

Ed 352, .353, and 354
Process of Teaching .

(elementary studentsl.

1-6..:.,' 2-10 hours. of ohser- Bismonth1V meetings
-vation and documen-

.

. \

.tation; 2-8 hours-of- ----,, ° \
planned.seminar type.. -.. i,.' .'cl)

.of activity .

\

.. . .

'

--i.
. \.

6 One-third o.fAhe NN'T-,., Supervisors conduct
class time spent -. '. eekAy.meetings \
.in the public schools

,

. .

.:

3

Ed'3951and 396 Process/.
of TeaChing'(SecondarY
students)

, 1 v/

E4,415 and 416 EleM-
entary and Secondary

- Studen0eaching /

\ /;

Ed 315 Human DeVelop-
ment and L&L-nicg/ (all
studeniS)

Elementary MethodS
\Courses (elementary,
students),

Ed 409 Practicum
C'(secondarystudents)

L

15

6-10 hours-of obser-
vation'in the schools
'as a part of the-
class activities

Field bxperiences
scheduled as an 7

essential part of the
course actiVities

Each student spends
at least-One week in
a public School

\ ,

'12- - Full-time stUdent
teaching for a term

- :

One credit hour
practicum attached
to'Ed 315 with
students assigned
as teatting.
assiStantsin the

_ ipublc sOpols.
Minimum of\5 hours
per week or 0 hours,
per_quarter

Classroom observq-
tion and participa-:
tion ihiegrated with
the various methods
courSes

Supervisors assist
student in find1141
observation location;
follow-up in classi

.

-Supbrviser
sivting up theiobser--
vations in the scheols;..
fellow-up-in class

Supervisors are'in con-
stant touch with the
tudent and public

School teacher during
the school eZperience

Minlmum of 3 visits.
by the supervisor;
W-monthly student :

semina
/4 r

No direct field
supervision byec011ege
staff; follow-4
activitieS in class

EZPeriences arranged'
by\meihods-instructors;
follew-up activities
in class ._

\
, \

3 Coirelated With :Supervisor aSsists.
'

Ed' 3144 Principles' each. Ed 409 tudent
of Secondary,Educa- once every two weeks '

2 hourS-daily ler approXimately
in a public sChOol one hour.\

. secondaryclassNom,
fortone -quarter

50
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:TABLE XIII (Continued).

Course Designation

Institution , for the Field Experience
1

Cre it ature ü e .

_Hours Field Experience'
4 '

Extent. of Supervision
.by.College Supervisors'''.

5

SOSC Ed 414 and 415 Elementary 15

(continued) .Student Teaching -.

OCE

-

Ed 417 Secondary
Student Teathing

Ed 111 Contemporary
Education (optional)

!. About 60.e1-6ffentary
and 40 secondary students
enroll each year

12

I,
Psych 227 Field Experience 3.

in.the Helping professions
-(optional) About 110
elementary and 85 secondary
students enroll each year'

, -
,\ Ed 361 and 362 Learning . . b

and InsttUction.in the. each

--Elementary School .(required term-

for all elementarY students)

:Ea 363 Leaining and
Instruction in Intermediate
and Secondary Schools
(required forall secondary.
students)
e

Ed 412 Laboratory
Experience (optional)
20 students enroll each
year ,

, Ed 413 StUdent Teaching
11

11

Half-day experience -

for one quarter, and
a fUll-day experience
for another quarter

I

-FUll-time student -

teaching fOr a term

Opportunities to work
with children-and
youthIn 1)4h-school
and non-school
settings. /Minimum,
Of 4 hours per week

College supervisor. .

visits each student
teather for one hour
per-meek.. Some super-
Visors,conduct one or

-more seminars. for the

'Student teacher§
assigned to them.

Opportunities to work
with children and
youth inlboth-sc- hool

I

and now..school
settings/. Minimum'.

of 4 hours. per week

Minimumlof 8 hours.
each Week..in the
public/schools.- Full
responsibility for
teachin,0-5 days.

7-10 ,hours a week:of
participation in
clasSroomactivities

_
As above .

yOup meetingS and
iindividual conferenc6S.
Students-are under;
mnstant

Group-Meetings and
individual conferences.
Students are under-\
constant Supervision\

Supervisor spends 2,.days
each week observing and
assisting Students;
obserVes 2 to 5 lessons
taughtby the student..
Class meets three days
a week.

Supervisor spendS.Mini-''
mum'of two hours per
day with students and
'coopeiatingTieaCherS:
Group meetings are held

:daily with all students
J

An elective for
.stidents wanting td
ta e additional field

4

experiences. .The
erienceS'are

p anned and included
a part of Ed 361,

'362, and 363..

15 Ull-time student
teaching for'a term

As-above..

'Supervisor observes. the .

/student teacherz mini-
cilium of four Class periods

z term. The supervisor
also conducts eminars
'and conférentés'with
cooperating teachers
other school personneL
and students; as needed

51 _



TABLE XIII (continued)

InStitution
. 1

Course Designation
for the Feld Experience

2

Credit
Hours

3

'Nature orthe-
Field.ExperienCe

4

Extent.pf Supervision
%by Collesef9oervisors

CI 409 Practidum:
Elementary 'Elementary SCheol _

Cl

UO'

Secondary_

CI 409 Practicam:
Instructional

, Assistant

CI-407,Seminar:
, Student' Teaching

CI 4i5 Student
.Teadhing (Elementary).

CI 407,SeMinar:
'Student Teaching

.a
. -CI 409 PracticuM

3 Participation in.
classrooM activities
at least 3 hours per
week-for a quarter.
Experiences are .

arranged either,
through the Office Of
'Field Experiences or
through ESCAPE prograM

Cl

.12. Students spend a
quarter as full-time
instructional
-assistants in an
elementary school

-2 The seminar is held
concomitantly with
the practicum,for
instrUCtional
assistants

. 15 Full-ftime:student
teaching for a term

Student-teachers
partiCipate in a'
weekly.seminar

,' .

:CI 417.StUdent
Teadhing, Secondary-

If arranged through the.
Office of Field-Exper-
ience, supervision is .

primar:;.ly the 'respon-'
sibility oZ.the.cooperd,
ting public- sChool-
teacher with-some addi-
tional supervision pro.:7.
\Tided by univerSity
personneL--If arranged
throughESCAPE; Super,
visibn is carrie&on by
ESCAPE supervisors'who
make weekly_vi_sits:

SuperVisorS visit each
sthool once per. week to
meet with-cooperating
teachers- and instruc,...-

tiphal assistants
--.-,, -

The seminarj.s conducted
by the supervisors,,

.

typically ohce .eadh -week
in the later afternpon
.or evening

Weekly Visits by-the
supervisor

]

Seminars are cohduci ed7-
by 2-district liaiSpn
coordinators/sOp*rs
meetini WeeklyVtOt
Students.

Students whoseTracti-
cum is arranged bY the'

.Ciffice-ofvField EXpier-
ience are supervisecL
-mainly by the coopera-
ting teachers.in the
pub1icj Sdhools, Isith !

-some.sUpetVisioh also
proVided bk the college-
supervisor:. In-the
ESCUE.program,,studentS
are syperVised,by '

ESCAPE SuperVisors
.Visit'their students on

. , .

a_weekly basis.

Participation'in- /

claS-sroom activities'
at least 3 hours'per
week'for a quarter'.1
ExperienCeS. are :

arranged either
through. the Office a
Field Experience or.
:through ESCAPE
program

teaching for'a
quarter.

;

SuPprvisors:Visit'each
,studentteadher at least
5 times during the' term...



TABLE XIII (continued)'.

Course Designation
institution for theField Experience

1 2

Credit
Hours

3

Nature of the
Field Experiende-

4 .

Extentlof,Supervision
by College\Supervisors

5\

U0 CI, 407 Seminar:.
.Secondary Student Teaching
(continued)

OSU Ed 210 Theory and
*Elementary 7:Pjacticum II

:OSP
'Secondary

PSU

Ed 367 Theory and
' i'racticuM III

Ed 415 Student Teaching 12-15

Ed 210 Theofy and
Practicum II

Ed 313 Theory'and
Practicum III

Ed 416 Student Teaching

6

The seminar is held,
concomitantly with
student.teaching

Students Spend. one
.term, 5 days a week,
2 hours a day in an
elementaryclassroom

Students Spend...one

term, '4 days a week,
6 hours a day in an
elementarYclassroom

Full-time student
,teaching for a
quarter

One quarter, 5 days a
week, 2 hours a day .
ina secondary
classroom

.0ne quarter, 5 half-
'days a 'week

.12-15 Fullntime student
teaching for a quarter

Ed 124sychological V3 One half-day .per week
Foundations of EdUcation (No ctedit fora term.in the
(required for allstudents) far field publicschools

eXperience)

Elementar) Methods and
Materials Courses (re-
quired for elementary

.students) .

Ed 414 and 415 Student
eaching: Kindergarten'
and Elementary.

One half day per week
for a,term for.each
coUrSe in elementary
classrooms

1S 'Tull-time student
:teaching for a term.

Conducted bythe univer-
sity-supervise% meets
'once a,.week, Usally in
the later aftern on or
evening. \

Bi-weekly Visits.
least 5. (one-hour).
seMinars per-term

Weekly Visits.
day-lOng semi
term

.Weekly
ar per

At least five visits:
Five three-hour
seminars per term

Bi-weekly,Visits. At
least 5 (one-hour)
seminars per term..

Bi-weekly visits. .

Further superVision as
deemed necessary. One
,5 -hour seminar ,per week

'At least:five Visits.
One 3-hour seminar per
week

Periodid visits-by
:profeSgor Of the class;
follow-up activities in
class. No frculty:FTE
devoted to supervision.

Periodic visits.by class
profesgor; follow-up '

activities inclass. No
faculty.FTE devoted to

..supervision,

:Weekly Visits;.weeklY
'seminar .

Ed 416 Student Teaching:. 15 ..' Full-time student Weekly visits;-weekly
teaching for a term' seminarSecondary

6 8
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: H TABLE )(Iv'
. .

1
J .

ICITAL STUDENTCREDIIcylioURS AND SALARY COSTS PER STUDENT/CREDI HOUR
EUFOR UPPER-D1VISION ECATI,N COURSES AND FORALL UPPER-DIVISION COUSES CONIBINED.

IN STATE SYSTEM.INSTITUTIONS1, FALL TERM 1975
I

. Cost per ifference Costoper SCH,
Institution -Totnl SCH: .SCH ducationAll Progrnms

1 2 3 ,4

,110f .

7tdUcation-

A11 Progt

OSU
7Education

Ail Progr

PSU
7Education'

All i3rogr

SOSC

8,583

60,090

6k11

59 X1-0

-5,14t9

51, 99 ,

--Education 3, 39 $26.8

All Progr. s 14. 411_ ____ . $23.9

--Eaucation 6 617 $30. 8

Alls-Progr s 14 633 $26 89

EOSC
Education 1, 76 $2 .24

All Progr. s 6, 82 '$ 7.07
$ -2.83



Control ing Production of Teachers

.Response to the changing job\market for teachers - by the institutions,
by the Board, and by the youhg people considering a teaching career themselves -
has reduced production of elementary teachers, in Oregon.by 36.2.percent
since 1970-71 and reduced production of Secondary teacl'rt..s by 27.5 percent.
State System institutions, which together produce 91.4 percent of the
elementary teachers and 82.9.percent of the secondary teachers completing
requirements for basic certification each year, reduced their production
of elementary teachers by 36.3 percent,,their production of secondary teachers
by 29.0 percent.. The University of'Oregon,,which in 1970-71 produced 791
"teachers, cut,its production by more than half, to 377 by 1974-15. (It will
be.noted 'that any program graduating 377 students a year is seili a very
sizeable program.) Portland State University cut its production by more than
one-third over this period, to 406 teachers produced ih 1974-75. Other insti-
tutions reduced 'prodUction by lesser amounts.

Developments in teacher education, respo'nding to and in some.ways made pos-
.

sible by the changing job market for teachers, are described briefly in the
remainder of this report. These developments, when effectively carried out,
benefit the student preparing to teach,

. by' bringing the supply-demand ratio into better balance,

..' by providing realistic career counseling,

.
.

by giVing the student opportunity to learn whether he ot She can
perform effectively in a classroom early.in his or her-educatiOnal
career,

. by providinga professional education-designed to assure that:
those who are admiited to and successfuIly.cotpiete the program .
will have reasonable chance of finding employmentinteaching or, a
related field.for which.their'education has prepared them...

The.eyelopments. have:benefited the:public.schoOls.

.by providing anadequate supply of new beginning teachers, more
knowledgeable and experienced in teadhing theory and.techniques
then'their predecessors of the long'years of the.teacher shortage,
from which the districts can make effective selection to upgrade

. their staffs and teaching programs;.

by increased attention on.the part pfthe teacher education in-
ititutions, to the need for better' follow-up of beginning teachers
during their first year on the job;

,
, .

by participation of teacher education institutions in state-wide,
cooperatiVe planning for improved- in-service education to bring hew
,developments,in teaching techniques and the results of teaching re-
search to teachers on the job.

These_advantages are being gained with minimal reduction of.geographic ac--
Cessibility of Opportunity to prepare flr a teaching career.

.7 0
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Will further.adjustments need to be made to maintain the supply-demand ratio
'at a. level Whibh will assure we do.not. slip.into another teacher\shortage at
the,elementafyllevel or, in trying to meet the Changing.needS of the'secopdary
schools, encourage students to prepare for job that will not exiSt?

Projections of public school enrollments (Table IX,'13. 33 ) indicate that the
long 'decline in elementary enrollments (grades Kindergarten through 8),will
come to an end in 1979-80. However, this same table shows a decline of 13,580
secondary enroliMents (grades 9-12) between the Years 1976-77 and 1980-81.-
This, coupled with the suspicion that the production-demand ratio for secondary
teachers may still be higher than is desirable, at-least in some fields, sug-.-
gests that.additional adjustments in the supplY1 side of the equation should be
considered.

Alternative A. roaches to Ad'ustin t e S -Demand Ratio

In,1972, the Board reviewed several alternative approaches to making,adjust-
ments in the .sdpply7demand

. 'The first alternative discussed was to iacrease the demand portion of
the equation through reduction of student-teacher ratios in the public
schools, replacement in the public schools of teachers with substandard
qualifications, and launching of new programs to provide additional
needed services in such areas as kindergartens and education of the
.handicapped. Oregon schools have made substantial progress inephese
areas, as reflected in employment of certified personnel, reported
pp. 34-35 of this Idocument.

. The second alternative approach for adjusting the supply-demand ratio
discussed in 1972 was to reduce production of teachers by one or more
of the follOwing approaches:

IMproved counseling of prospective teacher eduCation students to
assure that each'student'is provided full and accurate information '
about the employment market forteechers and the requirements for
success in teaching, on the assumptiOn that individualafully in-
forMed as to the current and projected emPloyMent-outlook will be
less likely tOapply for.admission to a teacher education program.

Improved selectivs admission-retentiOn standards and processes.
...

.

Elimination of teacher education or'some aspect of teacher educa-'
tion (elementary education for instaUce) from one or more of the

.

six state system institutions offeriag teacher education programs.,

Le't us examine anew these,latter approaches.

Activities of the Institutions
.

To Improve Counseling

Student counseling concerning.job oppottunitieS and requirements of the teach-
, ing profession takes Place in (1) preprofessieual 'course's, (2).during screening'
fc%admisSion tot.he professional program, and (3) during the 'course of the
professional teacherseducation program.

7-1
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We will not present here a detailed listing of the various points in each ,

institution's programs when counseling takes place. The counseling process

is much more ubiquitous in the elementary education programs, where job in-

formation and requirements of the profession are a Part of 'required prepro-

.fessional or sophomore block courses and where screening for admission to and

retention in the professional programs involves a series of personal inter-

views, evaluations of various kinds, group meetings-,--and, at some institutions,

reqUired counseling confirmed by the counselor's signature.

Counseling for secondary students-is much less consistentsince much of the

counseling is done by the student's adviser in the subjeet-field in which the

student is preparing to teach.- However,.all of the schools and.departments

of education are moving toward greater involvement of their professional.ed-

uhation staffs in the counseling of secondary education students early in the

students' educational careers.

Activities .of the InstitUtions.
'To ImprOve Admissions Standaids.

All the institutiOns haVe improved their admissions standards and/or proce-

-dures and, their Standards,for retention, particularly in.the elementary pro-.

grams where development of competency-based, field-centered programs provides

-much opportunity for evaluation and Self-screening.

Again,.admission and retention.requirements are more involved, begin

earlier in the student's program, and have more check points in the elementary

education programs than in the secondary programs.

All the inStitutions have formal processes for admission to their'professional

education programs, elementary and-secondary, and students must be properly'

admitted before they can enroll in professional courses. The admission pro-

cess involves evaluationof:transcripts, cOnsideration- of the applicant's,

aptitude for, and- interest in teaching, and, in the secondary pregrams, grade-

ppintaverage in the subject,.he or she,is preparingato-teach.

'By improving the process of admission, moving from a somewhat-routine con-..

'sideration of paper credentials to personal interviews, small group meetings,_
other'techniques fot evaluating'the-Candidate'S

interest in and a titude for teaching,'the institutions feel they have not

only assisted stu nts im.making wise career decisions, bUt haVe become much'

more selective in admisgion to and retention.in their professional programs.

A more comprehensive summary.of admission and retention policies in teacher
education in the State System colleges and universities, including specific
information.about the.pOlicies that apply on each campus, is given in the
Appendix, pp.

Eliminating Teacher Education
at One or More Institutions

The' advantages.and disadvantages of reducing production of,teachers by'elimin-
ating teacher education, or some portion of teacher eduCation, from one or,more
institutions'was considered in great detail.by the Board's coMmiti:ee on academic o.
affairs during.its June 26'and August,29', ,1972, msetings.

12
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EliMination of Teacher-Education from One or More of-the.Three Colleges.

The committee rejected the possibility of eliminating teacher education from
.one of the .regional.colleges (Easterm'Oregon or Southern Oregon) ot Oregon
'College of Education, noting that elimination Of,teacher education'frpm any
of the three colleges would have a traumaticimpact on the idstitUtion and
would.foreclose the institaion's offering to its students preparation for
emploYment in a field whiCh, interms of number of person employed, remains
one of.the largeSt'employment outlets in the state. .

As can be seen in Table XV below, education enrollments still constitute
an important segment of total enrollment at the three colleges, 62.2 percent
of total enrollment at Oregon College of Education, 17.2 13,ercent at Southern
Oregon State College, and,23.8Tercent at Eastern Oregon State College. ..(In
1971272, the percentages were 65.7, 29.1, and 42:0 percent respectively.)
Elimination of opportunity to prepare teachers would be tantamount to closing
Oregon College of Education and.Eastern Oregon State College and, because of
'the numbers of these students at the upper-division and graduate levels, would
seriously affect SOSC's ability, to maintain uppet-division offerings at a
reasonable cost.

- TABLE XV.

ENROLLMENTS IN EDUCATION COMPARED WITH TOTAL.ENROLLMENTS
OCE;'SOSC, AND MSC

(Student Declared Majors, Headcount Enrollment, Fall Term, 1975-76)

Prograni

OCE
No. %

, 1 2 3 ..,

Elementary Education'\. ..988 29.3%
Secondary Education . -903 26.8

Ed. SOecialistl, Other 205 61
Total Education -2,096 62.2%.

All Other-Majors--- -919

General Academic,

'Total Enrollment

356 10.5

3,371 100.0%

.SOSC EOSC
No. % No..

4 5 6 7

344 7.6%. 168 11.9%, _

427 9:5 168 11.9
'5

776. 17.2% 336 23.8%

2-,868-- 63.6 -639 45.2-
.°

866 19:2 439. 31.0

4,510 100.0% 1,414 100 0%,

//
Elimination of Teachet Education from One or More Of theIhree'.UnIVersities.

,Loss of opportunity to prepare teachera would have serious impilIcations for.
anyoof the three universities.' It would forclose their students having access
_to preparation fbr entty into what is, and is likely to rem,in, the largest of

the professions. It would shut the Institution off from tht extensive federal
funding that has come through teacher education. And it would ciose Out.to.
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teacher. education access to the excellent liberal arts programs available at
ythese institUtions, which programs re the base of a high quality teacher. .

education piogtam, particularly in secondary eduCation.

Although the loss of federal funds is not the mostaignificant of.the im-
pacts whichwould result fromHlosa ofteacher education froM one of the. /

three universities, it is nonetheless an impact of considerable magnitutde.i
_

In 1975-76,.Portland State Univeisity received $746;326 in federal and - /

other grants-for various projects related to edUCation; Oregon State Uniyet-
sity received $3,318,666;and the University of Oregon received $6,041,985,.

.) of Which $3,561,380 wasNto-be expendedin 1975-76, $2,468,923 in 1976,-77,/and

-$11,682 in.1977778. These federal ana othef-grant funds, coMing yearafter

,year, particularly to OregOn-,8tate and the University 'of Oregon,' have done_ k

;.much tvbuild the schools of education at these institutions into major'state

assets..

In,view of Portland 8tate University's, location in the state's largest popu-

lation center, with opportunity to serve a very large number of students with-

in commuting distanre of their homes, and surrounded by sOme of tf.e largest

school districts in 'the state, the Board in 1972 did not consider elimira-

tion of teacher education at Portland State-a reasonable option.

The Board did review,the impact of removal of teacher education from either \

-of the other two universities.

Table XVI, 13:60 ,shows results pfr.4:stit.Yey of undergraduate educatien majors'.

-in the State System institutions-as to their most likely place' of enrollment

had-the teacher-edUcation programin whichey mere enrolled not been avail-.

Tt Will be noted (col. 11) that 83.1 .percent_of the elementary educe:-

tion majors and 71.2,percent of the secondary.education majors at Oregon State

University responded that they would haye attended another institution,'were

the opportunity to major, in7education not available at,psil. Oyer half.of the

elementary'majors.(57.2.percen0 and more than.one-third of.the secondary'
majors .(38.2 percent) who would' have gone-eldewhere%reported that-they would

haire gone to Oregon College of Education...The elimination of more than:456,:._

elementaty education students from OSU, most 'of whom are.women, would contri-
._hute_te-thelalteady-7substantial-imba-lance-between men and women 'on the Oregon

State, campus, not to speak of thn problems OCE would face with 250 additional -

elementary education students. The elimination of secondary education from

the OSU camPua would not onlY-Pose the difficulties Of displacement of stu
-
dents asu is accustomed to handling, but would deprive.the state.of Its only

programs'preparing agricultural,, home economics, and trade.and industrial

.teachers and its larrnstA3rograms in business.and,distributive'edUcation. In

all, Osu is the lar,6, ot producer Of secondary teacher* in the state, prepar-

'ing 40\(34.6 percent) ot the.1,181 secondary teachera Produced in the State

..System institutions in 1974-75. The Board concludedin 1972 that if. a-re- .

duction in production of secondary teachers were neceesary; it would be much"

better to reAuce. program at OSU where there appeared,to be some'overproductin

than to.attempt to develop at some other institutions Capability or preParing__,

teachers inVocational education for which OSU is responsible...

The eliminationof education from the Univ.ersitz_of_ae..en. would have less

impact on the composition of the student body than at Oregon 'State University'.

because there is\less of an'imbalance between men and women,at the University

7 4



80MMARY.OF RD3FONSES OF.UNOMORADUATE
EOUCATION'MAJORS IN STATE SIITEMINSTITUTIONS

AS TO MOST LIKELtFLACE OF MUM
WERE PROCRAMIN WHICH-FRESSNTLY SNROLLEDNOT AVAILAOLE

(Surve!, Conducted Winter Term 1975.76.,Expressed in, Percepthes)

0,

SOSO ,

Categary, an'd Response . Coms,

Sec, bined

Peroentoges
',..,'':!:

7-''''''..ff47---...*°;"....."---.."www"H *...7774.4"'7'1.-t-at
'tut 'ono !:,,i

SOSC ,
OCE , OSU 1.10 PSU Combined ,!

Coil. Com. 'Com. Com'. Com. , CPCIPq.:.

El. Sec,' 'hoed 11, Sec, 'heed 11, 'Sec. bined 51, Sec. bined SI, .See, bined El. Set,"bined-,..

lermanent.,Address:

Commuting Distance

',Portland Metropolitan Area

E1selihere in Oregon

Out.f.State

''..:Cheict'of Major., .

Prior to Admission
, ,

.

,Anatitution

iLAafti.Sreshman

a Sophomore

Junior

Aa) Senior

to

44,6 45.1 44.9 52,2 39,1 45,8 61,5 47,2 55.5 ,47,5 36,4 41,6 45.4 30,2 37,0 59.6 32,8 49.0 51.9 36.5 44.4

16.1 19.6 17.6 14.9 9.4 12.2 15.8 9.7 13;2 8.5 9,1 8.8 12.5 19,8 13,8 5,6 19,0 10,9 12,2 13,6 12,9

21.4 9.8 15,9 20,9 29.7 25.2 15.8 23.6 19.1 23,6 31,7 28,0 25,0 27,5 26.4 12.3 15,5 13,6 20,0, 24,5 22.3$

14.3 11.8 13,0 9,0 21,8 15,3 6,9 18.1 11,6 15,3 16,7 16,0 15.8 23,1 19.8 19.1 29.2 23.1 13.6 20,9 17,

3.6 13.7 8,4 3,0 0.0 1,5 0 1,4 .6 5,1 6,1. 5,6 1,3 4.4 3,0 3.4 3.5 3.4 2.3 4.5 3:4

37.5 .54,9 45.8 61,2 62,5 61.8 43.6 54,2 48.0 28',8 47,0 38.4 57,9 55.5 56,6 91.0 93,1 91,8 55,7 59,4' 57,5

1,1 11.8 9.4 4.5 4.7 4.6 18.8 13,9 16.8 30.5 16,7 23,2 16.5 14,3 15,3 .... 13,2 11.4, 12.

48,3 21.5 35.4 26.8 25.0 26,0 34,6.-31.9 33.5 27,1 27,2 27,2 16:5 15,4 15.9 6.7 6.9 6.8 24.2 20,3 22.3

7.1 11.8 9.4 7.5 7.8 7.6 3.0 0,0 1.7 13,6 9,1 11,2 9.1 14,8 12,2 2.3 0,0 1,4 6,9 8.9 7.9

lniollment if Program in

;Which-presentiy-Enrolled

et. Available:

would Not Nave Enrolled-at-

Cpllege.or University 21,9 ,5.9

Would. Have Selected Another

'', ,lnatirutioa
65,4. 56,9

'Would Nave,Seleted Anotper .

;Major. in Present /nstit'ution 12,7 37,2

tOther Institution' Chosen:

`i17:10SC

SOSc..7
16,6 22,2

41,6 29,6

OSU 13,9 11,1

VO:.. 5,6 29,6

5,6 '0,0

''.1...)iher Oregon Institutions 2,8 3,8

in Other States 13,9- .3,7'

.011 NOVI

14,2 13,4 1.8 10.7

61..3 70,2 59,4 .64,9

24,5 16,4. 32.t, ..9

5,3 6,3 5.7

19.0

36,5 44,6. 34,4.,,40,0

12,7 5,3 12,5 8.6

15,9, 29,0 31,2 30.0

3,2 \ 7,9 9,3 8,6

3,2 0.0 0,,ci" 0,0

9,5 7,9 6.3 7,1

44 2.8. 3,5 3.4 3.0 3.2 2.6 3;3 3.0 ,6.1 3.5 5.4 7.2 4.1 '5

85.1 '804 83.2 83,1 71.2 76.8 71.0 53.3 .64,0 80,9 79,3 ,80.3 77 7 63,9

10.9 16.1. 13,3 13.5 25,8 204 20,4 43.4 33.0 12,4 17.2 14.3 15.1. 32.0 23.1.

3.9 7.1 , .50

12,8 21,4 15,8

ONOM 0106d 0014

42,3 28.6, 17.5

18.0. 21.4 19.2

49,1 14,4 17.5

2,6 0.0 1.7

1.3, 7.1 3,3

2,4 0;0

1,1 5.9

57;2 . 1E2

.".

26,2 26,5

0,0

:0,0 ,0,0

7.1 23.5

1.3 2.7,

6.6 9.1

48,7 42.7

28.2'

wgu
2U.3

2,6 8,2

0,0 0.0

11.5 9,1 .

4.1 32 0,0 2,6 1.0 2,5 . 2 9

14.9 11,4 3.3 5 11 6 9

29.7 37,5 33,3 10,5 24.5 33;7 23,3 29.

18.8 29.5 15.0 31,6 21.4 22,0 18.2. 20.4

21,7 29,0 24,5 14,0 18,9 16'.

17,6 12,Q .../ .... .8,0 9,6

0,0 0,0 23.,0 18,4 21.4 4,4 2,8

14.1 11.9 3,7 5,3 4.1 6,9 12,0 9,0
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of Oregon, but it would deprive a,substantial number of students-of opportunity
to complete a teacher education program within commuting distance of their

liomes. As Can he seen in Table XVI , oyer one7half of the undergraduate tea-
cher education majcrs at the University.of Oregon (57.9 percent of the elemen-
tary education students.and.55.5 percent of the secondary students) live with-
in commuting distance (25 miles) of the campus. ManyOf these studenta.- 77.7
percent of the elementary majora and 53.3 percent of the secondary. majors -

roported that they would have attended another institution were a program in

education, not available at, the University. The institution of choice, for
42,7 percent of the elementary education majors and 29.7 .percent of the second
ary majors, had they been obliged to goselsewhere, was Oregon College .of Edu-

cation.

-'Financial Impact of
Eliminating Tbacher. Education
.from One or More Institutions

The financial'impact ofeliminating teacher educatiOn from one or morein-.
Slitutions depends on what thestudents who customarily enroll in a/profession
.al.-educatien program wonld.do if the program'were not available:'-Table klI, :

.p..44j Shows the instructional:salary costs.per student-credit hour for pro.-
fessional education courses and Tor all courses cOMbined falI term 1975...Un-.
dergraduate cour'ses include all courses numbered through the 300 level and
400-level cout6es tLat do not of,fer.graduate credit'. Graduate courses include

400-level courses whiCh'.6ay be comrleted for.graduate credit.(identified with-
or'"G") and 500 CourSes... MoSL:of the work completed in an undergraduate

program in education does not carry a'."e or 101'13.ut some of,it.does:_,HoweVer,

.whether one looks at column 3 in Table XII -the cost per student credit hour '
,for undergraduate courses, or column 7, the cost per student credit hour Tor'

all-courses, the post of professional educatiOn instructior0s, With One exception.
(UO-Undergraduate education), higher,,than the cost for all,instruction..

,
The survey.of scud. nts enrolled in professional education tourses at Oregon

State University nd the-University. Of Oregon, reported in Table XVI, shOws
_

that 20 percent thoge so enrolled at. OSU and .33.percent of those enrolled-

?
'at UO would have enrolled at the inatitution and choaen.another major 'area ef

.study were.the_professiOnal education prOgram not available. If these students

had-chosen to hroll-in another professional program, it might well bethat
their-program tholce Would-have been one-coatinemore than teacher education. .

If theyijiad distribdted themsel.i,es over the:program areab proportionate to. --

the'distribution:of student majors in the institution,' the resulting student

credit hours produted would cost the institution_less.._
. .

'However, the bulk of the OSU and U0 teacher education' studentsresponding,to
'-our.inquiry .(76.8 percent at OSU,,and 64.0 percent at UO) -. assertecIthat had-OSU

Or UO, respectively, had.no teacher education program, they Would, have enrolled

in an institution whiCh.did. The mAjority of 'the responding'students stated
'that they wouid have enrolled at Oregontollege of Education, which, because
of its commitment to competency-based,lield-centere&instruction in .tht3 ._

preparatiOn of teachers, tends to have higher costs for prOfesSional'education

course work than a number of the other State System institutions. The second..

choice, after.00E, for' UO students, according'to the.survey, was bSU, an

institution which, _like OCE,.offers:a program incorporating Supervised field
.

experience for both elementary and secondary teachers beginning in the sophomore.
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year and whose:costa are morenearly like those of OCE and the regional Colleges

than Iike:those of the other--two universities'

Table XII, p 44, shows that.the costs of professional education instruction-in the
state for ,four of the six institutions offering teacher education programs
were remarkably close, fall term 1975, yanging from a-lowof $26.19 per stu-

dent credit hour produced at EOSC to a high of $27.00-at OCE, with SOSC and
O'Ufall\ing in'betwe-en at. $26.32 and $26.93, respectively. The programs at

OCE and SU were fairly comparable 'in size,-OCE-producing 9,846 student cre7
dit hour fall term 1975, and OSU producing 11,601. SOSC and'EOSC operatedl
much smatler programs, SOSC Rroducing 4,549 and EOSC 2,056-student credit- -'

hours, yet the small.size of these programs was not reflected in higher costs..
\'

There is o excess_capacity'in teacher education in the state syatem although
a\recent 'report suggests that Oregon has exces8 capaciv in 'colleges special-
izing In teacher educatio'z. The report dsselts that-the statelentse madeon..--27
evidence of substantial declines-in enrollMents -in three or more institutions
"which have historically Loncentrnted heavily on teacher-training,.",

As we have noted elsewher in this present report, there hes been a very
6-ubstantial reduction in state system production.of elementary teachers, and
of secondary teachers as well,' This was the result the Board hoped and-plan-,
ned to Achieve 'in asking ita institutions In 1972 to-make systematic steps

. to asauie that prospective teacher education students understoodClearly the
nature of the qualities required for success in-teaching, and especially that
they understood the realities of the teacher employment market outlook.

If hy institutions "which have historically concentrated heavily On teacher,
training" the foregoing.reporD was alluding to OCE and the two regional' co17_
leges, it should be rioted that two of the three are at or very near their
enrollment.ceilings._ The third'(EOSC) is below its, enrollment/ceiling some=
what.-

The physical facilities for professionaleducation which are' on th'e Board's'
priority list for consideration S-9-the 1977 legis3ature include facilities
at the University of Oregon and'at Portland_ State_University. The facilities
at both institutions are badly needed. The excess of teacher production over
teacher employment does not affect the-needs giving rise to these requests.

Summary and RecoMmendations

.

1. Action taken by the Board and its institutions, coUpled with other factors
at pla9-, resulted_in asubstantial reduction in the production of elemen-
tary teachers in the state system over the period 1972-73to 1974775.'

, The ratio of elementary-teachers produced, to the:beginning elementary
teachers emploYe4 n Oregon., stood at 1.38 in 1974-75, down,substantially
from the1.92, ratio of 1972-73.

01.

The Board's office is, of the view that- in elementary teacher education
the, ratio: of.production to nUMbers of heginning elementarY teacherp em, .

,-ployed in Oregon is piesently within the lithits Of permisaible imbaiancei
given tht fact that some portion of those graduated in elementary educa-7

7 8
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tion will not take teachinglpositions for any one orseveral reasons,
1

\

\ and given elso the fact that some chorce in selection ofteachers-is due

,

\ the public scho/ Ols. .

' \

2.
I

This reduction in production\of lementary teachers was achleVed by
Board and institutional-actiOn, _ithaut the application of production

y
,, _

, -cipons by the.Board. The Board did consider applying'quotas in 1972, but
\,--concluded there-were better ways to%control production.

. .

3.. Over the same.peripd (1972-73 tO 1974-75) there was a sinificant.re-
.duction (29..0'pereent) in prOduOtion.pf secondary School teachers by .

--state system institutions.
I,

The Natio of secondary shop1 teachers produced, to the number of begin-
ning secondary teachers7employed in Oregon,,stood at 2.24 in 1974-75,
down from the 2.79 ratio of 1971-72.

The 2.24 production ratio is an aggregate ratios It does not speak to 1

&he circumstances in each subject matter field in which teachers are pre-
pared.in secOndary teacher eduCation programs.

But, there is justification for !asking whether that
iswithin the limits Of "permiSaible imbalance."

I/

In' cohdidering-how one might encouTalle-the reduction in production of
secondary teachers in the state System, there are, of coutse a 'number of
alternatives, among which are the f011owing:

level, of productiOn

a. Place Ino qUotaa-on-admission to programs of secondary education, but
instruct the institutions, as the }Mara did in connection with produc-
tiOn of elementary teachera; (1)\ to seek to improve their admissions-
and retention policies in secondary teacher education, and,thus to .

improve the quality of stndents admitted, and graduated, (2) to ensure
that students seeking admisSion gre realisticallY counseled with re-

1 .

spect to the qualifications hecessary to success in-teaching, and in
,particular, as-to the problems 'oft securing employment in secondary

,

.school,teaching,
,

I.Establish.state system and institutional quotas on tfie
secondary. teachers.

i

.

Couple the institutional production quotas with, subsidiary quotas in
each teaching field, based on.projections /of need.

1 1

1

couple the-imatitntional production quotas with a re-allo ation of

subject matter fieldS it which inStitutions are pt. to prepare

'1 1
,

teacher education
,

1

, 1

production o

teachers.

Elitinate secondary
tutions.

entirely from one or more inati-

Of thejoregping alternatives -he Board'S. office favors'the first.-!Thiat'ap-

proach,', applied in the case of elemenitaryteacher productiOn, has-prOven_ef-
fective, and deserves application in_any efforts to ehcourage reduction:in

production of secondary schpol teachers in'the state system'institUtiOns.
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Effective application of thissapprolach will require/that institution'S make
periodic analyses of the relationship 'of their production of secOndary 5Loo1
teachers in the subject matter areas in which the institution offers preparation
programs, to placement of graduates in teaching or/other comparable employment
.for which teachér-education is effeoltive,preparatiOni

P



Recent Emphases and'Trends in Elementary and Secondary
Teacher Education in the State System Colleges and Universities

!

This section of the report summarizes soMe of the'major.trends and changes
-,being effected in state System programs preparing elementary and secondary
teachers to make these programs respongive,tO the community and societal

needs.

I

Four major emphases and:trends-are ideltiffed:
7

.

Increased emphasibion, and adoption of,, tee philosophy and procedureS-,
,

-

of competency-based eeacher education .(CBTE).
,

2. Greater-stress on field-centerea'experiences,and the achieyement of
I .relevance-througft a field-based mode of operation.

. Greater involvement of,local school districts, public sdhool personnel,
prof-essichal'organizations, and state agencies in teacher preparation.

.

'.1

Incredsed emphasis.on the follow-up and evaluation of graduates of
.

teacher preparation programs.-

In the discussion that fillows,'the nature,and implications for teach r

ed1/4.0:atien programs of each oT,the trends ideitified above are describe1 I

followed by a summary of the exteht to which these trend% have influence
I 4 t

anechanged the teacherIeducation program-S.and activities in the state
...

systemiinstitutidhs. 1

.To-conclude'this sectionl,of the report, we dEsciiss the iMplicationsof the
newemphaSesand trends for the costs of instruction in teacher education.

. .

cDefinition.

I.

1 -
Competencyl-Based Teacher Education

.: The dominantnew,movement-4n teacher education during the Iasi dedade has

unquestionably been competencY-basedteaCher education (t2T4) . About,half

cif the teacher-education sinstitutiOnsacross the natiOn.halie-begun either to

,plan, develop; or operate CBTE-type programs, Approximately half the states

-11Th is alsO refertedto as,performance-7based teacher education.

(PBTE).. Although,soMe authdrities'distinguish between .CBTE and PBTE,, the..

.terms are used interchangeably. In 9regon, the 'preferred designatkotOlas
been'cOmpetency,based"teacher education (CBTE).

.,"
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within the natien have ado ted, or ,are moving to dot,.ertificaion and
-accreditation standards th t call for suth programs.1

Jri spite of, the growth of BTE there is no unanimity as /Ito its mening. The
'following is one of the more widely acccpted definitions:

1

. . in performance baSed programs Performance_go/als are I

.

specified,'and 'agree /tb, in rigOrous detail ih adVance
of instruction. The/student must either be.able to .demon-
strate his ability t1O promote desirable learning or exhibit
behaviors known to promote it. .

He-is held accountablei\not
for passing grades,/ but for obtaining a given-level of.com=.
petency in perforriy.ng the essential tas-A,of teaching;, the

training
institution ia-itseif held accountable for pro-

ducing able'teacheis. .Emphasis iS on demonstrated product
/

or output.2
/

,

.The above definition/sets forth the essential features of tBTE upon which'
there is general agreement, namely that'(1) the objectives.Of,instrctiOn:
must be clearly' stated 'f,and made public, (2)'performance standards.in.
:relation .

to thOse_OjectiVes must be, made explicit, and (3) learning
success must'he'measured, in terms of ability to meet Performance standards

'-t'hatbave been specified.

Beyond'the general agreement on these broad concepts, UTE-means different:
-things to different peoPle. There are:those who View CBTE-pritharily as

individualized instruc,:ion inVolvingthe preparation of IndiVidualized.
InStructional modules4 to which the student has independent access and
in whichthe time spent hythe. Student in'Mastering the, materials.and
-skills is under the stUdpnt's.control.' -Learning activiLed are developed'.
In consultation with each candidate in response.to his particular experience;
abilities,.and needs. Others give-primary emphasis to describihg:learning.
in.terms of.desirable behavioral-Outcomes. This groupfobUSeg on evaluation

.,and,holds that.it Is the eXtent,to which learning can be desbribed. and.
,Asseased, behaviorally that determines t:he.extent,to. which -the teacher is.

competent. 'Still another.group interprets CBTEas-being synonymous. with
field-centered education. In'their view, thechief stressin teacher
'preparatory programs should be placed on'teaching activitiesundertaken'
by 'the'student_in_relevant field Situations.;

.....

%

It should be pointed out that ail these emphases And practices have, their .
place in .what is nOw generally referred.to as competency-based teacher
educationThere are vast difference-, however,' in the relative emphasis

' given to themlby different individuals and particular Institutions, and
CBTE programs exemplify these characteristics in varying degrees.

H. Del Schalock,-, Closing the Knowled e Cap, The National 'Consortium of
CompetencT,Based Education:Centersarch, 1975, p 1

2Stafiley Elaffi, PPerformance Based:Teacher Edudation:, What,I.R.the State
H3i.,Art?" AACTE Monograph,Series.on Performance Based Teacber.Education,_,
-Monograph.116.' 1971, pp..1-;2.,
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In/Considering, Verions app oachee:to com eten y-baSed teacher education,
1.." is nSeful t think of tlreelavels of com tenc 7 definition: (1) the

,knowledgd\leVej where competency:is asse sed i terms of the knowledge and

: cenceptua 1 aid rstanding that the teache can wring td-b-Ear in. the learning.

situatiOn (2). Ole skills.and "behaviors' level where performance is.measured
Iiiith respect to 'the skills, and behvviors demonst-ated in the classrooM; and
(3)) the rodOet outcome level, where per ormance is evaluated in terms of

.
1

1.4 actual eft t.on students aad.the ,Sudent.out Pules produced in ongoing:.

n
.i ,i'scool settings,

/

-Development Of CITE in OregOn

'ComPield Model fo Elemenly Teacher Ed cation. S rong impetus was given to
.competency-bnsuci :eacher educatic01 in Oregon. With.th development .ef the.

tomField (toOpeCe cY7based,...field_cante ed) elementa.y education model.program
/ .1 during 1968 0.1,0\2 by a consortium of regon and li,aslington teacher education

linstitutions,. Oie 1Northwest RegiOnal Ed catienal Labo atory, aud the. 7eaching

11i Research Diljsion tinder contractiwith tle IJ,S, Office of.Education. The

\l program wasOne Of nine elementary mode s developed na ionally..

'In 1970, after 0-general progam model
TduCatiOnWaS selected by t*state sy
and \t..) demonete the basic features
funded'Wtha u4 Office of\Educati
tionS servinS.in an,advisory capacity

had been.develop
tem .1.-,qtitutions

f the model. Th
n withlthe other s
totheproject.'-

. i

d, Orgion College of
to test the feasibility
pilottprojecti was.
atesysteminstitu-

The Oregon Celle e.of EducatiOn Elementary Teacher Education Pro4r.m. In

1972',\on the s ef.the experiences/ in the pilot projet , OCE decided to

la hunc, an n 0q101.mental" eleMentaryTirogramto further te t the soundness
of/the\principles of the.ComEield model and to serve as a context for research

and development, The instialtion uSeld primarily its own esoUrces'in *mple-/

-7.mentin the pl:ogrami although some grant monies (about $25,000) were secured
/in support;oftne project throughthel Teaching Research. Di ision, The

/ experimental-program met with sUfficent success so_that tie f011owing year\
the ecolleg icli.de to adopt it as.the regular elementary,

. . ,
d

,

eacher preparation

program

J'
It was for th elementary pi.ogram i
receiVed the ward of yle'American.

;cation (AACTE) 'for Lav- qg the outstanding Ulacher Preparat

in the nation

w

,

Plegited by OCE in 19 3-74 thatthe college .
ssociation of Colleges. fot Tiecheri Edu-

on program that year

-

.During the:pest-ti.10.yearS (1974-19V6),OCE has continued to

its elementary pri9gram. ,/The..progrkm now reflects in nearly

! the speCifiCaons outlined in theAComField'model. ,The fol

I

.

/

\ Del"SChal,ocX, "The TOcds o'f_Performance-Based Certification: XnoWledge,

Teachin .orthe sroductS'That:Derive from a Teach r's Behavior."
Procedu es ot,Che ConferenCe on Ferformance-Baed Certification, Florida

refine and extend
ell tespeCts
owing'are soMa

State D partIllent ofiEducat/ ion, May, 1970.
. .
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ofthe.major activities that have been undertaken:,

. Further.elaboration and, clarification of the competencies to be
demonstrated in the field setting by prospectiVe teachers.

Development of comprehensive guides to ihe student assessment
system to be. used by College and public school supervisors in the
pre-student teaching and student teaching experiences.

.Establishment of a coMputerized data collection and management
System:that permits both competency demonstration and program
effectiveness, data to be,colleCted, analyzed, and_made available
tothe teacher education students., :slIpervisors., and appropriate
groups for pUrposes af student evaluation, prdgram decision7making,
and.research.

Implementation of rather elaborate though Oast-effective pres-
cedures for evaluating the program.on a terma-by-term basis for
purposes of program improvement..

Initiation of cost-analYsis procedures making it.poasiblt to identify
and.compare costs associated' with the campus-based and field-based
aspects of the program and to-deteimine the benefits thataccrue to
all participantsin the program..-.

-
implementation of a'long-range.program of res,arch on teacher and
program.effectiveness'based on a comprehensive follow-up study of
the graduates of the elementary education program.

CBTE in the StateSystem Institutions. 41-ofthe Oregon state system
institutions and colleges'of education actiVely participated,in the develop-
ment of.the ComField'fflodeL Since the project funds were insufficient to
imPlementthe model On more than one campus, the state s;:stem institutions
selected OCE to be the site for testing and demdhstrating the feasibility
of the model. _The Other-institutions in'the state system acted in an advisory:
capacity'tothe project..

Although OCE was selected to be the institution at which the initial efforts
Would be.made to implement CBTE, the other institutions.havecontinued their'
efforts to Iring.about the refinement and implementation of the. CirJE concepts
and procedures on their own campuSes. Generally, they are applYing 'ne basic

-features Of the ComField_model, but adapting the model to their own particular
. situations.

A brief summary of' the statuslof competency-based:teacher education at each
,state system college ar universityA.s-given below:

Easterh Oregon State College has:been in ;he procesS of implementing
various.features of CBTE in its teacher education programs.' Campu:
and field-b'ased learning experiences'have been Organized into major ,
aock:and."Process of Teaching° Sequences ,for both elementary and
secbndhry teacher preparation:-,The education faculty is.implementing
A Competency-dsessment-system-that:has.been,derived fromthe !

assesSment system used in the.elementary program at OCE. Some major
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reyisions in,the teacher education prograM will take effectfall
term 1976-77, with a more complete establishment ofperformance
standards and evaluation of performance according.to those standards.

Measurement data will be systematically and,regularly gathered
Zhroughout the total program and fed back to student and instructora
for purposes of evaluation aniLthe improvement of instruction.

Southern Oregon State College is gradually Shifting to a greater
competenoy-based or,ientation in its professional courses for
prospective elementary and secondary teachers. There is strong

emphasis on performance-tested fieid-centered situations. An

experimental block program in elementary education has been developed

whichis heavily Competency-,based and field-oriented. Students-'
entering the elementary-education program in 1976-77 will have-the

option of electing.to Complete professional requirements in the new

experimental prograM.

Oregon College of Education.. The competency-based elementary program

at OCE'was'diseussed previously. The secondary teacher education
.division at OCE is now-in the .proeess of implementing a CBTE program
for secondary teachers,which is based on the elementary model.

University of Ore-gen. Beginning in 1973, the College of.Education
initiated procedureste secure foreVerY course offered ih the college,

and particularly in the certifieate programs, specific statements of:

(1).course goals and objectives, (2) course Content activities and

.materials, (3) expected'outcomes in terms of student performance, and
(4) the aSsessment mechanisms to beused"to evaluate the c'tainment
of the objectiVes. A.standardized format was utilized for.this

purPoae; Co.'tsiderable developmental' work and exPerimentation is
=currently being carried out to develop A system of CBTE thpt can be
effectively managed so that various kinds ot evaluative data' can be

uSed in.improving the quality of the programs.

Oregon State.University haardeveloped'indicators Of competency and
monitoringprocedures in seven program goal.areas:. (1) personal
development, (2)-understanding and using princfples Of growth and
.development patterns, (3) understandilg an0 using classroom manage-
ment techniques, .(4) u4derstanding and:uaing rdia% .(5)A)lanning
for teaching, (6) understanding and using 'curriculum plan.s, and
(7) understanding and using.teaching strategies. Heavy stress is
placed on field and practicum-exPeriences,-and competencic P.

assessed in an ongoing field setting.

POrtland"Sta-teJUniver:lity is working'pregently on the ident :Lcation

-el' competencies to be demenStrated %y. student teachers and k:te desig-

nation of aceeptable la ;ors to assess student teaching performance.,

The prOposed competencies and indicators-of performanoeare being.

field tested.. The PSU School ofEducation.has a Teacher Corps project .

\ 'which involves the: development of a competency-baSed program, based,.

\en the'ComField:mcidel, in an inner Oity-elementary,school. The. .

\experimental program places'students in elementary clapsrooms as.
'internafor...20 hoursa. week and in:community activities for 10 hours.

A'week'over atwo-Year peried. Prefessional.edUcation training
acLvitiea'are deliVereetethe training:site using-Competency-based -

A Of.
,

'
instructional modulea. -It4s 'expected that elements of the Moel 'will.

be USed in thedevelaPmentef an alternative.prograi-ayailable'tO
. _. . , . -.

elementary.teacher education students generally.
\, .85'
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New OregOn PrograM Standards for the PTeparation of Educational PerSonnel.
'Concurrently with the developthent'of competency-based teacher preparatory
programs.'in the state,the State Department of Education and the.Teacher
2Standards,and Practices Commission, working withrepresentatiyes from higher
education, have established new standards for programs preparing educational
personnel. These.new standards (referree to as "Process Standards"). were
adopted by the Oregon State.Board of EOir.:;--3-Cin. 1973. The new standards
reflect closely the characteristics,of . ,ITield model.

A

The new Oregon program standards for the preparation of educational personnel
emphasize demonstrated competence in bringing.ahout desired learning cit-
-comes in children. Earlier we identified three levelsof teacher competency,
namely the knowledge level, the skills and behaviors, level, and the produCt
outcome level. The following taken directly from the sandardsl, illustrates
the fact that the standards stress the need to go beyond the knowledge and
skills level needed:by the'teacher in performing in the classroom, to the
prodUct outcome_level where competency is judged in terms Of'the effect gf
teaChing performance on students..

The ultimate Measure.of a teacher's performance should be the
improved intellectual And emotional growth of pupils. The ,

consensus among researchers in-teacher education, however, is
that it is_Still very.difficult'to make accurate assessments of
such,growth.and that.there are so manyvariables in most teach-
ing situaLions that it is difficult to isolate that part of a

- student's learning fOr which a teacher is exCluSively respon-
ible. Thus,. even in competency-based programa,' many judgments

_about teachers will 'still have to be made in the areas of:
(a) knowledge held by'teachers that is assuMed to be required'
for student. growth; and (b) skills whichteachers'can demon-
strate that appear to promate student-learning. The Standards,
however, emphasize the need to go beyond these two levels
wherever possible and to developand'assess (c) competency
in bringing about desiredllearning outcomes in children (The .

above do riot, of course', represent exclusiVe categories. .Know-
ledge is, required as teachers acquire skills, and both knowledge
and skill are utilized as teachers demonstrate their competency.)

As a-consequence, the Standards requite that teacher.education
students will develoP at least some measurable competencies..
(as defined in "e above) within eadh_PreParation program, and.
that gradually a larger.propOrtion of.each approved program will
demonstrate-results-at the competency level.'

New Minimum Standards for Oregon-Public SchooiS'.: With the adoption in
September.1972 uf a new set of high School graduation requirements, Oregon
became-the first state in the nation tomove to a ''competencybasee'model
Of.operation in its public schools. Beginning th students who enter high
school aS freshmen in 1974, graduation from 1-j_gh school will require the
demonstration of competncy in-a number of,J.1.;ad areas of human'performance
'And underStanditgat a level deemed adéc..1. For surV'ival as a citizen.

1" -

Oregon Teacher Standards and Pra,.:ti::.es Commission, Process Standards for
Educational Personnel Development Programs, January 1974, p. 3.
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The Oregon State Board of Education tobk another major step toward the
transformation of public school in the state with the adoption of September
1974, of a set of Minimum Standards for SChools, which incorporate the
competency-based high school graduation-requirements referred to above, but .

go far beyond those requirements with respect to performance-based education.

Gr.

The requirements include the following:

community-based planning for education at all levels of schooling.

careful designation of learning outComes desired from schooling, .

and the artiCulation of these qutcomes across grade levels.

the designation of indicators that are "acceptable as evidence of

outcome Achievement.

the individualization and'personalization of teaching for the'

pupils involved.

systematic review of the educational'programs of the schools by
the educational personnel involved and continued.adaptation and

revision of the prograMs on the basis of learning Outcomes in
.\children who have participated in those,programs.

Field-Centered Experiences

Need for Tield-Centered Experiences

Teacher education programs have traditionally 'been concerned with relating.

theory and practice/and. giving teacher candidates opportunities to Practice

and work in real clasaroom situations. The iMportance Of student teaching

as an'integralilink'and cOlMinating:experienee in the preparatory program

has long'heen'recoo,zed.

However, increased emphasis on competencybased teacher education has led

to a greater.awareness of the importance of demonstrating teaching competency

inthe real school and Community cOntext,illore_is involVed than relating

theory to practice. :It means Setting U:1.a prcl-service instructional:program

"that is both camPus- and_field7based, leading to the mastery of knewledges

and skills needed by a:teaCher to perform competently iru,an ongdifig school

context,-

A Continuum of.Field Experiences

Obviously, the field-component of a teather.preparAtion program; to.be

maximally effective, must consist Of more than student.teaching. Teacher .

educators are'talking increasingly about a continuum of field experiences,P

carefUlly integratedWith.the course work.and'prograth activities; that

-when the teacher eduCation Student enters the_program, and continue .through-
.

.out the program..
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A national comMission, in a recent repOrt on'teacher education, emphasizes.

this point:I.

The Commission believes that the design of teacher
education should'include a'continuous-interlocking
relationship_ between theory and practice:\ Involvement with
teaching, should begin.as students enter a. teacher pieparation
program. Useful direct experience, with simultaneous study.
of useful khOWledge divided into achievable\goals ..for
beginnets and gradually increasing the.difficUlty of the role,
is.the ideal form of preparation.' Students shonld have many
choices, at whatever age they.choose, to engage in the real
affairs of schools.and cbmmunities._

Importance Of Coordination and
Supervision ofTield Experiences

.

There is no magic in field experiences. Such expeniences are Significant
only if they have been. carefully-planned, interpreted, and. linked,with
appropriate conceptual fraMeworks. in addition, they require effective
direction and supervision'and close,collaboration with local schooL!iistricts
and local school personnel.,

Field-Centered Elgeriences in Teacher
Education Prograsin the State System.

In Oregon, the development of the ComField model by the institutibns and the'
.adoption of the.new process standards for the preparation of educational
,personnel.have been strong forces in bringing.about'a stronger emphasis on.
field.experiences and placing the beginning of those.experiences at an earlier
point in the teacher training program, at the freshman or sophomore..

level.

Although the nature of the field 'experiences and the relative emphasis given:
to the various.fieldabtivities vary among the state* systeM inStitutions,..°
the.basic elements.cOMmon. tb.alkthe.programs,can be.readily'identified.

. ° Pre-student teaching practicum. . Opportunities areproVided for
teacher education students to participate in What-is:usually termed'
a"pre7student teaching practicuM.'!. The practicum is scheduled
during the freshman or,.more. Oten, the sophomoreyear, StUdents
spend a minimum number'of.houra a week (e.g.,.five). for a givan
period bf time with a claSsroom teacher at a.grade level.or in a
subject area of.the student's choice, .The studentspenda time in
observation and in perfOrming such duties as helping the teacher,
to-plan or prepare for.instructiOnperforming some of the Simpler
teaching tasks, prepeting.and scoring testS, and working with
individual students or.small grouPs. -ProVision is madeto help .the
student to relate the prabticum.experiences to the,bourses'and
activ1tiesin .whibh.the-studentis-invOlved on- CampuS. OSU
extends the pre-atudent.teaching practibum to:the junior year and:

. has both a sophomore and a junior block of.practiChmexperiences,
Often the practicum.also.provides oPportunities f-cr students to .

Work-with children and..youzh inrion-sdhool settings..

Robert B; Howsam et al. Educating a Profession. Bicentennial Commission

on Educatiow for the Profession of Teaching of the American-Association
of Collees for Teacher Education, 1976, p. 94.

8 8



page 73

Field and laboratory experiences associated with psvChology, human
.growth and learning,.and methods classes. Generally, theoretical
work in'the.human growth and learning sequences And the. methods
courses has been'linked with at least some laboratory and clinical .

opportunities both in school and non-school settingS. HoWever,..

institutions havelound,it difficUlt to:.cOnquer the logistics and
scheduling problems involved in making-the arrangement& for such
experiences. ,The trend'in the .state systeM institutions i&-to
provide fot the major portion of the laboratory and clinical exper=
iences as 4 part of the Pre-student teaching practicum referred to
above. Scheduling studeats in Oe public schools for blocks of
time'helps-,to alleviate many ofwthe difficulties encountered in
Providing opportunities for laboratory and clinical experiences
meeded to go along with the courses offered on tampus.

September eXperience. A type of field experience designated as
"September.experience" is designed to give prospective teachers an
oPportunity to observe and to assist for one or two weeks in the

.organization and management of, a claSSroom at the beginning.of a .

school year. The student-is usually permitted toselect the-school,
providing 'the necessary Arrengements can be mad&with the sthool

administration.

The3Septembe: .experience is a prerequisite to student teaching at.
SOSC;,E0S.C., OCE, and UO encourage their elementary and secondary'

education's.tudents to participate in the opening of school activities,

but do not require it.; OSU has those-students who do their student

-teaChing during:the fall quarter-, begin stndent.teaching in the public
schools with the opening day of School; PSU does not presently make

provision for this, type of experience in its edutation programs.

. Student and intern teaching. .All the state &Yotem institutions require
fulltime student teaching in the elementary and seqpndary. teacher

education programs for an entire college quar.:er.: In addition to'

participation in.classroom activities, students are encourage to take

.par: in...curriculum development', other departmental and profesSional ,

activities, and to take an actiwe role in school actiVities
Some Of'the in&Atutions (EW, PU,.osu in industrial education)

take arrangements with public schocl districts to 'provide opportunity

-for a ,limited number Of students tOzsrveas teaching interns.in a

_cooperating, School fo.ra yearilas an alternative to student teaching..

The following,is a.brief summary of the field. ekperientes ,bat are provided

in theteacher'education programs at each of the state N;yitem.inStitutiOns:

. Eastern OregonState College
. .

- Freshmen and sophomores have the.opportunity to participate_in.
a pre-stUdent teaching practiCum,. Id 209,'Practicum, carried on
in the.public schools'and in thelabOratery sthool .(Ackerman)..

The practicwm-iselectivo. .APProximetely 50 percent of:the:

freshmen and sophomores enrolled in teacher eduCation take the

practitUm.

Thn September experienee 1&:an optional activity forthe stUdents-.

Trita-eiTiatery'education. .About 20 percext.of'the.students in
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elementary education participate'in a SepteMber experience.

:- All teacher education students are required, to enroll in Ed 32.9';
'Introduction to Teaching (6 credit hOurs) in which one-third o'f
the class time is spent in the public schools..

- All.the methods and educationalipsychology courses at EOSC place
some emphasis-on field experiences.. For the student's in secondary
teaching, the methods and-educational psychology courses are ..

taught in a full quarter, 15 credit-hour .block. -Each student in
the block spends at least one week full-time id a public school,
observing and-participating in classroom activities. .In elementary
education, the methods courses are-not scheduled in a block.
.However, in each methods course field experiences,in both the
public schools and the laboratory schOol are:scheduled as an
essential part of the course activities.

A quarter Of full-time student teachingin-the-public-schools
reRuired.

As an alternative to student teaching, students can appl-Y-for ai,
year of teaching internship in a Tublic'school during their
foUrth or fifth year. In 1975-76-there were 11 interns out of a
tOtal of 110 students completing teacher. education programs:

Southern,Ore on State Colleae

:

All education students, as a prerequisite to.student teaching,.
are .required to complete an assignment as.teaching assistants
in the publicschools. .Tnis.experience Anvolves spending .

miniMum of fivehours in specified weeks during onc-quarter With,
a classroom teacher-at a grade level'or.in a sUbject.area of-the.
student's choice. The teaching'assistant practicum (1 credit hour)
is taken concurrently with Ed 315, Human Development and Learning
:(6 credit hours):

All education:students, as a prereRuisite to student teaching, are
also required to participate in a SeOtember experience. It con- .

sists Of a.five-day experience (two days of'in7service and three
days. of classes) in a public school dUring.school Openingadtivities.
in September. One hour of.college credit s, granted for completing
this experience.

- Both elementary and sebondary -education studentg enroll in a
pre-stUdentteaching practicUm,:Ed 409,..PrecticuM-(3-9-credit
hours). The practicum has -a heavy,component of micro-teaching
(simulated 'practice):aprovides Opportunities. to Observe and
participate in classroouectivities;_:_For_elementary_education....
atudenta, thg practicum focuses:primarily on.. experiences,in the
teaChing of reading; for se-condary'students the practicuM is
planned'to accompany 'instruction-1n Ed 314, PrinciPlea of.Secondary
EduCation (3 credit hours)--
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Full-time student teaching in the' publiC schools for.a quarter is
required of all stUdents wishing to qualify kor teaching. .A

teaching internshly program, available at one time as-an alternative
t, student teachig; was-diseentinued in 1973-74..

. Oregon College Of. Education

During the freshman and.sophomore years, students are provided
.extensive opportUnities tomork withchildren and youth in a
variety of settings, both Schdol and non-school. These.precticuw
experiences are.combined with the formal study of human growth and

..development,Adimen learning, and education'and psychological
measurementS.

Although.00E chies AO.t require the September eXperience, about
40.percent of the elementary-and secondary education students.are
involved in such an experience. 'Students enroll.for the September
experience either prior to student teaching or as a partbf student
teaching by-beginning the student teaching assignment with the
opening of the:public school's in-Iate August rather than the
,opening of the college term in late-September.

- The study ofteaching and learning theory is provided primarily
thredgh learning experiences included .as a part of the elementary:
end secondary block (Ed 361, 362, and 363).' .In both th-.1 ..lementaryi

and setondary blocks, students are providt opportunities to

practice under supervision in classroom settings. qementary.
maSors:spend one-half days, two days er week forntwo_teiiiii-in the
-schoola as a_part of the block. SecondarY majors spend one-half

day, five days per week.for one-term_in the classroom.'

Fdlltime student teething in the public schools for a quarter ie .

required for all'students wishing-to qualify for teaching.

Studeuts are"given.limited.opportuniea for employment'as interns
in:the elementary and secondary sChools'as an alternatiVe.to.
-student teaching, Interns are employed by the pUblic school
districts for a full-schooI year. -,The employing district agrees;

.,to release the- intern from instructional duties at certain times

to perMit.the student t.L, attend Seminars conducted_ by the college
:faculty (maximum of six .6ne-half,days per quarter). .In 1975-76,

/ there were'15.interns in elementary.and 10 interns'in secoudary-
/. education out of a total of 429 studenta coMpleting elementary and

, _

secondary education programs.

. /-Vniversity of Oregon
_

- Field:experiences:are required_in corPanction_mith-the hUman---

learning and deVelopment sequence.of courses (EPsy.321,322,-and
323). Students are not allowecl,'o-enroil in. the final course-in
the sequence (BPsy 323), dnles they.candemonstrate that they haVe

7-or are,erigaged in soMe appropriate field.exper&ences, Guidelines

have been-set.up to' 'judge.the appropriateness of suchexperiences..

9 1

,
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.- Both elementary and secondary education students are-required to
Complete a pre-student teaChing practicum,-CI 409,'Practicum (3

' credit-hours). _The majOrity of the students (about,60 percent) .

take the 'practicum through the ESCAPE (Every Student Caring About
Personal Education) program.: Student initiated and student-run,
ESCAPE,is an'accredited practicum which places student volunteers
as teaching aides, tutOrs, and counselors in'publicrand private
local sdhools, day-care centers., nursing homes, and othereducational
agencies.throughout the Eugene area. Studentr., I the program are
supervised by persons eSPecially trained tc _;erve as suPervisorS
for the ESCAPE prOgraM,-'"

Students-who are not assigned to their Iield experiences through .

.ESCAPE are assigned by the:Office of Field Experience or by
'---ihdividual departments, e.g, music,Tart. .

-,Tarticipation in a September .experience is encouraged, hut optional.
About 50 Percent of the elementary and 40 percent of the secondary:
educatiolkstudentS zet Involved in a September experience.

- The studentsi.nelementaryredUcation-ate-,requ red to spend'a
quarter as full-time instructional assistants in an elementary-

sch01, CI 409, Practicum: Instructional Assistant (12 credit

:hours). Students return to the campus two afternoons a week for
°formal instruction in a two credit hour associated seminar and
a three credit hour class in the teaching of reading.

AI1 education students are required to engage in a full quarter of
full-time student teaching with an,associated seminar. .Student
teaching is a 15 rredit hour block; the seminar is 1-2 credit.- -
hours in addition.

TheUniversity of gon doe not have an intern program for
undergraduate stuu,..:,.Ls in:teacher. education. However, it conducts
e_graduate,'field-centered, resident teaching program .(referred
to as-the UO-Inserviae-Year-Programrior eaduate students in the

process.Of qualifying fer.Oregon certification....The University
--tasagreements for the, placement of residential teachers with
participating school districts in various parts of the state.

./7
Oregon State University

- OSU places heavy emphasis on field experiences and on the inte-
gration of field-based activities with campus-based activit.ies.
A "Theory and Practice" mode1 has been set up which involves
the following:°

(Ir Theory and Practicum II (6 credit hour-s) at the scphomore
level, in which stUdents spend one term, half days in
supervised field experience in a public school classroom
and meet in .4. &i.---.weekly seminar. The responsibilities
assumed by studAnts include serving 4s observers, aides,-
tutors, and small group leaders.
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(2) Theory And practicum III (6 credit.hours) at the'junior
leVel, in which elementary studentsare in ah elementarY
classroOM full-time four days.Per Week and :gee-ondary stUdents
'spend two to three hours per d4y five days per week for:a

. full tett in a high schoolclag's in their specialtY. All
practitum students attend weekly Seminars. Student respon-
sibilities are Similar to those listed for Theory-and Prac-
ticum II, but at a higher'levellof comulexity and sophisticatien;

(3) Theory anci Praetict IV::(12-15 Credit ..'rs) is the student
teachina. practicuM.. Students sPend onH '.erm in supervised
lield exOetienceinvolving 'the full range:of teaching duties
required of a regular.teacher! ____

- ,iditiOnal clinical and field/ experiences are available .through
.speeific course related practicums offeted hy units within the
Scheol of Education. Reading, home economics, and he'alth_and.
physical education intorporateclinical experiences above:and

: beyond those tequired in the Theory and Practicut program. ..0ther
options'are available for,students.wishing to engage.in Ai:nib-al

exeriences through reading-and conferenee, independent study,.
/ . .

projects,-and xesearch. / _

---The September experience is available fcir those studjents who.do
theirstudeht..teaching-during ,the fall cierter. For an additional
'three hours of credit students can electto staft;student_t'eaching
with the Operriirg7-6f-the-fall-tarm-ip--the-putilic sehools rather

I =1'
than :starting upon return-toehe campus;-i

,
. - \ ,

- Teachinvinternships ar-'e availqble for the students-in.induStrial.
0 ,

. ,-

eduCation. The internship consistsofva-minimUM of Six tariths''
clinical.experience in a-public high schoel-oh at least a half-

%

time basis:. In 1975-76,1there Were 23 internS ih inaustrial

educatien
,.

/

/
0. Portland StatelUniversity

_. / .

- Id-312, Psychological Foundations of Education '(3 credit hours).
.The-studentS enrolled in ihe Course are involved in approximately

,.

..;-.---- 10 hdurs ot, Observation in a variety of publie:Schoor-sithations.
Observations and -reports are related to psychological development-

. and_learning-Ah.2.ehry. . , .

?

_
.

-.HTeaching tethods.andMateri., izourses. r -tentary:edheatiOn.
.Elementary:education students are requiri. .o participate in--

fieldeXperiences\ --a-rpart of t-he cep '7., ,ork in eaCh-,Ofithe
. .

inethodsaurs T__,_elew'mtary,edueiou,..a.tuderits spendone., :

half-day.:per week in local elementary sehools in such ,aetivities::_
.as-observing, thtoring,.leSsOn plahning,_diagno..ting,evaluating,
-working Wiph Stall- groups, and some aetual teaching.-

, .

_
k_program of-field experiences .to accompany,the7secondary methods-

. , courSesris in the planning stages and will beimpletented la- the
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Full-time student tee-Ching in the public schools for.a term is .

required as "a continuous and extended experience in the role of
teaching by assuming r'esponsibility ior most; if mot: all, -i.Arstruc-
tionel tasks:before terminating Student teaching."

.

Participation of Various.Teachet .- Related Groups, Agencies, .

"and Or&anizations in.:-Teacher EducatiOn,

Teadher Education - A Cooperative Enterprise\'

,Meacher education is not the exclusive domain\of-teacher pteparatbry
institutions. It'is, rather; an enterprise inVolving the combined efforts °

:of a number:of institutions, agencies,.organizations, and'individiials.
State boards of education,.state departments of\education, and state

.

.

teacher standards and practices commissions, haVe the responsibility'for settipg
requirements and-standards for the TreparaLion b4id certification of edur. H !

i-

Lcational personnel, and fOrdeCriting preparatery.programs for.such . .

personnel. PEactising professionals in the field and those in-the process
. -

-:of-bcomiing professionals need to have,a part:in the teather.education
Aprocesseis tb:helP make teacher educationiprograms\fMore realiStic, more
effeCtire, and more relevant. Thecooperation and parLicipation of;local
school districts is'essential te:provide thdse preparing'to teach with.the

1
. .

opportUnities to learn and,practice their tcaChing\skills in a real school'.
and'comMunity Setting ..--7 .-

] -

.
..---

.The iMpottance-bf-c011aborative efforts with eduda donal persdnnel_in the -7,/ 1 ,

1'fitri.the,-teacher.,educaci,on programs has long'been recogniZed bythe
colleg,ciS and:universities:: The-movementowardpla

lc ing Student' teaChers. /
/

for lullLterMS\of Qtudent teaching experience in the public schoolS-made i
. - , ,

,it.ss ptial td,..enlistthe cooperation,bf the school districts.andschool/
'districlt personnel in.providing adequate_opportunlities in the schools for

.:

Hstuden* to do their student teaching. More recently, particUlarly in /_ ._1
-=,-the-last decade, there haVe- been concerted* efforts by,the.tedehef pre-./h .

/:-

-paratary institutions :(1) to:_extend the scope and .riprove the\qualitTor
the_invplvementin teacher preparation by teachers supervisors, and admin- I

'istrators in the Ideal schools, (2), to'broaden the:b.ase of patticipation- ,

inteacher\educatiOn programs to inclUde.morelull institutions,.agencies,
r , .

,
.

and org niZations:directlY involiredin,or affectby the eduCation/and/or i.-
. .,

employm
_organiz
zteacher

nt of teaChers, and (3) .tb set up newstructOres-and patteths,of,
tions:to assist in bringing aboilt-more-effective participation in _1

education-by various CoOperating\agencies and organizatiOns.- j---

-Collabo ative Efforts in Teacher Educiaton'in Orlegon

--Signifi ant progress has been-made in Oregon in protiding for greater
i

,i

--and mor meaningful involvement of various -9'eather7related gro,Ups,
.agenciep., and organizations in teacher educ4iou.pr.ograms. --Sdme of th/er:_

,

main de-lrelopments are_summarized below: , I' ,

, i, \

\
1

.

,

Co e a.--1 iversity Cont- acts and communication with
sc ools , public school_personnel have been greatlyixpailded
and improved. Greater ,emphasis on field experiences Oat occur.

/
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I .

tontindodSly,D}TrOughout.the training period-sof the teacher.candxadtea.

/
llhas brought a.,about IncreasedsSociation and-interaction ben..Teen cbege, ..

.',..and.university and.public schoo.l. pers'Onnel.I.The following o mu 4ent.by.

an'education.professdrin one. of the Oregoh-colleges is illusttative',
,

_of:the- situal:iOn: '.

Aill-
.

-members'of our staff in education arein'constant.
,

4-commUnication;with pdblic school teachers And adMin-
istratora,,All of our staff membera spendat least

-----....
.one.-4y a weekin public schools in one7capecity-or

another. Outstudents-ere also in.coritact,:wth public
,

sfhobI,....ptople throughout their trlining provem i-- \

-

,..
.

i-pratticlm, field experinces, and student leaching." Y'-

. ,

, 1 :-----.-L -:: _-------------,-,-,..,..It iS, importaot to note that tne role dr public school'persbanel is

; moving-beyeffd7the traditional.involvement in the s4ervision of-student

teachers to acLual participation in the development, operation, and

; evaluation of teacher cdutation programs. The dnderlying.assumption
-its thatteacher education will be.7.ome more realiatic, more effective,

and-more relevant if itTiadirectl:, reSpOnsive to thosepersons who_ v

work cOntinuously witaq)upils. . --
.

:. ..

All the state system institutions make
,
use of both general..and,spefiel

1

area edvisory committees:that include represenlatiVeS, from the. public

sehOols Public school personnel also serve on su:inding andad hoc

, -committees wotking oh-Various aSpecta ofjteacherreddfation.program
--

'7The following,...are someof. the ereas and activities inteacher eduCetien.,

in which_institutions report eXtenSive add signifitaht invOlvement"by°:..

., public schooLpersOnnel: (1),
,

revision of present; or development Of

_newTteacheredufationprogtamS;---(2-rid ntification_and:-definition,of
teacher oompetency.erees; (3) development of teacher performan.;2e:aSsess-

_,...- , .

. 1

,
.ment-models-r-and (5) developMent and'implementation of,7Student eval-

uatiqn procedures. ' .!.. . i._., .
.

/

Ptblit athoo.L;perstnnel.andthe organileU teaching professlen_have.

:1Yeen granted af-'Mbre signi.fa-cant role in setting-Standards 'fot the"

i

:tertitication,Of teacherS and the-accreditation-of teacher educetn
k

1

;programs through the Vesting4of authority for teacher certifiatiOn

,-....j.-and-teacher education'acoreditatiOn'by-the lcaislature in the q..eacher
----- . ,0,

Standatds and Pracaces ComMission: .

. . .r.
- -_-

The Teacher Stendards:,and-Pratticei CoMmission (TSPC) wasiestablished'.-
by7theregOnegislature-inl.965 toadvisethe Oregon State Board:OA

Edufat,ion ont.eachet eddcationiann-tertification. The 'Commission

lunctiionedin en:advisory-oaPacity-until 1973, when the legiSletUte #

Itraniferred the euthOrity to establish idles for teacher:certification
- -

.-and'to issue teaching certifiCetes from the-State Boarcito the .COm*

mission, Ainder'.the new laWfthe Commissionalso has the responSibility
. teacherVedutation prcgrams in the Stete.

7
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3.

The Commission is composed of 17 members 12 members from the public
schbols (membera.must have been actively engaged in teaching, supervising,
or administering in the public schools for a period of five years immed-
iately preceding appointment), one member from a state college or
university, one member from a private college or university, one member
from a school board, and two members from the general public.

Oregon was one of the first states to establish a teacher standards and
practices commission, and the first state to give legal authority for
teacher certification and teacher education accreditation to such a
body. Other states are moving in the same general direction, although
most states continue to vest final authority far teacher certification
and teacher program accreditation in the state board or education. Some

states, e.g., Minnesota, Pennsylvania, require teacher preparatory programs
to be reviewed by a teacher standards and practices commissibn. before

action on the programs is taken by the state board.

National teacher organizations such as the National Education Association
and the American Federation of- Teachers- are calling for the establishment
of professional standards and practices commiSsions in states where they

do not presently exist or, in some instances, where they do exist, for

their redisign to ensure a stronger role for scheol.personnel and the .
organized profession in the determination and control of teacher certifi-
cation and teacher education accreditation Procedures.

'The University of Orogon, Oregon State University, and'Oregon College of
Education have orat4nized teacher education consortia structured so as to
brin to ether the institution and re resentatives of the public schools,

.
professional associations, and the students in the planninR., operation,
and-implementation of the teacher education_programs.

The movement toward centering teacher education.in consortia formed by

teacher education institutions and teacher-related .groups and organiza-
tions is emerging as a national trend. Some states, e.g., Washington,
Texas, Florida, have made it aondatory to establish such consortia
through which teacher education programs are to be operated.

The'consortium-centered approach to educationalpersonnel development
goes beyond the use of representatiVe advisory committees. In.a consortium

setup, emphasis is placed on giving the constituent members'the'responsib-
ility and opportunity jointly to set_policy and to develop and aperate
the teacher education programs.

The new Oregon process standards for the preparation of educational
personnel (referred to previously, p. 70), stress the consortium-centered

approach. The following statement from tne standards indicates the manner

in which the consortia are tobe organized:

The educational persdnnel development program is jointly
planned, implemented, and evaluated by a consortium of
institutions, agencies, and organizations which are
directly involved in or affected by the education and/or
employment of teachers. Parties involved.in the Consortium-
operated program participate in cooperatively-agreed-to
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policy and,management decisions at a mutually acceptable
level of representation. The governing body has repre-
sentation from *he institutions, agencies, and organizations
which are membL)3 of the consortium. It is expected that
the consortium and governing body will Include at least the

/ following groups:

- professional organizations representing teachers,
counselors, and other educa*ional practitioners who
deal directly with students;

- school district management as appointed by school boards;
0

- personnel representing institutions of higher education
which 'prepare teachers; and

... students enrolled in educational personnel development

programs.

The consortium may include others, however, such as high school
students, community representatives, or other professional
groups when they will strengthen the program.

The College of Edutation at the University of Oregon formally organized .

a teacher education consortium in thewinter quarter 1975. The aonsortiuM

involves tlhe UO College of Education and three school districts.in the
vicinity of the,university. Lt Operates through a consortium council

made up of 14 members - an administrator from each.distritt, a teacher
from each district representing the professional association, three
university students in tcacher education,'the Dean of the College of
Education, the Director of ,Teacher Education, the Director of Secondary
Education, the Coordinator of Elementary Field Placement, and the.Area
Coordinator for SpecialoEducation. The Council meets regularly a'nd

currently has three task forces engaged in developing proposed prepara-
tion programs for the new TSPC endorsements (norms) in reading and
special education. The Council also serves as a joint planning-advisory
body for ongoing University teacher education programs.

A teacher education consortium was implemented at Oregon State University

in the fall of 1974 with membership for public school districts in
Corvallis, Albany, Philomath, and Linn-Benton I.E.D. The consortium
operates through a council consisting of four members for each partici-

pating district and six members of the OSU school of education. The

.function of the council is to make general.Tolicy recommendations to
all teacher education programs.

Oregon College of Education has recently (summer 1976) established the Mid-

Willamette Valley Consortium for Educational Development with four school

districts. A charter has been drawn up setting forth.the operational
procedures for the consortium and establishing a xepresentative.governing
board consisting of nine members.
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4.. Student influenceon teacher education programs has been:growing.

In addition to a great deal of unsttuctured student'input, increased
opportunities are provided for structured input through.student service
on advisory committees and systemati.c feedback procedures. In some of
the institutions (UO, OSU, and OCF) students hre represented in policy-.
and decision-making committees.

Increasingly, the institutions are uding students who have-graduated and
are on the job as sources of information cbncerning the perceived sttengths
and weaknesses of the programs'from which they graduated.

Follow-Up and Evaluation of Teacher Education Graduates

In reviewing recent trends and changes taking place in teaCher education
programs in the State System the question might well be asked: "What is
the real impact of these changes bn the quality of the programs?"

The ultiMate criterion for judging the quality of a teacher education
program is whether it produces competent graduates who enter the profession
and perform effectively. Teacher education programs necessatilyemphasize
input - those curricula, courses, and eXperiences whiCh go into the pte-
patation of educational perSonnel. However, efforts must also be focused
on output - on the quality of the performance of practitioners who have
completed the program. An institution comMitted to the preparation of
teachers must engage in systematic efforts to evalbate.the quality of its
graduates.

It must be recognized that the problems involved in the evaluation of
graduates are difficult and complex and that the means now available for
making such evaluations are inadequate. However,. the State System insti-
tutions have made significant ptogress in this area.

Purposes ot Follow-Up and Evaluation
of Teacher Education Graduates

Obviously, follow-up of graduates need not necesgarily include evaluative
activities. Institutions typically collect information: about the job
placement of.their.teacher education graduates, i.e., whether employed in
teaching or engaged in other occupations, where employed, the nature of
their teaching assignment, etc.

The fundamental purpose of evaluative follow-up of gradUates in teacher
education is to collect evidence concerning the ability of the graduates
to.bring about the desired learning outcomes in the children they teach.
Related to this basic objective are a number of concomitant objectives,
Such as the following: ....

To gather data about the perceptions of teacher education graduates
Poncerning the programs from which they have graduated and to use sech
data to identify_areas in the programs that need strengthening and
to.suggest new directions foi program development.

To provide infotmation dboutthe_school and community setting in
Which the graduates are teaching.

9 8
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To supply data for research-purposes, e.g., comparison of student
,teaching performance with on-the-job performance, effect of,partic-
ular elements or procedures in the teacher education.program on
teaching performance, value of various student assessment instruments
in predicting teaching success.

To study the cost-benefit relationships for particular programs in
teacher education.

Informal Follow-Up of Teacher Education Graduates
in the State System Institutions

State System institutions gather a considerable amount of infermation about
their-teacher education graduates informally'through.the contacts of c011ege
supervisors and liaison staff with the schools and school personnel. The

interaction of college and public school personnel constitutes an informal
network of communication that provides the institution with information
about the performance'of Its teacher education graduates on the job and the

strengths and weaknesses of its teacher eduCation programs as perceived by
school personnel out in the field.

9

.Although the State System colleges and universities are getting'a great deal

of informal feedback from the schools concerning various aspects ofthe teacher

education programs and the performance Of their graduates, there is increasing

awareness that the structures and procedures for' collecting information.and

feedback from the teacher-education graduates and cooperating school personnel

must be formalized and systematized to make such feedback more adequate and

effective. Usually such formalized procedures involve the use of survey-type
instruments designed to collect needed information. However, other methods

and procedures are being explored bythe divisions and school-s of education

in the State System.

Present Status of.the Follow-Up of
Teacher Education Graduates in
the State System Institutions

.0

Oregon College of Education; A systematic and comprehensive methodology for .

the follOw-up of teacher education graduates (referred to here as the OCE-TR

Model) has been deVeloped by Oregon College of Education in cooperation with

.the Teaching Research Division,and initiated inl.974. The methodology

involves formal,observation and evaluation of-OCE graduates during.their

first year of teaching in the schools where they teach. The evaluation is

conducted,by college personnel with the cooperation of the principals, supel.---

visors, and teachers working with the first-Year teaCher education graduatc.

The following are the basic elements of the OCE-TR Model:

Formal observation of the OCE graduate in the classroom by the

college visitor using competency assesqment instruments developed

by ocg as-a guide to the observation and as a basis for arriving

at judgments about competence.

.9 9
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InterViews with the Principal to get his/her perception of the
0.

graduate's competence and attitude toward teaching, and of the OCE .

teacher Preparation prograt. .

. Interview With the OCE .graduate to discuss what was observed by the college '
visitor and to consider questions about teaching effectiveness, style, etc.

Interviews with colleagues.to gain colleague impressions of the OCE
graduate's competence, style, attitudes, reaction with pupils and
staff, etc.

Completion of a Personal evaluation form by the OCE graduate to
identify the graduate's perception of his/her own competency and
his/her perception in retrospect of areas of strength and weakness
in the preparation program at OCE.

Preparation and display by the OCE graduate.of pupil outcome data
(according to a guide'supplied by the college) that can be shared
with the college observer the daY of the site visit.

Summary and interpretive comments by the OCE observer of the
reactionS of colleagues and puPils to. the OCE graduate, and of their
feelings about the graduate as a teacher and person. generally.

.The OCE follow-up Studies of teacher educatiOn graduates have'included the
following groups of- OCE teacher education students:

. A selected sample of 45 first-year teachers who graduated from the.
OCE elementary education program in'1974 (about one-third of the'
total number of elementary education graduates employed).

. A stratified, random sample of 54 first-year teachets graduated
from the OCE elementary prograt in 1975 (about one-third of the
.total.number.of elementary.education graduates employed).

A random sample of 34 first-year teachers graduated from the OCE
secondary-program in 1975 (about one-third of the .total_number of
secondary education graduates employed).

.Long=term plans call for each teacher taking part in the study to be
contacted each year for five years, and then again at the end of 10 years.

The data from the follow-up studies conducted thus far have been analyzed
and the findings made available to teacher education students, supervisors,
and appropriate personnel for purposes of student evaluation', program
decision-making, and research. ,

Eastern Ore on State:College. The prograt for the follow-up of teacher
education graduates at EOSC has been primarily infOrmal.. The.education
professors have extensive and continued contact with the schools and school
personnel in the region and there is a great deal of informal feedback
coming to the college,concerning the performances of its graduates and the
.strengths and weaknesses of its programs.
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In the fAaz of 1975, the EOSC diVision of education, after considering
various alternatives, made Ole decision to use the OCE-TR model for the

follow-up of its graduates. .In the spring of 1976, following the procedures
outlined in the model, on-site observation§ and evaluations were made of 13

first-year graduates (18 percent of the first-year graduates from EOSC in
teaching positions). The results have been analyzed and the findings will
be used to refine and improve the follow-up procedures.'

Southern Oregon State College. Formalized procedures for the follow-up of .

teacher education graduates.at'SOSC include the following:

During the graduate's first year'of teaching, the principal of the

school where the graduate is teaching is reqUested to complete an
evaluation form concerning the new teacher's performance. The

-results .of the Principal evaluations are analyzed:summarized, and
made available to appropriate personnel.

, First-year graduates who are teaching are'. requested.to complete'an.

evaluation form concerning the effectiveness of.various aspects of

the teacher education program at_SOSC. The graduates are also asked

'to.assess their teaching effectiveness with reference to'a set of

basic competencies.

A follow-up of-a small sample of first-year teachers who graduated

in 1975 has been conducted using the OCE-TR Model. This coming
'year (1976-77) it is planned to further use the model in following

up a larger sample of first-4.year teachers who graduated in,1976.

Unlversity of Oregon

. In recent years; a variety of, methods have been used by the 'University

of Oregon to obtain follow-up data from graduates of the University's
teather.education programs.',Some of these have focused'on particular
elements or components of programs and some on a general assessment.
-Both student and student employer perceptions have been sought to

check the effectiveness of,the UniVersity education programs in

assisting the teacher,education graduates to -deal with on-the-job

teaching responsibilities.

In the fall of 1974, an overall_plan was developed for getting infor-

mationfrom the graduates on a systematic basis concerning their

assessment of the teacher education programs at the'University. A

survey instrument was mailed to 550 secondary teachers who had,grad-

uated from U0 in'1973 and 1974. About 20 percent (111 teachers)

returned the completed instrument. As a result of the survey and

subsequent analysis the program assessment.plan haS been revised.and-

be applied to eIementarY edncation.graduates in. 1976-77. Similar

data-will be collected-from employers of UO teacher education graduates

. and other groups involyed in teacher.education.

1, 0 1
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Oregon State liniversitx

J
. Af present, OSU relies heavily 'on its extensive field programs in-

teacher education for feedback from its graduates and from cooperating
school personnel. SUpervisors and liaison staff are in'constant
communication with cooperating teachets, many of them OSU teacher
educatIon graduates. Building principals are a significant source

c of information :.:cincerning the performance of the graduates.
Cl

The Placement Office makes annual follow-up studies of OSU,teacher
education graduates. Periodically, the graduates are requested.to .

evaluate the courses they have taken in terms.of-their value to D

teaching success.

In the.elementary education program, a survey is made each year to
deterdiine the effectiveness of education courses as judged by the
graduates of the program. A plan is presently being developed by the
elementary,education division which will facilitate and formalize the
selection of evaluative data about its graduates. -

°The OSU School of Education is currently *working on an evaluation
plan that will change the evaluation of.its graduates from an informal
fo a formal procedure: The plan is to be comprehensive, cooperative,
longitudinal, .and integrated with a revised and improved statement4
of the miSsion of the schobl.

Portland State University

During 1972-73, the PSU School of Education conducted a follow-up of
304 elementary and secondary education graduates to survey their
perceptions of the strengths and weaknesses of the education programs at

, PSU. 'The results were used to make program changes and imprOvements.

A School of Education Evaluation Committee has been given respon-
sibility for designing and implementing a plan and Procedures for
soliciting systematic feedback from personnel in the field who
cdoperate with the school and from graduates of the teacher education
progiams.

Implications of the-New Emphases and Trends
forat-Costs of Instruction in Teacher Educationl

With the emergence. of competency-based teacher preparation programs, the
.need for better information about costs and benefits has been recognized;
Do competency-based preparation programs, with their increased emphasis.on
field experiences and on involvement:of the'public schools and other teacher-
related agencies, actually cost-J[1(3re to operate than traditional programs? ,

If so, how much more, and whae is it in their operation that causes the
extra cost? Do the benefits claimed lor such Programs actually accrue.? .If
they do,'do they outweigh or counterbalance the costs?' :

1
The discussion in this sectian has drawn heavily from a recent publication:
H.D. Schalock, B.Y. Kersh, and J.H. Gatrison, From Commitment to Practice,
The Oregon College of Education Elementary Tea4her Education Program, American
Asseciation of Colleges for Teacher Education, 1976, pp. 80-117.
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Ayailability of Cost Data
for CBTE Pro rams

As yet-, vc :y little is available on the cost of competency-based teacher

education.

. 0

Early cost estimates provided.by the developers of the elementary models
ranged from three million dollars for'"start-up" costs (Flordfa State
University) to as%much as fifteen million dollars for development and
implementat,ion ovet a five year period of time (Oregon College of Education).
Hitel has reported the cost of operating the competency-based teacher
preparatioR program at Western Washington State College to,be at least.50
percent, or perhaps as much as 100 percent, more than other teacher pre,-

paration programs at WWSC.

Oregon College Of Edueation, in Lt oneration with the Teaching. Research
Division, has recently completed a costs-benefits study of its competencr-
based program in elementary_education. .The study is a pioneer effort in

this field. A full report of the study and'its findings have,recently been
included in a national publication.2. Only the highlights of-the 'Study and

its findings can be presented here.

It should be pointed out that competency-based preparation programs differ

from one institution to another, as do means of determining costs; conse
quently, information on the costs and benefits associated with the OCE

tprogram are not generalizable. However, almost no information of this kind

exists, and to the .eStent.that other programs resemble the OCE program,
or that states or institutions are thinking about impleMenting such programs,

the information should be indicative, if not direetly applicable,

OCE-TR Study of the Costs of Instruction .

in the OCE Competency-Based PrograM
In Elementary Education

Cost Analysis. The following basic procedures were used in making the

cost analysitY-----

,Costs associated, with developing the program, costs associated with

operating the program, and costs associated with program related

research and documentation-dissemination activities, were reported.

The usual budget categories of personnel, equipment, services,

supplies, maintenance, and overhead were-used.

The costs.to the public schools participating in the program were
determined as well as the cost to the colleges.

1
Herbert Hite, "The Cost of Performance-Based Teacher Education,".Journal

of Teacher Educatibn, Vol. 24, No. 3, Fall, 1975.

H.D.'Schalock, B.Y. Kersh, and.J.H..Carrison, RE. cit.
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The measures teported included student-faculty ratios and credit
hours earned as well as per student costs and.dolIars spent.

For each of the measures used, the'copts involved in opetating both
the new and the previous elementary program at OCE were determined
fot comparative purposes.

.PrograM.Benefits.' Defining benefits as . anything contibuting to an
improvement in cOndition; advantage" (Webster's New World DiCtionary, bollege
Edition,:i968), efforts were made to assess the.benefits associated wiEh the
program according to the category of persons, receiving them:. students,
school SuPervisors, college facultY/supervisors, and"college.administrators.
As_.much as.possible,-benefits,to the broader education cohimunity wete also

..

considered, i.e., State Department of Education, TSPC, professional organize-,
tions,.and other teacher preparatory institutions. Negative effects and
consequences were also documented.

The.program bene!'its identified represented the concensus of two senior
faculty memberStrom the elementary division, the research.professor who
workedwith the program from its,inception, and,the Dean of Faculty.
Judgmentswere sought from other ..a,culty members, students, and cooperating
school' personnel, primarily through informal discussiOn.

Since the program has been in operation for.only two years, the b'enefits
identified must be viewed essentiallY as short-term or "immediate" benefits.

Long-term benefits relating to the effectiveness of.teachers graduating
froM the OCE.eiementary program, especially their effectiVeness in bringing
about.desired learning outcomes in children, will.need to be assessed ovet'
a longer period of time.

Finding-S.

. Costs.of Program Development. Program development costs were defined
as,only those costs asSociated with actual "hands-on" development
of materials and procedures (costs involved-in ."field testing"
materials and:procedures were treated as,prograth operation costs).
A total of $72,000 was Spent for the three-year period.(1972-73
through 1974-75) in program development activities, with:nearly
half the amount being spent,during the initial experimental yeer of
the program. The development Costs during the firat'three years of
implementation-centered primarily on:the Creation :Of a coMpetency
acquisition-demonstration assessment system, and upon the.creetion

:.of a computer7based.systeM,for managing coMpetency-assessment data.
It isoanticipated.that approximately $20,000-willbe needed each
year.for another two. or three years to complete the developmental

. activities that ate projected. :

Costs of Program Operation. The following is a 'tabular suMmary of
the costs of operating the old'and new programs to the college and



to the participating public schools:

PRE-CBTE PROGRAM.
(1970-71: 275 students;-

1971-72: 300 students)
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CBTE 'PROGRAM
(1973-74: 240 students;
1974-75: 270 students)

, -

Average Yearly Cost:
College $289,933 $273,210,
Schools_ 87,450 117,300

4. .

Average Yearly Per Student Cost:
Calege $ 1,009 $ 1,071

cr Schools .. 305 - 468

From the.above, it can be seen that:

The avera e er student cost of operating the new program to the
college and to the public schools combined exceeds the per student
cost of the old program by $225 ($1,539 vs. $1,314).

- The average per student cost'of the new program to the colle_ge
exceeds tbe per student cost of the ?Id-program by $62 ($1,071 vs.
$1,009). The major source of add-on cost to the new program is
in the area bf competence acquisition, demonstration, and assess-

.

"ment ip field settings.

- The average per student cost of the new :program to cooperating
schools exceeds the per student cost of the old program by $163
($485 vs. :305). The added cost of the new program to cooperating
schools is accounted for by the increased time spent by cooperating
teacherl ih supervision and assessment activities.

The data also revealed that both student-faculty ratios and student
credit hours earned by faculty in the old and new program were
comparable. This means, operationally, that the added instruction
and supervision burden imposed by the new program were incorporated
into the teaching loads of faculty in,a way that permittedtiessentially

,
the same number of students to be carriedby faculty in the new
program as the old, and essentially the same number of student credit
hours to be earned by facultny in the new.program as in the old.

Benefits. The more immediate benefits.of the new Program as seen
.by students, school supervisors, college faculty/supervisors, college
administratora, and.the broader education communityare carefully
documented in the report of the Study, and will not be reported.herei,

Putting_ It All Together. Taking into account both the added costs and the
benefits of the'program, what conclusions can be draWO? How.can the cost
.benefits.data and various other,considerattons be put together to guide'
OCE!s future actions with respect'to.the program?

,
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The report makes,the following summary<statement:1

. ....IX is cleai by.thi'S%time that there .is not a simple, ,

straightfordard Answer tO this questibn. For OCE alone, for
. which 'the new program costs are.only slightly more than the
:previous program, . . the benefits would seem to faroutweigh
the costq. Yhis is the case even if only short-term benefits
are considered. ,When expected long-term benefits are added,
It isalylbst as if OCE has no viable oPtion,but to Continue
the program.

...This ignores, of course, the negative consequences:that accrue
.frolit the Program, especially for faculty, -If sOme of these
tbnsequences are not reduced in t.heir intensity (for example,
the.burden of extra work), or if some.of the potential dangers
in the program are found to be too great (for example, too-

. little instructional time directed to knowledge and skill
mastery), faculty members probably will move tO modify the

.\program. themselves.

An equally legitimate question, and in some respects an even
'more realistic one, is whether the program.as it is presently
structured can be afforded. Can the Cellege continue.to dePend
on the financial suppOrt of the public schools,needed to Carry
out the program? .How long.will the TeaChing Research Division
be able to provide or:obtain the funds needed to cOntinue the
re,learch,..development., and documentation-dissemination ft#1.ctions?,

, Ihe answers to such questions:, of'course,. will depend on 'many.
factors, only some of which can be,foreseen at the present time.
The deciding factor, of Course, will be the benefits received.
So long as.the faculty, the teachers and administratoss of
cooperatingschools, and the personnel within:the Teaching
Research DiVision see clearand worthwhile benef4s-from their
participation, the program is likely to COntinue. If benefits
are not viewed as being sufficient, or if for some unanticipated
reason participation simply cannot be continued, it.is' rather
obvious that the program will not be'maintained in its pr sent
form.

Implications of the OCE-TR Cost-Benefits Study
for the Costs of-Instruction in Ele_plEy_Aaol
SeCondary Teacher Education in the State System

As indicated earlier, it is difficult to make generalizations from the
information on the cbsts and benefits assoCiated with one particular

7-7;--

program,( It must also be kept in mind that the OCE-TR study did not
.include secondary education but focused on the OCE elementary education .

1H.D. Schalock, B.Y. Kersh, J.H. Garrison, 22.. cit., pp. 116-117.
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'progilam only. However, some broad conclusionS applicable to hoth elementary
and secondary education programs in.the State System 'Can be drawn.

The'major factor leading to higher costs for eompetency-hased.
teacher educatiori.as compared with ttaditional progtams,'is the
CBT.g emphasis on field experiences. The primary source for the
add-on'coststo the college ($1,07l vs. $1,009.per student per year)

.

and to the cooperating school.distriCt ($468 vs. $305,pet Year) for
the,new elementary education program at OCE was the stress the program
placed on the acquisition,.demonstration, and asse;sment"of, the
student's:teaching competencies in the school setting'.

Generally., it can be assumed that more empha'sis in,teacher education
prOgrams on field experiences in the public schools4Starting at the.
'T'.--shman or-sophomore level and.continuing throughout the teacher,'
training period, will result in inCresed time for observation,
supervision, conferences, consultations, travel, etc., for both
college and Publie school personnel; hence, the increased.costs.

-Since the new .00E-program.in elementary education'has been in opet-,

I ation for nly a few.years,only the more immediate benefits ofthe
program coud be assessed. Evidence as to the long-term beaefits

1.0f the program, i.e., evident& ab to the effeetiveness of the teachers.,

) graduating frOm the program, especially their effectivenessinhring-
ing about,desired.learning outcoMes in.childten,

'collected over an exten,ded period, of time through researCh.and
-follow-up actiVities, including the continucd observation and, eval-

uation of the graduates-as teachers on-the-job.

CoSts.for eacher educaticp prn rams in which efforts are made to

assess the effectiveness-of the programa, throughthe systetatic:"
followup and evaluation oftheir graduates iill be higher than
costs fOr mote traditional programs, which'do nptsemploy such follow-.

up and eValuation. b,CE has tentatively estimated that it will take
an additional$150 pet Student'perl:year to catry out aUch activities.

.(a.14.0 parcent,increase'in per studentf-qosts per year).

Summary

In summatythe following obserVations canhe made about.recent emphasis and

trends.in elementary and-secondary teacher education in,the State System

colleges-and universities:

1. I4ter jointly developing A competency7based, field-centerecUmedel (ComField) .

for elementary teachet education, the State SysteM colleges and
.universities have taken strOng steps tO impleMent the. procedutesand,

>-concepts called forin..,the model on heir own,campubes. ,Holding to the

general principle 0/at performauce standards for, teaching must he made
explicit and that Ihe learning succOss .of the teacher. candidated.:must:.-

, -1)e-mea-Sured in term's of the ability to.peetperformanpestandarasthat.
have beenspecified, the institutiOns,haVe adapted and ate adapting the.

Model to their owniparticular situations.

1 0 7
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With the-adoption in'September 1972 of the new Mintmum Standards for
Oregon Schools, Oregon became the'first - nation to move.

to-a "competencY-based" model of oper brie sehools.

2. ,State System teacher preparatory proL, ,reatly increased their
emphasis on field-based experiences and the importance of demonstrating
teaching competency in the real school and comrafffity context. Increas-
ingly, the institutions are providing a -,ontinuum of field experiences,
carefullY,integrated with the course work and.program.actiVities, that
begin when'the teacher education student enters the program, and continue
throughout the program..

\.3. .Contacta andcommunication of college and univers ty teacher education
?ersonnel with public School personnel have been g eatly.expanded and
mproved.' The University of Oregon, Oregon State U iversity,: and Oregon
C llege of Education have organized formal teacher e vication Consortia
structured so as to bring together thdinstitution and reptesentativds
of the public schoOls, professional associations, and the,student in .

planning, operation, and implemdntation of their,teacher education programs. '

In 1973, public school personnel and the organized teaching profession
were granted-a more.significant role in setting standards for teacher
.certification and accreditation of teacher education programs through
the,Legislature's vesting of authority therefor in the Teacher Standards
and Practices Commission.

4. ghe,Statd §ystem'coIleges and divisions,of education are moving from
.reliance on inforMal inforMation from gtaduates and teaChers in the
field, as a basis for evaluating their teacher educatien_programs, to
more formalized.and systematic follow-up procedures. The three state.

'colleges have develoYed and initiated yrocedures involving formal obser-
vation and evaluation- of their graduates duringtheir first year on the
job.

5. More emphasis in teacher education on field experience,and on follow-up
and evaluation of graduatesiHls resulting.in increased,costs forthe_,
programs in elementary teacher education, as evidenced by a study made
by 0:egon College of Education in cooperation with Teaching ReSearch
Division, concerning the""cost-benefits" of OCE's new program in elem-

entary.education. Further studies are needed.te establish more.clearly
' the relationships between various features of the teacher education

programs and cost, and the relationship between the cost and the benefits

of the program.

(



A Profession-Wide Study of In-Service Education
for Teachers,-Educational Specialists, and Adm' '-ltrators

in Oregon Public Schooi

This final section of this report provides a summary of a profession-wide
study of in-service education for.teachers, educational specialists, and
administrators in Oregon public schools which was initiated during the spring
term 1975. It is expected that the final report with recommendations will
be completed in June, 1977.

Background

During the fall term 1974,. the State System deans and directors of .

teacher education proposed to the Board's officaof academic affairs
that a comprehensive study be made of in-service programs fer educational
personnel in Oregon'covering such broad areas as: (1) identification and
analysis of the in-service needs of teachers, (2) approaches to the
development- of effective and coordinated delivery systems for in-service
t.acher educatiOn; and (3)-recommendations concerning future directions.
Recommendations were to come'from,the study for all.agencies and groups
in the state concerted with the continued professional development of
educational personnel.

After further.discussion atd deliberation, the Teaching Research Division
was.requested to assume major responsiblity for designing and carrying'

out the study. Dr. Del Schalock, reaearch professor with the Teaching
Researeh Division; agreed to serve as director-Of the. study,

During the summer months (1975) individuals representing the deans
and directors, the Board's Office, the Teaching Research Division,
the Division, of Continuing Education, the Teacher.Standards and Practices
Commission, and the Oregon Department of Education drafted an initial
propoSal fior the study. In September, the.proposal was reviewed and
approved by the'deans-and directors-and-the-Eoard's Poffice of_aQademic
affairs. Teaching Research allocated $74509 from its State appropriation
to support the first,year of the study. Other groups participating in
.the study pledged "in kind" contributions by volunteering to carry out
particular tasks within the studY.'

'To furtIler enlist the cooperation of the various teacher-ielated agencies
'and organizations, a study committee to assis-t in the planning and implementation
of the study was organized. It included representatives from the,Oregon
Education Association, the Oregon Federation of Teachers, the Teacher.Standards
and Practices tommission, the Oregon Educational Coordinating Commission,

' the Oregon School Boards Association, the State System institutions that
prepare teachers, the independent colleges and universities and public school

'administrators. Dr. A. M. Rempel, fxom the Board's office, was designated
as chairman of: the study committee.

-
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Increasingly,as the in-service project progressed, it came to be viewed

by the 'various cooperating groups as a profession-wide study of the,

continued professional development of educational Personnel, and that
the study should be conducted in such a way that the recommendations
coming from the study would be viewed as recommendations from the

profession as a whole.

In the paces that follow the purpoF
study,and piogress that'has beer ..,.

coming from the study should be
February; the study sho.ld be colai,

rocedures, and rationale for the
lescribed briefly. Recommendations

In draft form by January or
y June, 1977.

Rationale for the Study

There is increased awareness of the need for improving educational

programs for the continued professional development of educational

personnel, both by the teacher preparatory institutionS and the teaching

profession.

Teachers stay on the same job longer;'fewer new teachers xe entering

the pofession. Legislators and taxpayers are concerned thatschools .

become. more "cost effective." 'New challenges to teachers are emerging.

that were not anticipated in their preparation. Teacher organizations

are taking strong positions in favor of teachers having a major voice

in determining their continued professional development.

'In Oregon, in-service programs for teachers and administrators in.the
pUblic scliools take many forms and come through many, sources: Tradi-

tionally the institutions of higher education, through the Division of,.

Continuing Education, have been the major source for in-service offerings,

but,today in-service teacher education is provided to an increasing

degree by school districts themselveS:--In-service-teacher-education_in____
Oregon obviouSly has changed'in recent years so far as needs, programs,

and procedures are concerned, but as yet little corresponding change,

.has been made in the policies pertaining to inservice in the state nor

in the manner in which continued professional growth through in-service.study

is recognized. Clearly, the evolution of policies and procedures for

in-service education in Oregon have not kept pace with those for the

initial preparation of teachers and school'administrators.

With the adoption of the new Miniblum Standards for elementary and

secondary schools in Oregon, it is also clear that the evolUtion of

in-service programs and practices have not kept pace with need. To

meet the needs fair staff.training and development,implied'by thenew
standards, a massive in-service effort will have to be undertaken. As

yet, however, therejs no generally accepted plan for pinpointing what

the, in-service needs for educational personnel in the.state ere, no

generally.accepted plan for meeting those needs.once they have been

identified, and no generally accepted means for encouraging and/or

recognizing continued professional growth on the part of education

personnelvho take part in in-service activities.
. .
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Basic Purpose

The basic purpose of'the study is to identify existing programs, pro-

.
cedures, policies,and needs with respect to the continued professional

growth of public school personnel in Oregon, and to develop a set of

policy recommendations for keeping abreast of and meeting the needs for
continued professional growth for the foreseeable future.-

Objectives

The fallowinl ives that have beep sel tor the study:

Identify and document the continuing education needs of districts,

teachers, and administrators in Oregon.

2. I-dentify-and-tocument-the-means through whi-ch personnel_and_sigencies. -

have attempted and are attempting to meet these needs.

IdentifY 'and document the resOurces available within the state to

jaleet. these needs.

4. Identify and document all state-wide policies that govern or in

any way bear on the implementation of continuing education programs

for school personnel.

5. Identify document theole6 3nd.Objectives 17.1
_groups,ancl -:ganizations rard as appropriate ft-L

the conte: jf córitinuin education for school pi

6. Review prc=.ms, policies,and procedures that are
.developed ..._sewhere in the nation for the continue,

growth of school personnel.

Ilevelbp a set Of palicy-retomaiendarti-ons-for-the -continued-prolessional

growth of eduCational personnel-in Oregon, and a plan ,for coordinating

resources in such a way that the continuing education system is

responsiVe to the evolving educational "needs of the state.

Is agencies,
mselves within
el.

3e or being
fessional

Procedures

The study wa, designed to be carrlzd out in three distinct phases. Phase

1, which was ried out between iovember 1975 and Jun 1976, was designed

to provide ickground needed to begin formulating policy recommendations.

In essence t phase of study was to achieve the first six objectives

listed above.

Phase 2, whicn is to take place'during the fall months of 1976, will be

devoted to the initial. formulation of recommendations coming from the'

study, and the initial drafting of final reports. ,Additional backgeound

studies that appeared to be needed as a result.of the policy formulation

process also will be carried out.
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Phase 3, which is to take place during the winter and'spring months

of 1977, will be devoted to a review and refinement of the recommendations

fashioned in Phase 2. The review and refinement process will be carri*"
out by the various institutions'and agencies represented in the study.

With completion of the study it is aimed to have aset of recommendations
for the continued professional development of educational personnel in
Oregon that can be forwarded to the appropriate policy making bodies within

the state and used as a basis for formulating state-wide policies for this

critical area of the Oregon educational system.

Progress to Date-

Essentially all background studies h ve been completed as a basis for

policY recommendation. These di Lude:

An analysia of existing policy statements pertaining to the

coninued professional growth'of school persOnnel in Oregon,.
including-a sample of -snch-statements-exis-t-ing-atthe-district_
level (responsibility assumed by Teacher Standards and Practices
Commission and the Division of Continuing Education).

A study of .the 7-t-f-eiv- impact __ the new Minimum Standards on
the roles, tas 7-2eded.co=etencies of teaching personnel in
the state'(res assumaf by State Department of Education).

A review'of th Are on current studies, trends, and .

practices in education (responSibiliLy assumetl by
. State Department cation).

First-hand Contact oy lalephone or visitation with promising
programs of in-E;er0- aducation elsewhere in the nation (respon-
sibility as3um.7r1 _azher Standards and PraCtices Commission).

An explorator' v of in7service activities engaged:3.n by.
school-personn, , conditions-surrounding-participation-Tin,--these----
activitieS, th.t ider of the activities,anticipated need's for
in-service in :he 77ture, ways to improve in-service offerings,
etc. (responsi. . assumed by Teaching Resei.,.7.-th).

An exploratory . f the nature and range of in-service
prOgrams offer (1 to c..-ucational personnel by co_leges and univer-

sities in the Jle conditions surrounding )articipation in
these programs, -vice needs anticipated in the future, etc.,
(responsibility a.s-...13 by Teaching Research).

-Three'backgrOund etudies row= :o be completed:

. An analYsis of C: and responsibilities currently being
assumed by the institutions and agencies inthe state
concerned with for example, institutions of higher
education, profe:isioni associations, the State Departmentof

. Education, the Tear..- Standards and Practices Commisaion
(responsibilit-.7 ;;s6-;Led by Teaching.Research, Division of Con-
tinuing Educatpa, arli the office of the vice-chancellor for
academic affairs).
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. Documentation and analysis of the kinds of in-service activities
engaged in or offered through these various institutions and agencies
(responsibility assumed by Teaching Research, Division of Continuing
Education, and the office of the vice-chancellor for academic affairs).

Documentation and analysis of the flnancial resources currently
available to school personnel in Oregon for continued professional

deVelbpment.

In addition to the'background studies that have been completed, a language

for dealing with the-continued professional development of educational

personnel has beenformulated, the.format for recommendations coming from the

study.has been established, and a frameworL for viewing continuing professional

development activities within the state as a whole has been drafted. Finally,

an outline of the final.report of the study has been reviewed and approved
tentatively by the study committee.

. _ .

Next steps, as outlined by the study committee, are

1. Complete the background studies needed to ormalize
recommendations (to be done by November 15).

2. Draft.recommendations (to,be done by DeceMber 15).

3. Submit recommendations to review by interested\institu-
tions and agencies (January 10 to March 10). \

Carry out additional backgrOund studies needed as a
result of the policy ormulation pi'ocess, or thatare
needed to support/sharpen/refine the .recommendations
that have been Made (January 19 to March 10).

. Continue the review and refinement process until the

recommendations are acceptable to all participating
institutibns and agencies,(March 15 to May 15).

6. Submit the final set of recommendations along with a
description of how they were established and a request
for appropriate actions, te the various educational
policy formulating boclies' Within the state (June 15).

, :J.
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Admission and Retention Policies.in Teacher Education
in.the.State SystemColleges and Universities

During this period of reduced demand for production of elementary and secondary
teachers, it has been.the'expectation of the Board of`Higher Education that.
State System institutions would make a special effort to improve their selec-'
tion and retention procedures with the objective of.assuring admission to and
retentibh In teaCher education of high qualitY students.'

To provide evidence that the Sta-,:e.Systeminstitutiona are indeed following

policies of selective adthission-:o and retention in theit teacher education

programs, we are providing in this. addenOm a.more comprehensive summary of

teacher education admission and retention policies in the State System

institutions.as well as supplying specific information about the policies

that apply on each campus. /

Summary

Admission to Teacher-Education
Practices and Procedures

The following observations can be rade about admiSion_practices And
_ .procedures in elementary and'seconLary education at the State-System

institutions:

With the exception of UO, all institutions require.a minimum-cumula-'

tive GPA (overall) for admission to teacher education. Minimum GPA

requirements range from 2.00 at OCE; 2.20 at SOSC; 2.25 at EOSC and

OSU; to 2.50 at PSU. Since cumulative student GPA's are no longer

computed at UO, a specific cumula2tive GPA for admission to teacher
education is not required, except the student must be in good

standing, i.e., not on academic probation.

Four of. the institutions(EOSC, SOSC, OCE, and.PSU) require a-minimum

GPA. of 2.50 in the subject area major for admission to secondary

teacher education: At OSU, the CPA requirement for admission to
secondary education.varies from 2.25 to 2,.,50 in the various depart-

ments; zt In the GPA requirement.varies from 2.75 to 3.00. \
EOSC and SC7.3C require' that 45 quarter hours of coursework be

completed before admission to elementary,and secondary education;

OSU and PSU reqUire 75 quarter hours; and OCE'raquires 90 quarter

101
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-hours. The UO has no set figure for total coursework hours to be'
completed prior to.admission. TypicallY, students apply for admissioni,i,.._
either as sophomores or beginning,juniors.

. All institutions require satisfactory performance in - ten cor
sition for admission to,tc,her c:ducion. The institui- elcner
require successful completion of Jile or two terms of courses in
writing, or attaining a Certain standard of perforMance on alatandard-
ized or institution-developed English test.

Four of the institutions (EOSC, SOSC, OCE,. ane OSU) require students
to demonstrate speaking competercy by passing 2 speech test (usually
administered by the speech department). Two Lnstitutions (EOSC and
OSU)'require.minimum.scores on a standardized 7eading test, nd two
institutions (SOSC and OSU)'require satisfactcry scores on a standard-
ized test in mathematics (required for elementary education students
only at OSU)..

At all institutions except PdSU (only in elementary education at UO), the
candidate must be recommended for admission by a sdreening cemmittee,

-which makes its recomMendations on the hasis of an evaluation of the
'student's transcripts and test results, and consideration of the appli-

.

cant's interest in and aptitude for teaching. Judgments con&erning the
.applicant's orientation to and potential for teaching are based on data .

collected through sources such'as -committee interviews. with the candidate;
written evaluation of the student's potential for teaching by professors
or other cooperating personnel involved with the student, student auto-
biographies and self-evaluations, student essays on topics of general
and special concern to schools and/or society, etc. -'

At PSU, rather than requiring an intervie$5-With a screening committee,
each student is required to haVe three evaluation interviews for
admission to the teacher education programs, one conducted by the
student's advisor, one by .a facully member from the school of education,
and another by.a public sehool person.

At UP, secOndary.education students.are assigned to and Interviewed 'by
.an advisor in the student's proposed teaching field and must complete
a. program planning form with-the asSigned advisor 1;efore being admitted
,to the secondary teacher:preparation program.

After the applications for entry into teacher education have been
reviewed, students are notified as to acceptance into the p/ogram,
conditional acceptance, or rejection. If acceptance s conditional,
*ually instructions are given tz the student and'thE student's
adIsor concerning tht deficienciP.; the student must alear to be
admitted. Students may reapply when the deficiencies have been met.

Retention Procedur
M1

At all of the instituti
not guarantee continuatio

admission to the teacher education programs does
ContInuation in either apmentary Or secondary:.
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education is conting following:

Maintaining an o aA a CPA in t! teaching.area at the

'level set:by the institu,_ion for admission to the program.

Satisfactory completion of the courses in professional education

including the teaching methods and materials courses.

Satisfactory performance in student teaching as judged by the

candidate's college supervisor and cooperating teacher in the

public school.

The major evaluation checkpoint after admission to the teacher education

program comes at the time when the student makes application for student

teaching. At this point, it is determined whether the student has completed

the necessary coursework, has met the GPA requirements, and has made up and

corrected previously-noted deficiencies.'

With the exception of ?SU, all institutions require successful experience

and performance on the part of the teacher education candidate in a pre-

student practicum inthe Public schools before being admitted to student teach-

ing. PSU requires such a practicum experience in the public schools as a con--_.

dition for initial admission to the teacher education program.'

Changes in Admission and Retention
Policies Over .the Past Five Years

Changes that have taken.place in. admission and retention policies nnd proce,

dures in State System inatitutions over thepast five years (since. 1971-7.2)

can be summarized as follows:

......E0SC and OSU have.increased the overall GPA required for admisSion

to and retention in their teacher education programs from 2.00 to 2.25.

. Several of the institutions have increased theii emphasis on satis-

factory performance on designated tests as a requirement foradmlssion

to elementary and.secondary education. EOSC now requires the candidates

to achieve certain achievement leVels on tests in reading, writing,,and

speaking; OSU requires passing a standardized skills test.in reading
comprehension, spelling, and mathematics for students in elementary edu-

cation; and PSU requires candidates tnwrite an autobi3graphy and'an

essay on a topic bf general or speCIA2Concern to the schools and/or

soCiety.

. UO has introduced the use of a screening committee to screen.candidateS

for admission to.elementary education, ancinow requires successful com-

pletion of a.pre-student teaching prac.,..cum for admission to student

- teaching for both elementary and secondary education students.

OCE and OSU have developed.-field-based, pre-student teaching. block pro-

grams,(elementary and secondary block.at OCE;'sophomore and junior block

at. OSU) which stress evaluation of student perflrmance in public'school,

situations. Students muStdemonstrate adequate teaching cOmpetencies be-

fore being admitted to student teaching.
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PSU has made significant changes in its admission to teacher education
procedures effective fall 1976, e.g., requirement of successful field.
experiences in the public schools before admission to teachet education;
requirement of three evaluation interviews with university and public
school personnel.

Eastern Oragon State College

Reouirements and Procedures for,Admission to Teacher Education

Requirements: .

Requirement .

GPA required for admission:
Overall
In the ri.jor

No. of quarter hours of
coursework to be completed
before admission:

Required tests:

Elementary Secondary

2.25 2.25
2.50

45 45

4- \ , .
. .

Nelson-Denny Reading Test-- Vocabulary and_
, Comprehension (student inalst score at the
25th percentile for College sophomores Or
higher).

2,. Writing proficiehcy (writing test developed .

,

by EOSC which,all students must pass before
being permitted to graduate):

. Speaking ability. (as a part of Ed 329,
. Introduction to Teaching, speaking competency

of-the student is assessed by at least,two
.professors, and the results.included in the
StUdent's Application Ebr Admission).

Candidate must be recommended for admission by screeningcommittee.

Procedures:

The follaving procedures apply for admission to,teacher education for. both

. elementary andsecondary education majors: \

Thezstudent makes formal application for admission t6 the teacher edu-
cation Rxogram just prior.to completion of twO years of coursework ot

.
during the .first course in the professional edUcation sequence, Ej-329,

Introduction:to-Teaching. The.application.is Completed: with'the help

of, an.advi r. nd carries the advisor'asignatute. Students are.encouraged

to submit an app cation earlier than the end.of their secondary year if

they-desir

118
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2. The application ig screened by the program coordinator and forwarded,to
the teacher education committee.(more recently the entire'education
division) for accepeance or rejection. Formal adraission is granted upon
approval of the committee or the division faculty. In some cases, there
is conditional acceptance with instructions to the advisor and student
concerning deficiencies that the student must clear.

3. -A letter is sent to the studentby the director of teacher education
informing the student of acceptance, conditional acceptance, or rejection-

Chan es in Admission Re uirements and PrOcedures
over the Past Five Years:

1. Overall GPA required has been changed from 2.00 to 2.25.

2. Minimum score on the Nelson-Denny Reading Test is now required.

3. The student is required to demonstrate speaking competency in,conjunction
with Ed 329, Introduction to Teaching.

Retention in the Teacher Education PrograM

The major evaluation checkpOint after admission to the teacher education program
comes in conjunction with the Application for Student Teaching..

Pro,:edures:

1. The student submits an Application for Student Teaching during the year
prior to student teaching and not later than the spring term. At.this time,
it is determined if the coursework in the endotsement area is completed-
or,scheduled. GPA's are checked', and it is determined whether deficiencies
noted previously have been made up and satisfied. The application foria is
signed by the endorStement area advisor and the education advisor'and sub,-
mined to the director of teacher edubation.

The student applications for student teaching are considered at a formal
meeting of the education division buring,the discussion specific cases
are reviewed and opportunity is provided for faculty members who have
worked with a particular student in 4difIerent settings xo share perceptions
of the student's strengths and weaknesses and the student's progress and
potential. Formal action is taken,eo admit or not to admit to student
teaching. In some instances, students are admitted to student teaching
conditionally, with a specification of deficiendiesneeding correction.

r
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Changes over the Past FiVe Years:

Writing proficiency-must be.demonstrated on an instituticnally preparo.d test,

prior to graduation.

Admission 'and lletention Data

Elementary Education

No. of applicatiOns* 78

Na. admitted 62

No. completing 'program 60.

Secondary Education

o-

No. of'applications* 75

No. 'admitted ' 58

Nb. completing prograb.. .64_

1973-74 1974-75 1975-76

105 58.

124

. 63

68 55

55 51

73

56

47

*Represents the number of students who registered for Ed329, Introduction .to.
Teaching. -Not, all-'of them filed formal aPplication to the program.

Additional Teacher Education Student Data.

The mean score of education students on.the verbal,and mathematics portion
.of the Scholastic APtitude Test (SAT) in 1975 was 858Ths compared with A
mean'score of 843 for-ail students at EOSC. The national mean scorefor all.

students is906.

120



Group

Performance of EOSC Education Stbdents in
The Nelson-Denny Readg-Test

(1975-76 Introductory Classes in Education)
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Mean Percentile Scores
1

,

No. Vocabulary & Comprehension Reading_Rate

ElementarY Education

Secondary-Tducation
- (undeclared concenLration

2

: §'6condary Education
(declared concentration) .

42

6

49

65
a

49

42

Science-Binlogy 10 45-e
22

.Math 48. 40

:Physical Education-Health 19 _15 -38

Language Arts 11. 17 57

Sosial Science 15. 62 52'

4

Musl:c 3 .37 57

,

Bual,ness 9,' 41' 35

Art- 4 , 66 73

Foreign Students , .2 5

Other, 21 , 46 48

Total 144 : Mean - 47 ,Mean.- 43
:7

1As compared with'national norps for college sophomores.
2Students taking introductory course out of general interest. No declared concentratiol

o
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Soethern Oregon State College.

Requirements and Procedures for Admission to Teacher Education

Requirements:

1 2 3

Requirement Elementary Secondary

GPA required for admission:
Overall 2.20- 2.20
In the major, 2.50 ,

No. of quarter hours of
coursework to be completed
.befote admission: 45 45

Required tests: 1. Demonstrated level of proficiency
in Speech - a,"8" or-better in a
preliminary speech7COMmunications._
coUrse;-or Pissin-F a.speech screen-
ing.test administered by the speech
department.

.2 Demonstrated proficiency in written
Eiglish - a GPA of 2,5.or better in .

Writing 121 andl4riting 222 or equi-
valent; Or passing,the Cooperative
Englisl. Test (standard set'by English
Department). A student not passing
the Cooperative English.Test may
submit an assigned theme..- Prescribed
remediation by the English Department
'is available to the.student ifithe
themela unacceptable:

Demovstrated proficiency in mathe-
matieS - completing any one Of Math
.160, 164, 166,, or 312 with a "C". or
better; or passing the Standardized
Arithmetic Achievement Test .(Bobbs-
Mertilfl according to standard:set
by mathematics depqrtment.

Candidate must be recommended fot admission'by screening committee.



page 109

Procedures:

The following procedureS apply for admission to teacher education for both

elementary and secondary education majors:

1. The application for admission to candidacy for the teacher education
program/may be submitted as soon as the student has reached sophomore
standing. However, the student must have met the requirements for
admission listed above before filing for admission. Also, the appli-
cation must carry the signature of the student's advisor.

2. Applications for admission to teacher education are considered by the
.teacher education admissions and retention committee. If the student
meets all requirements, he is routinely admitted to the program. If

the student does not meet the requirements, the committee has two
options:

It may reject the application, possibly with advice as to
what deficiencies must be overcome before a re-submission
will be considered. In practice, this does not usually occur
since students who'are notably deficient seldom apply, nor
would they ordinarily secure their,advisor's signature.

If the deficiency is of a minor or technical nature, the
cOmmittee may approve a deviation. The committee may indi-
cate that the deficiency is acceptable or may-stipulate some
course of action that the student must follow to remedy the
deficiency.

Under no circumstances, are students allowed to enroll in education
cobrses other than.Ed 317, Social Foundation's' of Education, unless
they have been admitted to the teacher education program or a devia-
tion has been approved by the teacher education admission and reten-
tion committee.

3. Along with the application for teacher education the student is respon-'
sible for having five of, his/her instructors submit evaluations
to the-teacher education admissions and retention committee. -Also,

shortly after the student has submitted an application for admission
to teacher education, the .student's name is placed on a list which is
distributed to the SOSC faculty. Each faculty member is asked to
review the names on the lise and submit to the educatAon office in
writing, on yeliow cards provided, any reservations he or she might'
helpc about the entry into teacher education of any of the students
listed.

4. If committee action is favorable to the student, a letter of provi-
sional acceptance is mailed to the student; and the student is pro-
vided a,ca...d permitting further enrollment in education classes.
Students not accepted into the teacher education program receive
written notice of the committee's action and are encouraged to make
an appointment to discuss the matter with the appropriate coordinator

(elementary or secondary education).

Retention in the Teacher EducatiOn.Program

Admission to the program does dot guarantee continuation . Students _may be

"dropped from the prOgram for any of the f011dwing reasons:

12`ti
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1. Failure to maintain a 2.2 cumulative GPA or a 2.5 GPA in the.atu-
dent ,major.

2. Failure to get a "C" grade in the education courses (methods and.
materials).

3. OccasionallY a teacher candidate is identified by some member or
members of the faculty as being in need of special attention be-
cause of some social or psychological deficiency. So that the
faculty can be of assistance to such a student, continuous and
careful observation is made of the student by the appropriate coord-
inator and all other faculty members who have direct contact with
the student. The student is aided in preparing a plan of improve-
ment followed by assessment of the student's progress and appropri-
ate feedback to and conferral with the student'. Students failing
to show sufficient improvement may be dropped from the teacher
education program by the executive body of the teacher education
admissions and retention committee. The student receives written
notice of the action and is reminded of his or her right to appeal
the decision to the total teacher education admissions and reten-
tion committee.

4. If in the professional judgment of the admissions and retention
committee, a candidate's performance in the classroom as observed
in student teaching and other aspects of the program is'considered
inadequate, the student is not retained in the program.

Admission and Retention Data

Elementary Education

f applications1

1973-74 1974-75 1975-76

No. admitted 141 137 125

No. completing program 125 101 88

Secondary Education

No. of applications1

No. admitted 185 170' 180-.

No. completing program 109 188. 119.

1Since students are not encouraged .to apply until they have met the mimimum
reqUirements fOr admission, those who apply are usually admitted.

12 ,t
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Additj. net:

'Idicates tuaL point verages J:_L) If students
ire higher on tb exage -.:hamthe CPA for all students

\

,Class\ Stude _n Teacher Education Z111

Element.:.-- Education Secl-ndar3i Educ.ation

No. of
Students

Average
GPA

No. of
Student

Average
GPA

No_ of
Stadents

Average
GPA

Sophomores

Juniors

Seniors

24

58

108

3.154

3.041

.045

5

25

91

3.010

3.272

3.025

913

828

955

2.887

2.920

I.

125.
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Requirements ,

Requirements:

_.:on College cf Educatfoll

Pr.:; .iureS, for Admission to-Tcacher Education

Requirement Elementary Secondary

GPA required for _
Overall 2.00 2.00
In the major 2.50 2.50

'No. of quarter hot
coursework to be
before admissior 90 90

Required tests: 1. Passing grade on a writing test developed
by OCE.

2. Successful completion of Sp 111,. Speech
Fundamentals, or equivalent.-L

Procedures:

The student's applicall'for admisSiOn is filed in'the office of-the-director
of field services. ,-__Ioassion is automatic provided the student meets the
admissions standard:: above.

As the student progreiea, .:oward his/her educational goal, additional
is included in the fi subsequent review.

Requests for waivers of _,1:2issions standards or reconsideration of negative
decisions are made ie eacher edUcation screening committee which is
chaired by the director of teacher education.

Retention in the Teacher Education Program

1. Screening durinz C.Le elementary and secondary block courses (Ed 361,
362, 363). The elementary and secondary block courses are used to'
screen students pr-Lar to student teaching. For elementary education
students, each student is interviewed by his/her faculty sponsor and
counteled on t'le bsis of group-type personality test data. In
addition, stut'-nts gain extensive practice in actual classroom settings

and have thei. )arf.ormance evaluated in short lesson teaching and in
assuming full -es-onsibility for an elementary classroom for three to
five days; Each student must demonstrate competency in the clasSroom
activities set u7 as a part of the elementary block.before being ad-
mitted to studer teaching. Procedures similar to those used and develo-
ped in the elem.,-t=y block are being introduced and graduallY iMplemented
in the seconda=

-evidence

10CE is predently e=petLmenting with.and considering the:use of an interview
'with the candidate tc_deterMine the adequacy of the candidate's cdinmunication
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:2. Admission to student teaching. Students apply for _ tea.Lng in
March of tbe year prior to their.anticipated student te-ching a.,.;signment.
Evaluation of the student'S tecord prior to stUdent ?at:I-Ling is made by

the teacher education screening Committee.

As inditated above, admission to.student teaching in elementary.

program is based on the evaluation of student durin:: two7

term_elementary block sequence: Each.student's recc'e, _:::cludes the

results of interviews completed.during the elementary t:__1-ck., the
competency ratings of his/her classroom performance, the recommenda-

tions of the.faculty sponsor. The cumulative GPA for- ,:niSsion to. student

,teaching must be not less than 2.00.

ApplicationS for admission to student teaching by sti,---;-rs in secondary
education are referred to theapprOPtiate departmentzi__ :,:c.:reenins: committee
'for review and recommendation prior to consideration by the college

teacher education screening committee. The departmental screening
_committees make their recommendations_on the:basis of (1) the._GPA in the
teaching field (most departments require a 2.5.0 GPA in che teaching major);

(2) recommendations.from faculty members in-the departmental area;. and '

(3) the record of satisfactory completion'of the secondary'block course
- -. (Ed 363)..and the appropriate special methods course in the teaching

'major. I DepartMental committees maY reoommend.to the teacher education

..soreening committee approval, -delay,-or denial of the studenCs appli-,

cation. Final action is the responsibility.of the all College screening

committee.-

3. Competency in student teaching. Students in both elementary and secondary,

.education must demonstrate'competency in classroom teaching.during student

teaching. An assessment procedure modeled after that Used in the
elementary and Secondary blook courses (referred to above) has been

.
developed for this purpose. Both College supervisors'and the classroom
(school) supervisor rate the.petformance of the.Student.

Changes'in Retention Procedures
kjver. the Past Five Years

Me requirement of demonstrated student competency in classromm activities for
admission to student teaching and for retention in elle teacher educarion pro-
gram as a patt of the elementary and secondary block courses was established in
1972 with the introduction of the new program in elementary education. 'Since

1972, there has been a continuous process of refining and improving student
evaluation procedures and the use of student evaluation 'data in the selective
retention process.

AL
. .

-Some depattments require additional evidence of the student s oompetency,

.e.g.,._the att departmentstequires the'student-tO present a portfolio of'

art products; in music, each student demonstrates both piano and voice .

-prOficiency at a leVel that AsSureS the Music facUlty that the. student will
I

be successful in teaching music.
.,.

,r
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Admission 1 Retnticr: Data

1975-76

Element221-7 Eri---Ition

1973-7-, 1974-75

No.. of applf=ations 310 270 250

No. aCitted 295 250 236

No. ccmplezing'program 282 228
1

215-
/

Secondary Education

No. of applications 245 220 240

No admitted 220 209 225

No. completing program 217 189 216
2/-

Number Who Dfd Not Pass Elemenzary-Block (Ed 361, 2612)
,o= Student Teaching -(Eler,ntary)in 1973-76

Elementary Block .

Term-1 Term IT
ReaSon (No.=177) (No.=274)

Sturk-nt

Teaching
(No.--.232)

Withdtew
During term.
Afterwards

Below standard

10
7

0 5

. Did not complete .

All reasons l -

(1CT:)

5

13
(5%)

7

25

1
Includes 2E nost-baccalamteat students completing bead= no=m requireme==s.

2 Includes i ?ost-baccalaureata students completing bast,- no-m requiremes.
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Univecsi7 of Oregon

Requi=n. and Procedures fc7 Admission to Teacher Education

GPA ::cr admission: Currently, a specific GPA for admission is
not required. The student must be in good
standing, i.e., mot on academic probation.
Entering.freshmen at UO must have achieved
a GPA of 2.50 or better in high school for

admission.to the university.

No. of 0111r:1-ter hours of course. There.is no .set figure for total.coursework
work to be co=nleted before hours that must be completed.priorto
admission: admiSsion. Typically,.elementary, education

students enter_es sophomores br beginning
juniors; secondary edupation student's enter
as. junior's..

Required tests:

Jtaer

ProcectrzeL:

Elemem==- _laucation:

1. f.ary aa==ssion to thE_ nrogram is contingent on a_positive recom-
m:enriation by a screening in==view committee.

. Th. screening interView has three major goals: (a) to encourage.the
stmdent's introspection i= regard to the congruence of his/ber.,
experiences, interests, e- 1 objectives with those appropriate to the
teaching profession; (b) -= provide the student with information and

to advise the student about the program and the profession; and (c)- to

serve as a preliminary screening/selection process,

Students must have successfully completed
at least .one'term of. required .work in
English.coMpositiOn for admission. and2must
successfully completes second.term Prior .

to student teaching. They must also
'obtain clearance from ahe.speech pathology
department on a speect and hearing check
before student teachinc..

Elementary education students must go
through a screening procedure which includes

(1) an interview with a trio-of staff members,
(2) letters of reference, and, (3) a written
.autobiography:

129



purge 116

Interview committees are 'usually composed of two or three\members. .0ne mem-
-'ber must be from the regular elementary staff.. Other members may be'graduate
teaching fellows and liaison s.uper-visors with zhe district schools.

The students interviewed ate :-,:alLtated in terms of seven criteria:
intellectual potential, nibla: senorice, rapporz with pe,l-rs and
children, interest in tea hiog, ility to cormunicate ,ith others,
sensitivity and apprecia- on --,- a:;itural pluralism, an_ awareness
of socjal prooiems.

2. Folders c.f students judged .the :',nr-2.rviewing committee os not :laving

-met the e7---_-.ated criteria al.e revied by the coordinator 07 elementary
field placement and the chairpers7. of the department of :.urriculum and
instructf)n..-

Letters a5e sent to all students .ving gone through the screening
interview. Students not acc2ptee -.:alto teacher education are informed
of rhe spcffic criteria which 1111-:,a not been ret and are given suggestions
for improving their qualifications, for the przaram.

4. Students wishing to appeal the denision of the screening committee may
petition an appeals Committee consistiing of tte chairperson, department
of curriculum ane instruction, director of- teacher education, and the
student's advisor.

Secondary Education:

Students are cooadatonalIy. admi -into the secondary teacher preparation
/ program (usually beginning of year) after they have taldicaLed an
interest in becoming a secondar- _aa.cher, reviewed -cite Program's goals,
expectations, requirements, and

. :1)z:17-z:unities, and after thc ha-7e completed
a program planniac form with as advIlrs. $.tude=.ts a. as,slmed to an
advisor in their rroposed t enrolled an the LoIleza, of
liberal'afts, a1 S=0 to an e-

Changes in AdmIssaon Regaz-ament and Procedures
Over the Past 'Five Years.

Ihe present screen±ng'2rocures, inclnding an interview of =e candidate by a screen-
. ing committee in amission td elementary education,_weraadopredin the fall of 1972,:

4

Retention in the Teacher Education Progron

Elementary Educazirm;

Elementary majors 11y accepted trto the certificatior crogo-am only af.LT
they have succasily completed a fua-1 term as instruction:a asAstants in
the public schooIsq-. Evaluations from the classroom teacherc to whom the
instructional pq-qistant was assigned are the 'single most siraificant factor
.for retention at this point. The school principal and the university super-

' visor also provide input regarding the student's performance.
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Further evaluations involvin; both cooperating '-.:..ac_ners and univsrsity super-
visors are made of the student's competency for classroom teaching daring
student teaching. Candidates who nre unsuccessful in student teaching, a
judgment made jointly by field and 1-:Impus profes:rnal staff, may graduate,
with a baccalaureate degree in education, but wfchcut a teaching certificate.

Secondary Eaucation:

1 Secondary_edUcation students Lire not consi:ed to be full: admitted to'
the program, and eligible fo:- student teachf, until they have success-
fully completed a pre-studer: teaching practi:dm. After completing the

practicum, the student eva: Ites his/hE-.!r own 7erformance and is evaluated

by his/her practicum superYiscr. The advisor judges the student's
readiness...1pr student teach±n:.,, and full admission into the program.

2,' Students must satisfactorily ccmplete the regAred work in r:.ofessional
edunation and maintain a c-cmulative GPA of 2.-5-3.00 (same -ra.-ziation aMong,
departments). in the teachinz; najar.

3. After student teaching, the :advisor must reconmend fina ar:pr=1-1- of the .

;student.for certification in the studen:.'s subjeat area.

Changes in Retention Procedures
Over the Past-Five Years

Suncessful completion of a pre-stude teachg tic.in for admHssion to student

teaching_ for both elementary and sai.. tzzh.=,7, was intraz=cd as a requirement
in the fall of 1972.

AdmiSsion. and Retentfon :ate

Elementary EduCation\

No. of applications
No. admitted
No. completing pragram

Secondary.Education

No.- of applications
-No. admitted
NO. completing'program

1974-75 . 1975-76

No_ 184 \

available 164
160

281
225
22U

,187
171

\171

'308

270
265'
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Requirements

Requirement s

Requirement

Oregon State'Univeisity

and Procedures for AdMission to Teacher Education

GPA required for admission:
Overall
In the major

No. of quarter hours of course-
work to be completed before
admission

Re4uired tests:

Candidate must be recommended

Procedures:

Elementary

,2.25
2.25

7.5

Secondary

2.25
2.25- 2.50

7 5

Speech/Hearing Tea,t Speech/Hearing Test
Standardized Skills

Test, (Reading
comprehension,
spelling,
mathematics)

for admission by scfeening committee.

1. Each applicant completes an application for admission to the teacher
education program.

2. The applications are reviewed by a faculty screening committee in the

program area to which the applicant is applying-for admission.

3. The various,program areas may establish special requirements for admission
in addition to thoselisted above.

EleMentary education requires each applicant to present documented
evidence of having successfully completed 40 hours of field
,experience in an elementary Or junior high school classroom. Each'

elementary applicant is also required to be Screened'by a selection
committee composed of a public'school administratori.a faculty
member, and a senior elementary -student. The purpose of the inter-
view-is to 4scertain the student's level of interest in education,
personal and social strengths, and potential for success in-the field
of teaching.

Actions taken by the Science education faculty with resi)ect to admis-
sion-of students-are recorded in the published minutes'of staff_
meet ngs.. The minutes also contain action ,an on various requests for,

tutions", and modifications of criteria of acceptance. Requests
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must be submitted by students in writing and are acted upon by the entire
science education faculty. A.file is kept on each,student, and,

the files serve as compiled.data on students both admitted
and denied admission to the teacher education program.

4. Applicants are notified as to.the.action of the screening committees.

Unsuccessful candidates are notified of unmet criteria and may reapply

when requirements have been met. .

=Changes In Admission Requirements and Procedures
Over the Past Five Years

1. Overall GEA required has been changed from 2.00 to 2.25.

2. In elementary.education, successful completion of. a Standardized Skills Test
and screening by an.interview committee have beemadded to the admission
requirements.

Retention in the Teacher Education Program

Retention of students in the teacher education program is based on the continuous
evaluation of-students in academic coutses, -professional courses, and field
experiences. _

. Students must continue to meet the academic requirements.of the univer-
sity, school, and unit both in terms:of required'courses and minimum GPA..

. After admission, students are evaluated and reviewed at least three
times: during Theory and Practicum II, during Theory and Practicum
III, and during student teaching. (Theory7and Practicum II.and III
are the field-based pre-student teaching rograms.) At each of these

!
points'written evaluations are made by bo h the public school cooperating

_ teacher and the university field supervis r. Retention is based on the
- -

meeting of stated andkobserved competencis.-

Every effort is made not to remove students from the program arbi-,
trarily,or unfairly. Students witE difficulty are given a second
opportunity to meet requirements. On occasion, a student who(has
completed all requirements for a ch,gree but student teaching is
permitted-to graduate but_is not recommended for ctrtification.

Changeslin,Retention Procedures
Over the Past Five Years

,

The sophomore and junior block ;field and f3ract1cum courses have been develo ed
to their present form over the:past five' years, i.e., identification of de ired.
competencies,'use of systematic evaluatión.procedutes, and the:uSe.of stu ent-
eValuation data in student guidance And/retention in the program.

,_

5,

Is}
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Admission and Retention Data

/

0

1974-75 1975,-76

Elemeneary Education

/
No. of app1icatious
No. admiteed
No. completing program

.

/

Secondar Education.

No. of applications
No. dmitted
No. completing program

1973-74

. 213
208
194 -

390
367
419

227
213
186

357
347
416

161 .

151
182.

369
312
379



Portland State Universitp

:equirements anl ?rocedures'for Admission to Teacher Education

Requirements:.

Requirement

GPA required for _admission:

Elementarz Secandary

Overall 2.50 2.50

In the ma'10-..- 2.50 2.50

No. of quarter h_urs of
coursework to he_ completed
before admission: 75 75,

Required tesZa7.

Other. requirements:

Procedures:
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Writing ee'st--student is required to,write
an autobiography and a formal essay whiCh
is graded,

Three evaluation interviews.Successful.-
completion of a practicum experience in
the public schools.

During the 1975-76 academic year, PSU adopted revised admissions procedures for
its students in elementary and secondary education for implementation in the
fall of 1976. The following are the revised procedures:

1. Students who wish to become teachers must enroll in Ed 310, Social and
CultUral Foundations and Ed 312, Psychological Foundations of Education
before formal application is made for admission to teacher,education. The only
pre-requisite for these two courses is that each student must have earned
at least 60 hours of college credit. Formal admission, however, is not
granted until a student has earned 75 or more hours of college'credit.

2. Each etudent while taking Ed 310; Social and Cultural Foundations, is.-re-
quired to write an autobiographyand a formal essay an a.topic of hie/her .,

selection from a list of topics'of generalandspeCial concern to schoola
and/or society. The autobiography is graded for spelling andllegible

handwriting. The essa)&is grapd.for substance-,.use of standard'Engliah,
unityvcoherence,andspelling. -., .

.
______- ---7-7.-

.
. .__

3. Each stUdent whIleenrolled in_Ed 312, PsyCholngical_Edundationa7b1 Educa-..

tion, is required to studylearnerS_and-iearningin a publiC school for a.

mi.nimuM period-of-ontheIf-di per week in a kindergarten, primarY,'inter ,-

mediate-or upper grade asSignment. The evaluation Of the student.by the /
assigned teacher-is one of the factors considered ir admission to:theA31,07

graiii of studies.:

,
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1r

4. Each studenti_s required'to have three evaluation interviews for admission
to'the school of education. The Tiersons conducting the interviews sh.all
be: 1) the student's advisor, 2) a faculty 'Member from the school of edu- °
catibn, nd 3) .a public Achool offcial (a list of those willing to conduct
interviews is On'file in the school of education office).

5. An,application tO the school-of education must be submitted by the sixth
week of the term preceding admiSsion:

,."

Changes in Admission Procedures
Over the Past Five Years'

. .The foliowing'are the changes in procedures. for admission to teacher education
that have, taken'place over the past'five years:

1.. Completion of beginning courses in.the social, cultural, and psychological
.foundations of education (Ed 310 and Ed 312) before ahmissiOn to teacher
education.

2. Requirement of field experience in the public schools (one-half day Rer
week for a term) for all teather candidates prior Lo admission.

,

3. Requirement for .the student to have three evaluatioqinterviews with select-
ed'personnel before admfstion.

.4. Requirement of an,autobiographvand.formal essay, with tihe results:used in
the admission process.
*Zs,

Retention in the Teacher Education Program

1. The:student must submit an application for student teaching. To be eligible,
the student must have maintained a cumulative overall GPAlof 2.5, and a
cumulative GPA of 2.5 in professional courses:

/

2. 'Retention in the teacher education program is contingent upon favorable mid-
term and final student' teaching evaluations .by 4ie college supervisor:and
the district classroom supervising teacher.

Admissions and Retention DatiA

Elementary Educationi

No. of applications
No. admitted
No. completing program

Secondary

No.
No.
No.

Education

of applications
admitted
completing program

1973-74 1974-75 .1975-76

Not 218 243
179 168
223 165

available

200
117
200

272
144
219 -


